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A NOTE TO THE READER

This is Volume 1 of a three volume report on the Improvement of Student
Teaching through a Consortium of Greater Cleveland Schools and Colleges.
This volume contains the narrative description of the report with appendices
listing the project's participants and materials produced.

Volume 2 includes three research reports on the status of student
teaching in Greater Cleveland, as follows:

Appendix D.

Appendix E.

Appendix F.

Analysis of Student Teaching in Metropolitan Cleveland, Ohio,
1967-1968.

A Follow-up Study of 1967-1968 Student Teachers In the Greater
'..ievaland Cuyahoga County Area - Their Current Status and
Position.

A Follow-up Study of Intermediate Grade Student Teachers in
Cuyahoga County One Year After Their Experience.

Volume 3 Includes other research reports conducted within the scope of
the project.

Appendix G. A Report on a Workshop Orientation Prograr6 for New Critic
Teachers Including a Comparative Evaluation of the Participants'
Work With Student Teachers

Appendix H. A Quantitiat1vs and Qualitative Evaluation of the Distribution
and Use Made of STIP Audio-Visual Materials During the 1969-1970
School Year.

Appendix I. A Conceptual Teacher Education Center Model.

Avendix J. The Use of Pursonallty and Attitude Factors for a Successful
Student Teaching Assignment.

Appendix K. improvement of Secondary School-College Articulation In Science
Education.

Appendix L. A Modern Approach to Chemistry Laboratory Experimentation at the
Undergraduate Level.

Copies of the individual volumes can be obtained from the Cleveland
Commission on Higher Education, 1367 East Sixth Street, Cleveland, Ohio 0114.
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CHAPTER I

INTRODUCTION

In 1964, the Cleveland Commission on Higher Education and the
Cuyahoga County School Superintendents' Association co-sponsored a
study of teacher education in the Greater Cleveland area The study
Toward Improved Teacher Education In Greater Cleveland was conducted
by Dr. Herold Hunt of Harvard University.

The recommendations of tht Hunt report were made after a year's
study involving extensive questionnaires, interviews with many school
and college personnel, and detailed analysis 0' the statistics and
patterns which emerged. Some 600 school and college educators were
involved in the shaping of the Hunt report. The final report consisted
of 144 pages plus 120 pages of Appendices material.

Hunt's report included 34 specific recommendations for improving
teacher education in Greater Cleveland. Six of the recommendations
dealt specifically with aspects involving student teaching programs.
Of the six cited In the report, four recommendations are pertinent
to this specific research program. The specific recommendations are
given in some detail In Chapter 11 of this report.

As a result of the Hunt report, in 1966 the Cleveland Commission
employed a part-time teacher education consultant to see if certain of
the Hunt recommendations might be implenented. The consultant initiated
a series of meetings among the deans or directors of teacher education
In the Cleveland institutions of hig'ier learning. The teacher educators
quickly focused on student teaching as tLe major problem which would lend
Itself to a significant research and development effort.

The research project which emerged, and which Is represen%ed In
this report, was entitled "The Improvement of Student Teaching through
a Consortium of Groater Cleveland Colleges and Schools." Cooperative
efforts were developed among the six colleges and universities of the
Commisslo.., which wore classified as developing institutions (Baldwin-
Wallace College, Cleveland State Univeristy, John Carroll University,
Notre Dame College, Saint John College of Cleveland, and Ursuline
College) and with the 34 school districts in Cuyahoye County. In

addition, eight other institutions of higher learning cooperated In
the project (Allegheny College, Case western Reserve University,
bowling Green State University, Hiram College, Kent State University,
Ohio University, Ohio State University, and Miami University).

1



A. Project Ubjectives

The specific objectives of the project, which resulted from the
earlier Hunt research, are as follows:

1. To improve the orientation programs for cooperating
(supervising) teachers who work with student teachers.

2. To improve procedures for selection and utilization of
cooperating (supervising) teachers in schools which accept
student teachers.

3. To develop experimental, innovative approaches to better
college supervision of student teachers.

B. Administrative and Policy Structure

The administrative and policy structure of the project are illustrated
in the flow chart, shown on page 3. This chart thaws that the Cleveland
Commission on Higher Education was the initiating agency and the fiscal
agent for the project. The STIP project had inputs from the member
colleges, the cooperating colleges, the teacher education committee of the
Commission colleges, the 34 school districts in Cuyahoga County, and the
Cuyahoga County School Superintendents' Association. A Steering Committee,
composed of chairmen of the sub - committees and Cleveland Commission staff
members, provided guidance on the overall project and screened all research
requests. The Project Director functioned in a direct line relationship
with the committees, consultants and research projects. Staff services
related directly to the entire project and to the project director.

C. Relationship to the Cleveland Commission on Higher Education

The Cleveland Commission on Higher Education, consisting of the
eight generally accredited colleges and universities in Cuyahoga County,
has been an organization of prominent lay citizens and college presidents
working to effect coordlnatio, among the institutions and to develop new
programs in higher education.

The Commission's basic pattern of operation has consistently been one
of recognizing a need, conducting a study to determine planning necessary
to meet the need, and providing the catalytic force to get a program in
operation. Wherever possible, coorilnated and cooperative planning between
and amJag the institutions has been encouraged.

The Commission has a full -time professional staff consisting of an
Executive Director, and Associate Director and two secretaries. In addition,

several part-time consultants are utilized on special projects. In the case

of the Student Teaching Improvement Project, the Commission's teacher
education consultant also served as director of the project.

2
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the Cleveland Commission on Higher Education served as the
Initiating agency and the fiscal agent for the project. The Executive
Director of the Commission flied all financial reports and requests
for funds and he served on the Steering Committee for the project.
The Associate Director of the Commission served as project adminis-
trator with half of his salary paid by the federal grant, and a
matching portion by the Commission. He also served on the Steering
Committee.

Secretarial service was provided in the Cleveland Commission
offices, with one full-time project secretary paid from federal
funds, and one secretary giving a portion of her time to the project
as c contribution from the Commission.

Of the eight member institutions in the Cleveland Commission,
seven have teacher education programs but one, Case Western Reserve
University, was not eligible fo. inclusion as a 1eveloping institution.
Case Western Reserve did participate in the project as one of the
eight cooperating institutions.

The deans or directors of student teaching in the Commission
institutions were members of the Teacher Education Committee which net
monthly. Represeatatives from the cooperating colleges also met with
the Teacher Education Committee during the first two years of the project.

D. School-Colley: Personnel Resources

Many persons from the schools and colleges contributed large blocks
of time to this project. College deans, directors of student teaching,
and faculty members and school personnel directors, assistant superintendents,
classroom teachers and supervisors all provided rich inputs to the
project. Committee meetings, conferences and orientation sessions
involving these school and college personnel occurred throughout the
three years of the project.

E. Function of the Steering Committee

A Steering Committee, consisting of the committee chairmen, the
Executive and Associate Directors of the Commission, and the Project
Director, provided guidance on the overall project and screened all
research requests. This committee re.'; monthly during the first two
years of the project, anJ upon demand during the last year. The
committee chairmen changed each year but the mode of operation remained

essentially the same throughout.

F. Major Outcomes of the Project_,_ 1967-3970.

The major outcomes of the project are given In resume' form below.
Most of these items are delineated in some detail in cr:her sections of
the report.

4



PROJECT NIGHLICHTS

1. A comprehensive survey - "Analysis of Student Teaching in
Metropolitan Cleveland, 1967-68" - published and over 400
copies disseminated (See Appendix 0, Volume 2).

2. Eleven research projects were funded, completed and reported
(See Appendices E-L, Volumes 2 and 3).

3. Trips were taken by area educators to West Virginia, Maryland,
Illinois, Pennsylvania, etc., to see innovative practices
in action.

4. A joint handbook - "Toward Improved Student Teaching" - was
developed and 11,000 copies were distributed (See Appendix C).

5. Movie - "With the Graia" - was produced and used nationwide
to orient cooperating teachers (See Appendix C for discussion
guide).

6. Filmstrip-tape - "Master Teacher at Work" - has received
great acceptance from both student and cooperating teachers
(See Appendix C for discussion guide).

7. Brochure for parents - "Enriching Your Child's Education" -
was produced with over 30,000 distributed (See Appendix C).

8. Major conferences held - one on innuvations in Student
Teaching - one on Teacher Education Centers - one on
Orientation of Cooperating Teachers.

9. Ten issies of the STIP Newsletter were produced -- over 28,000
copies were distributed See Appendix C).

10. New role advocated for college supervisor, through articles
in the STIP Newsletter.

11. Five teacher education centers were funded and a coordinating
committee was established (See Appendix I, Volume 3, for model).

12. The project to "Stimulate innovative Teacher Education" (SITE)
was developed as an outgrowth of the Student Teaching Improvement
Project (STIP).

13. $T1P final report was disseminated - October, 1970.

5

11y



CHAPTER II

HISTORY OF THE STUDENT TEACHING IMPROVEMENT PROJECT

As was noted in Chapter I, the current project was actually in-
itiated by the Hunt study done in 1964. The study Toward Improved
Teacher Education in Greater Cleveland was based an extensive quest-
ionnaires, interviews wid, school and college personnel and detailed
analysis of the statistics. The report included 34 specific recom-
mendations for improving teacher education In greater Cleveland.
Six of the recommendations dealt specifically with student teaching
programs and four are pertinent to the research program which resulted.
These four are cited below:

Recommendation Number 19: That more effective orientation procedures
be developed for the supervising (cooperating) teachers from the school
systems (pages 101-102, Hunt report).

Departments of education might consider the use of 'supervising
teacher clinics' in which there could be consideration and
discussion of particular aspects of the student teaching
arrangements and orientation of college and university personnel
to the school system, as well as general orientation of
supervising teachers from the school systems.

Supervising teachers from the colleges and universities, in
several cases, do not appeer to be sufficiently involved in
observing and helping student teachers Because of the
different perspectives held by tubers of departments of
education and by school system versonnel, both essential to
the development of effective teaching techniques, there
should be greater participation by college and university
personnel in creating the types of experiences which are
desirable for student teachers

Recommendation Number 15: That one of the first items considered by
the council recommended previously be the consideration of improving
the coordination of efforts in developing more effective student
teaching experiences (pages 97-99, Hunt rep)rt).

We share the view of those representatives from the colleges
and universities who emphasized the need for more effective
selection of supervising teachers from the school systems.

-ver, we also feel that better procedures can be established
L'y the college and universities and the school systems in more
effectively utilizing those teachers who are presently serving
In this capacity. The quality of the supervising teacher is a
basic ingredient in the quality of the student teaching exper-

1 2



fence. According to the responses from both the institutions
of higher learning and the school systems, school systems in
the majority of Instances select the supervising teachers with
whom the student teachers z.re placed

In our Judgment, only those who ar,.. considered to be excellent
teachers by both school administrators and college and university
personnel should be invited to serve as supervising teachers.
The problem then becomes one of inducing these excellent ,eachers
to serve in such a capacity. Present conditions do not appear to
attract enough of the most qualified teachers. Participation in
such supervision is not a significant prestige factor, and
financial compensation is so small as to offer little inducement
to teachers

Recommendation Number 18: That kV' ,lass load of supervising teachers
from the school systems be reduce. c period or more each day depending
upon the number of student teachers assigned to this teacher (pages
100-101, Hunt report).

The implementation of this recommend6tion should add to the
effectiveness of those teachers presently serving as supervising
teachers and should serve as an added incentive in securing the
services of other qualified teachers.

Earlier in this chapter we referred to the need to develop
better procedures in utilizing those teachers who are presently
serving as fupervising teachers. Orientation procedures are in
need of improvement.

Only four of the eight institutions reported having an) sort of
orientation procedures for supervising teachers from'the school
systems. The orientation in two of these institutions consisted
of mailing descriptive material to the supervising teachers,
the third institution made available a course in supervision
each fall, and the fourth institution made provision for a
conference between the college or university supervisor and
the supervising teacher from the school system. Such an
Important activity as student teaching certainly requires a
more thorough orientation and discussion

Recommendation Number 20: That supervisors of student teachers become
more involved in the direction of student teaching experiences, that
the number of visits to classes taught by student teachers be increased
and that the workloads of those supervisors be reduced to facilitate
such greater involvement (pages 103-106, Hunt report).

Greater participation by college and university personnel should
stimulate greeter integration between knowledge and skills
developed by students in methods courses and should result in

13



closer relationships between school system personnel and college
and university personnel in developing a more balanced and co-
ordinated student teaching program.

The need for greater Involvement of college and university
personnel t. made especially evident by the failure of most of
the departments of education to build Into student teaching
experiences observation of recent innovations in practice,
such as team teaching, programmed instruction, and large and
small group instruction. Responses during the interviews in-
dicated that whether or not a student had an opportunity to
observe the practice of such innovations depended entirely upon
the supervising teacher from the school system, and/or the
school system itself.

As a rasult of the meetings of the teacher education directors from
the Commission colleges, in late 1966 and the Winter of 1967, the proposal
for a program to improve student teaching was developed and submitted to
the United States Office of Education.

A. Overview of Project Activities

Throughout project activities, joint school-:ollege committees
supported by STIP staff provided the basic mechanism for Implementing
project objectives. (See Appendix A for committees and committee
membership). During the first year three specific activities were
emphasized:

8

1. The development of a common Student Teaching Handbook
for the :,;se of cooperating teachers, college supervisors,
school personnel directors, and principals Involved with
student teachers from any of tho colleges cooperating
In the consortium. This handbook Toward Improved
Student Teachin was produced and over 11,000 copies

d str b.rted.

2. The development of a series of training films to prepare
cooperating teachers and student teachers for their roles.
Two audio-visual productions resulted -- a 30 minute,
color film "With the Grain" and a filmstrip -tape 'Master
Teacher at Worx." Both productions have been utilized
extensively for better orientation of cooperating teachers,
administrative personnel, aid student teachers.

3. The development of procedures to provide better selection
of cooperating teachers. In striving for attainment of this
objective, an extensive survey "Analysis of Student Teaching
in Metropolitan Cleveland, 1967-68" was published and
disseminated. Much of the second and thlrd-year project
activity was based on the findings of the Analysis.

14



During the early months of the project, much of the activity
related to the identification of persons to serve on the various
committees. In identifying these Individuals, great assistance
was providedby Alan Shankland, Executive Secretary of the Cuyahoga
County School Superintendents' Association, and members of the Teacher
Education Committee from the colleges.

The Project Director and Project Administrator (Associate Director
of the Cleveland Commission) made tentative contacts with film producers,
data processers and printers to determine what arrangements might be
made on each of the three major projects for the first year (films,
the analysis, and the common handbook). In addition,.ietters were sent
an(' phone calls made to potential committee members.

It sh.z.tOd be noted that the first phase of the project was delayed
some seven months (until February. 1968) because federal funding was
not Initiated until that time. The first year's projects all involved
significant expenditures that could not be committed until funding was
!ri hand. Once funds were received, committee activities were then able
to proceed to fruition, as delineated on the pages that follow on the
correspondence and progress reports.

The various sub-committees (Handbook, films, analysis) met frequently
until their respective projects were completed. In each project, the
project director and project administrator (from the Cleveland Commission)
worked clo:lly with the committee and did a good bit of the staff work in
finalizing the project.

The second year of the project consisted of establishing five new
committees to implement the original objectives of the project (better
orientation, Improve selection and utilization of cooperating teachers,
and develop new approaches to better college supervision of student
teachers). The committees were as follows:

I. Procedures and Commonality
2. Evaluation
3. External Relations
4. Innovation and Experimentation
5. In-service Training and Orientation

Each committee, composed of school and college representatives,
met frequently to achieve both short and long-term objectives. Procedures
and Commonality developed common starting dates for student teaching
and made some progress toward the use of common forms and working toward
equitable stipends for cooperating teachers. The Evaluation Committee
attempted to evaluate materials produced (Handbook, films, etc.) and
strived for establishment of criteria for on-going evaluation of
student teaching.

9
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The External Relations group developed a brochure "Enriching
Your Child's Education" and attempted to improve the. State's
role in support of student teaching. Innovation anC Experimentation
looked at new approaches (teacher education centers, etc.) and
attempted inspire more research efforts. A major conference on
"Innovations in Student Teaching" highlighted the ccomittee's work.

In-service Training and Orientation attempted to inspire individual
and Joint efforts of colleges and schools to upgrade the performance
of all persons involved in studentsteaching. They also developed
discussion guides for the A-V materials and conducted a workshop
on how to use the materials in orienting cooperating teachers.

In all cases the committee activities resulted in good
interaction between and among school and college people, and
helped to focus on the project's third year efforts to encourage
the development of teacher education centers and to change the
role of the college supervisor. Research project:; resulted from
each of the committees and research and development grants for
teacher education centers were an Important component of the
third year's activities.

During the second and third years, ten editions of the "STIP
Newsletter" disseminated project activities and ideas nationwide.

In reviewing the three years of project activities, it is
clear that the original recommendations in the Hunt report had
been studied and woven into the fabric of the project. The
original objectives (improved orientation programs for cooperating
teachers, improved selection of cooperating or supervising
teachers, and development of experimental or innovative approaches
to better college supervision) were all an integral part of the
project.

Details on research procedures and activities are set forth
in Chapter three. Chapter four outlines new directions and continuing
activilles which are outgrowths of STIP's work.

%ring the three years of the project, from July I, 1967 to
August 31, 1970, regular communications were directed to Mr. Joseph
Murnin, Research Coordinator for the U. S. Office of Education,
Department of Health, Education and Welfare, Regional Office V.
These communications consisted of letters ar.d progress reports
dealing with the project.

8. Chronological Outline of Project Activities

The following resume' of project comunications is presented In
capsulized form. In addition to the communications delineated below,
numerous requests pertaining to changes In budgetary line items and
regular fiscal reports (OE Forms 5140 and 5141) were submitted.

10
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(A.) LETTER TO MR. MURNIN - November 21,1967: Giving a status report on
sub-projects currently underway..

T. Development of a common student teaching handbook Handbook Committee,
2. Development of orientation materials for cooperating teachers -

Audio - Visual Committee.

3. CAST Committee (Coordinated Assignment of Student Teachers) - purpose
to develop a clearinghouse for student teaching assignments and a
greater collaboration among college personnel in the supervision
of student teachers.

(B.) PROGRESS REPORT - April 24 to June 24, 1968:

I. Audio-Visual Committee has decided to produce two audio-visual aids;
a) A film on the cooperating teacher-student teacher relationship
b) A slide-tape presentation pertaining to the content of the student

teaching handbook
2. Handbook Committee --- representatives from nearly all school districts

and cooperatl leges reviewed the handbook. A revised edition in-
corporating these suggestions is nearly completed.

3. CAST Committee --- activities Include:
-al Student teaching census is now complete
b) John Morford conducted a survey of college and school practices of

student teaching
c) Prof. Dorothy Becker has begun a comparative study of cooperating

teachers
4. Other Activities:

a) On May 24th an all-day meeting was held on strengthening student
teaching.

b) Four faculty members from Commission institutions have been approved
to attend an Office of Education research institute to be held in
August in Oregon.

(C.) LETTER TO MR. MURNIN - June 13, 1963:

A copy of the draft edition of Part One of our analysis of student teaching
in Cuyahoga Cc my was sent to Mr. Murnin.

(D.) PROGRESS REPORT - June 25 to December 1, 1968:

1. The handbook "TOWARD IMPROVED STUDENT TEACHING" has been published
and distributed widely.

2. The comprehensive report "ANALYSIS OF STUDENT TEACHING, METROPOLITAN
CLEVELAND, ONTO, 1967-1968" has been completed.

3 Two audio-visual productions are In the process of being completed:
a) A 16 mm color film entitled "WITH THE GRAIN"
b) A sliee-tapa presentation designed to accompany or supplement the

student teaching handbook
4. The committee structure for the past year has been revamped completely.
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Five subcommittees have been esta6-TrilIed,,-with the chairman of
each serving on the Project Steering Committee. The five

committees are:

Evaluation Committee
External Relations Committee
In-Service Training and Orientation Committee
Innovation and Experimentation Committee
Procedures and Commonality Committee

5. The research component in the 1968-1969 phase of the project will
be exhibited in two ways:
a) Two of the subcommittees are charged with responsibilities

relating to research projects.
b) A total of $10,000 has been allocated in this year's budget

for "seed grants." As of this date, only two proposals have
been received, as follows:

1. Dr. Robert Koepper - "A Proposal for the Improvement
of the Evaluation of Student Teaching and the Training
of Cooperating Teachers" (Project was approved, but
was not initiated.)

2. Prof. Dorothy Becker - "A Survey of Outstanding Coop-
erating Teachers and Their Principals" (Was included

in the Analysis Report.)
6. Additional projects presently underway for 1968-1969 include the

following:
a) Development of a newsletter
b) Development of a brochure to define the importance of student

teaching
c) A Sunday Supplement Feature in the Cleveland Plain Dealer

describing student teaching and the importance of the coop-
erating teacher in this project. (This feature was prepared

but never published.)

(E.) PROGRESS REPORT - December 1, 1968 to March 31, 1969:

Committee Activity:
1. Procedures and Commonalit Committee

a A questionnaire surveying the shifting of student teaching
to a starting date corresponding to the opening date of
school was sent to ail colleges and school districts per-
taining in the student, teaching program.

LO Recommendation for the establishment of deadline dates for
requests to place student teachers is also, being surveyed
by this questionnaire.

c) Study of existing fee schedule.
d) Common orientation for all cooperating teachers.
e) Establishing a standard approach to assigning student teachers.
f) Development of procedures and criteria in selecting cooperating

teachers.

12
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2. Evaluation Committee
a) The Committee has developed a questionnaire to evaluate

the student teaching handbook.
b) The Committee has also decided that a follow-up study of

student teachers after they were employed as teachers
for one year would yield much important information.

3. External Relations Committee
a) Long-range planning concerning legislation aimed at

improving the state's role in support of student
teaching is presently underway.

b) Press releases have been sent concerning project personnel
changes and research grants available to faculty of
consortium institutions. Project reports were sent to
the Ohio School Boards Association and to the Association
for Student Teaching.

c) A brochure to upgrade the image of the student teacher
is presently being completed. A mass distribution in
Fall 1969 is planned.

4. Innovation and Experimentation Committee
a) Major discussions have centered around the promotion of a

conference involving college and school personnel connected
with the student teaching experlence. April 20th has been
set as the date for this meeting at Baldwin-Wallace College.

b) March 13th was a visitation day for eight members of STIP
at the Hulti-State Teacher Education Project in Baltimore,
Maryland.

5. In-Service Training and Orientation Committee
a Comm ttee is presently developing a coordinated program of

orientation for cooperating teachers.
b) it Is also in the process of developing a guide to accompany

the film "WITH THE GRAIN".
6. Steering Committee --- provides over-all direction to the project,

and serves as the policy making group.
Newsletter Developed for the Protect newsletters are being published
regularly beginnin, the first week of February.
Research Protects - funds have been available for research by Student
Teaching Improvement Project to faculty members in consortium institutions.
The following projects have been funded.

1. Sister Ann Gertrude - "Improvement of Secondary School-College
Articulation in Science Education" - $750.

2. Dr. Francis T. Huck - "A Follow-Up Study of 1967-68 Student
Teachers In the Greater Cleveland Cuyahoga County Area" - $1,850.

3. Dr. Ernest J. Komi - "A Proposal for a Workshop Orientation
Program for New Critic Teachers, Including a Comparative Evaluation
of the Participants' Work With Student Teachers" - $6,150.

4. Dr. Raymond A. LeGrand - "A Proposal for the Analysis of Student
Teacher Verbal Behavior" - $1,500. (At a later date, revised
priorities changed this research project to the development of a
Teacher Education Center Model.)

13
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(F.) PROGRESS REPORT - April 1 to June 30, 196:

-Research Projects - two more projects have been approved for
'Finding, they Include:
a) Dr. James W. NusF - "A Modern Approach to Chemistry

Laboratory Experimentation at the Undergraduate
Level" - $3,475.

b) Sister Thomas Marie Weir - "A Follow-up Study of Intermediate
Student Teachers in Cuyahoga County One Year After Their
Experience" - $168.

2. STIP Newsletter - two editions of the newsletter have been sent to
a mailing lisiof 2,000 professional people.

3. Committee Activity
a) Steering Committee - concern for the total overall direction of

of the project has promoted many new policy moves. The most
Important has been a move toward identifying specific projects
with consultants or specific individuals to complete these
projects. Specific projects to be pursued include the
following:

1. Establish a standard approach to assigning student
teachers.

2. Develop procedures and criteria in selecting coop-
erating teachers.

3. Develop a model statute for student teaching in
Ohio.

4. Adapt the filmstrip "Master Teacher at Work" for
use by student teachers.

5. Evaluate the use of the handbook "Toward Improved
Student Teaching".

6. Evaluate the film "With the Grain" and the filmstrip
"Master Teacher at Work".

7. Complete the discussion guide to ac:ompany the film.
8. Develop a model form for student teaching requests

and assignments.
b) Procedures and Commonality Committee

I. The questionnaire used to survey deadline dates for
requests to place student teachers has been tabulated
and plans have been made to implement them in Spring.

2. The common orientation concept for cooperating teachers
hiss been turned over to the in- Service Training and
Orientation Committee.

c) Evaluation Committee
I. A survey designed to evaluate the handbook has been

completed at Baldwin-Wallace and John Carroll.
2. The committee has sponsored Dr. F. T. Huck of John

Carroll to do a follow-up study of 1967-68 student
teachers after their first year employment as teachers.
The study will be completed by the end of summer.
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d) External Relations Committee - The brochure for pareats promoting
a better Image of the studeat teacher h©s been completed and is
in the printing stage. Distribution of 40,000 copies is LohLduled
for this fall.

el innovation and Experimentation Committee
I. An innovations conference was held on April 28, 1969 at

Baldwin-Wallace College. The chief objectives of the
conference were
(1) report on current research projects in tile Greater
Cleveland area, (2) reports on unique student teaching
programs In Cleveland and other areas of the country,
(3) examination of a clearinghouse concept for better
placement of student teachers, and (4) a stues, of
verbal and non-verbal interaction analysis In working
with student teachers.

2. The committee sponsored an experimental student teaching
center at Roxboro Junior High School.

3. The committee will work through the summer on the
development of a "Teacher Education Center".

f) in- Service Training and Orientation Committee
1. A coordinated program of orientation has been planned

for fall. The program will utilize the following:
the film, the filmstrip, the discussion guide and
consultants as needed.

2. The committee will work through the summer on the
orientation workshop scheduled for early October.

3. Committee Is also exploring the idea of using educational
TV for orientation purposes.

(G.) PROGRESS REPORT - July I to August 30, 1969

1. Committee Activities
a) In-Service Training and Orientation Committee - A conference to

iTaW/WiRTITC school administrators, college supervisors, and
directors of student teaching has been set for October 3rd at
St. John's College.

b) innovation and Ex erimentation Committee - "A Teacher Education
Center model as been 5745Taini the Committee.

2. Parent Brochure - the parent brochure for promoting a better image
of student teachers has been printed and distribution has begun.

3. STIP Newsletter - a special summer edition included the parent
brochure and guidelines for ordering the brochure in quantity.

4. Discussion Guide - a discussion guide to accompany the film "With
The Grain" has been printed and distribution begun.

5. Handbook and Audio Visual Aids - orders for more than half of the
reprint copies of the handbcok have been filled. The A/V Center
at KSU has Informed us that a long waiting period will take place
concerning the film. A new narrative for the filmstrip is being
developed to orient student teachers.
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(H.) PROGRESS REPORT - September 1 to December 15, 1969

Committee Activities
1. In-Service Training and Orientation Committee - A conference to

orient college and school personnel was held at St. John's
College on October 3rd.

2. Innovation and Experimentation Committee - Seven area educators
visited the Multi-State Teacher Education Project in Charleston,
West Virginia on October 9 and 10th."

Materials and Audio-Visual Aids
1. Handbook - As a result of the article appearing in the AST Fall

Newsletter 277 requests for the STIP handbook have been received.
2. Audio Visual Aids

a) Both the film and filmstrip are booked solidly for viewing
for the rest of the school year.

b) A dual narrative to accompany the filmstrip for orientation
of student teachers has been completed.

c) The film "WITH THE GRAIN" will be presented by WVIZ-TV on
February 11, 1970 at 4:00 p.m.

Research Proposals - Several different research and model-development
projects have been suggested by the STIP staff. Two specific projects
were approved for funding:
1. Dr. Raymond A. LeGrand - "A Conceptual Teacher Education Model" $1,500.4

2. Mr. Robert J. Hohman - "The Use of Personality and Attitude Factors
for a Successful Student Teaching Assignment" - $1,200.

STIP Newsletter - .Issues 5 and 6 have been completed.
Miscellaneous Announcements
1. An article on the STIP appears in the November issue of the Ohio

School Boards Journal.
2. A history of the STIP has been completed and distributed.
3. The STIP staff was featured at the Fall OAST Conference. Materials

presented were very well received.

(I.) PROGRESS REPORT - December 15, 1969 to March 15, 1970

1. Innovative Committee - A conference is to be held on April 10, 1970

at John Carroll University on "A Model for Teacher Education Centers
in Greater Cleveland".

2. Orientation Survey Research Project - A survey to establish what
orientation practices are presently taking place in the Greater
Cleveland area is underway. All institutions were contacted to
determine what their orientation practices were..
Ii2nIficant Events
arVITH THE GRAIN was presented by WVIZ-TV on March 16, 1970 at

3:45 p.m.
b) STIP audio-visual aids were presented to the following groups:

Association for Student Teaching
Chicago - February 25, 1970

Academic Consortia Seminar (Directors)
Chicago - March 1, 1970

Cuyahoga County Elementary Principals
Euclid - March 4, 1970
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c) Dr. Thomas E. Ryan and Dr. William Reeves from the Texas
Education Agency visited STIP on February 23rd and 24th.

4. Research Orientation yoi2_(shoTo_ Be Held - A Orientation Work-
shop is presently scheduled for March 19, 1970 at Cuyahoga
Community Colleoe's Western Campus.

(J.) PROGRESS REPORT - March 15 to June 15, 1970
Major Act!vities and Accomprishments
1. Innovation Committee - has begun to establish the joint college-

school teacher education center concept. Three meetings have
been held to date:
a) March 16th - John Carroll University - A meeting was held to

discuss the program for the April 10th Conference on teacher
education centers.

b) April 10th - John Carroll University - A workshop was held
on the "School-College Teacher Education Center for Greater
Cleveland."

c) May 8th - St. John's College - a follow-up meeting from the
April 10th Workshop to establish guidelines and job descrip-
tions for central coordination for the teacher education center.

d) May 29th - Baldwin-Wallace - a meeting was held to
discuss thu possibility of a teacher education program with
BWC, Ohio University, ar; Cerea and Parma Schools.

Significant Findin s and Events
1. Sister Thomas Marie Weir submitted her final report on her

research proposal entitled "A Follow-U.., Study of Intermediate
Grade Student Teachers in Cuyahoga County One Year After Their
Experience."

2. Supported by a grant from STIP, Dr. Raymond A. leGrand of JCU
developed a working paper entitled "A Conceptual Model: The
Satellite Teacher Education Center."

3. The final report of Sister Ann Gertrude entitled "Improvement
of Secondary School-Colle3e Articulation in Science Education"
has also been received.

4. Research grant awarded - Dr. Francis T. Huck - "A Quantitative
and Qualitative Evaluation of the Distribution and Use Made of
STIP tudio-Visual Materials During the 1969-70 School Year -
$1,000.

(K.) PROGRESS REPORT - Activities Since June 15, 1970
I. Res47aliTiPorts Received - Flri7 research reports have been

received from 6417noWng:
a) Dr. James W Muss - "A Modern Approach to Chemistry

Laboratory Experimentation at the Undergraduate level."
b) Dr. Francis T. Huck - "A Quantitative and Qualitative

Evaluation of the Distribution and Use Made of STIP
AJdio-Visual Materials During the 1969-70 School Year."

c) Dr. Ernest J. Kozma - "A Proposal for a Workshop Orien-
tation Program for New Critic Teachers, Including a Com-
parative Evaluation of the Participant's Work with Student
Teachers."
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2. Teacher Education Centers - Grants for implementation of
teacher education centers, each grant in the amount of
$1,200.00, have been made to the following:

Beachwood City Schools and John Carroll Umiversity
North Olmsted City Scnools ar.i Kent State Universi
Saint John College and Cleveland Diocesan Schools
Cleveland State University end Parma City Schools
Ohio University, Baldwin-Wallace, Berea Schools and

Parma Schools

24



CHAPTER III

RESEARCH ACTIVITIES

A. Research Studies

One major thrust of the project has been to :mprove research com-
petencies among the faculties of participating colleges and universities.
Three basic approaches were used to accomplish this:

(1) Research proposals were solicited from colleges involved.

(2) Specific research needed in relation to project goals was
contracted for with members of participating faculties.

(3) A major census survey was completed jointly by project
staff and several cooperating faculty members.

Each of there approaches is discussed below. A chart showing all
studies, researchers, and grants will be found at the end of this chapter.
Final reports from all studies will be found in the appendices to this
report.

(1) The following research proposals were funded as a result of
the first approach, i.e., open-ended solicitation:

"A Proposal for a Workshop Orientation Program for New
Critic Teachers Including a Comparative Evaluation of the
Participant's Work With Student Teachers," by Or. Ernest
Kozma of Baldwin-Wallace College (See Appendix G in Volume 3).

"A Follow-up Study of 1967-1968 Student Teachers in the
Greater Cleveland Cuyahoga County Area - Their Currtnt
Status and Position," by Dr. Francis T. Huck of John Carroll
University (See Appendix E, Volume 2).

"A Proposal for the Analysis of Student Teacher Verbal Behavior,"
by Dr. Raymond A. LeGrand of John Carroll University. This study
was later withdrawn in favor of the Teacher Education Center
model development project later completed tlq Dr. LeGrand.

"Improvement of Secondary School-College Articulation in Science
Education," by Sister Ann Gertrude of Ursulina College (See
Appendix K in Volume 3).

"A Follow-up Study of Intermediate Grade Student Teachers in
Cuyahoga County One Year After Their Experience," by Sister
Thomas Weir under direction of John Carroll University (See
Appendix 0 in Volume 2).

19

20



"A Modern Approach to Chemistry Laboratory` Experimentation
at the Undergraduate Level," by Dr. James W. Nuss of Baldwin-
Wallace College (See Appendix L, Volume 3).

"A Proposal for a Seed Grant to Support Development of a Major
Research Project Designed to Assess the Effects of Student
Teaching on First and Third Year Teachers as Compared to Its
Alternatives," by Dr. John A. Morford of John Carroll University.
This study was rater withdrawn due to Dr. Morford's duties
as project director.

The process followed in soliciting, evaluating, and funding these.
.studies was'the following:

1. Announcements were made at several meetings concerning
availability of research funds-:

Letters soliciting proposals were sent to presidents,
deans, etc., of participating colleges and universities.

A number of personal contacts with college Personnel
were made to urge participation.

4. Proposals were received, following a prescribed format.

5. The project steering committee carefully reviewed the
thirteen proposals submitted and approved five for
Immediate funding while referring the others back for
possible revision. One of the latter was ultimately funded.

Grants were then made as required, with one-fourth of
the funds being withheld until receipt of each final
report.

Despite a major effort on the part of the project staff, the number
of satisfactory proposals fell significantly short of original hopes.
In this phase of the project, faculty from two institutions did over
half of the studies, despite repeated entreaties to non-participants
to develop proposals.

(2) Three studies were undertaken by university faculty because
of the specific goals and needs of the project:

"A Quantitative and Qualitative Evaluation of the Distribution
and Use Made of STIP Audio-Visual Materials During the 1969-
1970 School Year,'- by Dr. F. T. Huck of. John Carroll University
(See Appendix H, Volume 3).

20
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SiOdent Teaching AssIgnment,".by'RobertHohman of Bowling
Green State University (See Appendix J, Volume 3).



"A Conceptual Teacher Education Center Model," by Dr. Raymond
A. LeGrand of Jchn Carroll University ',See Appendix I, Volure 3)

These three topics, among others, were identified by the Steering
Committee and Director as having important ramifications for the project
itself; therefore all eligible institutions were asked to identify faculty
who might wish to carry out such studies. Drs. LeGrand, Muck, and Mr.
Hohman developed proposals and received support. Several other suggested
studies were not done since no proposals were received as a result of the
solicitation letter.

(3) The most comprehensive single study completed by the project,
"Analysis of Student Teaching, Metropolitan Cleveland, Ohio,
1967-1968," was completed by both project staff and several
faculty members. The following participated: Dr. Donald B.
Swegan, Dr. Arnold Berger, Miss Dorothy Becker, and Dr. John
Morford. (See Appendix D, Volume 2).

The report on this survey was widely circulated, lncludiij distribution
to major libraries and all cooperating institutions. It provided the basic
data from which many of the project's developmental activities evolved.
The studies by Dr. Huck End Sister Thomas Weir, mentioned above, were
follow-ups on this original research.

B. National Research Training Institute and Workshop

Another aspect of the oroject's research component was the attendance
at three Office of Education sponsored National Research Training institute's
by several project participants. Drs. Don Swegan and Ernest Kozma attended
the 1967 institute in Oregon; Dr. Robsrt Koepper attended the 1968 meeting
in Michigan; and Dr. Lou Theodoslon and Donald Grelve were involved in the
1969 Institute in Oregon.

In March of 1970 the project sponsored a Cleveland-area workshop to
share the National Research Training Institute materials and approach with
area faculties. Dr. Theodosion and Mr. Greive conducted tne ,sessions which
involved 35 participants.
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CHAPTER IV

OUTGROWTHS OF THE STIP

During the entire project, but especially in the final year,
specific efforts have been directed toward establishing both the
new structures and interpersonal relations necessary to continue
cooperative improvement of teacher education in Greater Cleveland
beyond the termination of the project itself. The several out-
growths discussed below give assurance that these efforts have been
fruitful.

A. Improved Interpersonal Relations

Prior to this project the various school and college persor..!el
dealing with student teaching rarely met and, in the most part, did
not know one another at all. As the project ended. on the other
hand, most of then are on ; first name ba.is and in many cases
cooperatively embarked on projects to further improve teacher education.

Many positive developments in teacher education In Greater
Cleveland, which have never been directly a part of STIP, can
nonetheless be traced back to professional contacts made as a
result of STIP meetings, committens, etc.

Several participants have stated that this great improvement
in Interpersonal relations hat bk:eri the project's single, most

Important contribution. They may well be right.

8. .improved Orientation Practices

A key emphasis throughout has been on establishing student teaching
as a joint undertaking of schools and collegLs. As a first step In
bringing the parties Involved together, is 4.as necessary to initiate
and/or Improve the orientation of cooperating teachers. The initial
Analysis had shown great Inadequacies in this and Indicated that the
parties involved needed something around which to begin and upon
which to build further In-service work. The STIP audio-visual
materials-resultel.

Our 18 minute, color filmstrip "Master Teacher at Work" with its
discussion guide and accompanying tapes - or for orienting cooperating
teachers and one for orienting student teachers - remains available for
rental from Kent State University Audio-Visual Services and for sale
from 4VI2-TV, Cleveland, Ohio. It is already In use all over the U.S.
and should continue to provide a vehicle to bring school and college
people together it the years ahead. (See Appendix H, Volume 3, for users
and an evaluation).
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Likewise, multiple copies of or 28 minute, color movie, "With
the Grain" are booked ever a year ahead at Kent State University; and
WVIZ continues to sell copies at cost. Designee to promote discussion
and debate about student teaching practices, the film has been successfully
used with student teachers, methods courses, and general faculty In-
service as well as with the cooperating teachers for which it was developed.
A detailed discussion guide accompanies the movie, (See Appendix H,
Volume 3, for list of users and an evaluation).

Properly used, the filmstrip and movie provide an initial series of
in-service sessions involving school and college personnel. In many
instances they continue to lead to cooperative development of an on-
going series of in-service meetings, which, in some instances, have
already gone far beyond the content of the A-V materials themselves.

C. Teacher Education Centers

During the second year of the project it became increasingly
apparent to many involved that unless some basic structures changed,
student teaching could not be significantly improved; therefore on
the recommendations of the director, the steering committee redirected
the central thrust of the project toward identifying and supporting
the structural changes needed.

The Innovations Committee was expanded and committed to this task.
Local seminars continued to define the objectives to be sought while
trips to Maryland, West Virginia, Illinois, etc., helped the committee
and project staff identify potential new structures.

At the end of the second year a day-long workshop presented
alternative Ideas to over 100 local school and college personnel.
The teacher education center concept, it was agreed, fit our needs.
As one staff member said, "If the teacher education center idea hadn't
already been implemented, we most certainly would have invented It,
as it so clearly met the criteria we had established."

The project then commissioned the chairman of the Innovations
Committee, Dr. Ray LeGrand, to develop a model for the implementation
of Teacher Education Centers in Greater Cleveland. (See Appendix 1,
Volume 3). This model then became the working paper for a workshop
co-sponsored by the project and the Cuyahoga County School Superintendents'
Association.

Five joint school-college teacher education centers implementation
proposals resulted from the workshop and received small planning grants
from STIP. In addition, several other centers have already been
implemented independent of STIP's efforts.

In order to coordinate these efforts, STIP led those Involved to
create a coordinating committee with an executive secretary to be
furnished by the Cleveland Commission oh Higher Education for the first year.
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Since the center approach institutionalizes joint school-college
responsibility for teacher education, in the years ahead it will most
likely result In major qualitative changes in both the pre-service
and in-service training of teachers.

D. A New Project - SITE

STIP staff always felt that long-range impro, ment of teacher
education must involve in some way all the elements in the community
with a part in it, i.e., colleges, schools, students, professional
organizations, administrators, etc. Also, as a multitude of cooperative
pre-service and in-service programs'began to develop, the need for some
representative body to coordinate the efforts became apparent.

As a result of a series of meetings led by STIP and the Cleveland
Commission staff and involving a variety of area leaders, a plan for a
Greater Cleveland Education Professions Council was developed to meet these
needs. Unfortunately, funding was not forthcoming.

A further series of planning sessions resulted in a more limited
project to Stimulate Innovation in Teacher Education (SITE) in Greater
Cleveland. Funded by the Martha Holden Jennings Foundation over the
next three years, SITE will build on and expand the work begun by STIP.

Over one hundred persons, combining college education faculty
and students with elementary and secondary school personnel,
participated in SITE's initial activity, a "retreat" at West
Richfield, Ohio. Expanded personal contacts, shared experiences
and plans, and a review of major issues in teacher education were
outcomes. Dr. Robert F. Peck, Co-Director of the National Research
and Development Center on Teacher Education at Austin, Texas, provided
the major link for examining new thrusts in teacher education in Greater
Cleveland in the light of national trends and research findings.

This conference was the first of a series of events planned
by SITE to bring together major action groups vital to improved
teacher education.

The chart on page 26 shows some of the relationships already develop-
ing between SITE and other projects.

Perhaps most Important, SITE provides a vehicle wherein the many
cooperative teacher education projects developing in Greater Cleveland
can meet to fill gaps, avoid overlaps, and share resources and ideas.
There is a real possibility that this outgrowth of STIP may prove to be
a prototype for coordinating efforts to improve teacher education In
metropolitan areas.
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APPENDIX A. Structure of Committees

A-1 Brief History of Student Teaching Committees

A-5 Teacher Education Committee

A -7 Audio-Visual Committee

A-8 Coordinated Astignment of StUdent Teachers Committee

A-9 Steering CoMmittee

A-9 'Innovation and Experimentation Committee

A710 Evaluation COMmittee

A-10 1W-SerViCe Training and Orientation'Committee

A-11 External Relations Committee

A711 ProCedures and Commonality Committee
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BRIEF HISTORY OF STUDENT TEACHING COMMITTEES

January 19, 1967 Meeting of the Teacher Education Committee
Baldwin-Wallace College

March 9, 1967 Meeting of the Teacher Education Committee
Western Reserve University

May 4, 1967

June 29, 1967

September 28, 1967

October 19, 1967

November 9, 1967

November 30, 1967

December 14, 1967

January 18, 1968

February 9, 1968

Meeting of the Teacher Education Committee
Notre Dame College

Meeting of the Teacher Education Committee
Cleveland Board of Education Building

Meeting of the Teacher Education Committee
Saint John College of Cleveland

Meeting of the Teacher Education Committee
John Carroll University

Meeting of the Handbook Committee
Case Western Reserve University

Meeting of the Teacher Education Committee
Cleveland State University

Meeting of Coordinated Assignment of Student
Teachers Committee
The Mark Restaurant

Meeting of the Teacher Education Committee
Ohio University Center

Meeting of Coordinated Assignment of Student
Teachers Committee
The Mark Restaurant

February 2 , 1968 Meeting of the Teacher Education Committee
Saint John College of Cleveland

Meeting of Steering Committee
Cleveland Commission on Higher. Education

March 13, 1968

March 1968

Ir

March 29,1968

Meeting of the Teacher Education Committee
Cleveland Board of Education

Meeting of Coordinated Assignment of Student
TeachersCommittee

April 10, 1968 Meeting of Audio-Visual Committee
Saint John College of Cleveland

April 17, 1968 Meeting of the Handbook Committee

Case Western Reserve University

!"4 '
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°April 18, 1968

May 1, 1968

May 1, 1968

May 10, 1968

June 5, 1568

June 5, 1968

June 13, 1968

July 11, 1968

July 23, 1968

September 18, 1968

September 18, 1968

October 3, 1968

October 25, 1968.

November 15, 1968

December 17, 1963

January 20, 1969

January 23, 1969

A-2

Meeting of the Teacher Education Committee
Cleveland Board of Education

Meeting of the Audio-Visual Committee
Saint John College of Cleveland

Meeting of the Steering Committee
Saint John College of Cleveland

Meeting of Coordinated Assignment of Student
Teachers Committee
The Mark Restaurant - Burke Lakefront Airport

Meeting of Audio-Visual Committee
Saint John College of Cleveland

Meeting of the Steering Committee
Round Table Restaurant

Memorandum sent to Audio-Visual Committee members
from Arnold H. Berger postponing the development
of the audio-visual handbook until the Handbook
Committee makes some changes.

Meeting of Audio-Visual Committee
Saint John College of Cleveland

Meeting of Audio-Visual Committee
Saint John College of Cleveland

Meeting of Audio-Visual Committee
Saint John College of Cleveland

Meeting of the Steering Committee
Saint John College of Cleveland

Meeting of Coordinated. Assignment of Student
Teachers Committee
The Mark Restaurant - Burke Lakefront Airport

Meeting of the Steering Committee
Cleveland Commission on Higher Education

Meeting of the Steering Committee
Cleveland Commission on Higher Education

Meeting of the Steering Committee
Cleveland Board of Education

Meeting of External Relations Committee
Cuyahoga County School Superintendents' Association

Meeting of the Commonality and Procedures Committee
Cleveland Commission on Higher Education
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January 29, 1969

January 30, 1969

January 31, 1969

February 10, 1969

February 13, 1969

February 21, 1969

February 25, 1969

March 17, 1969

March 18, 1969

March 25, 1969

March 26, 1969

March 26, 1969

April 10, 1969

April 11, 1969

April 14, 1969

April 23, 1969

April 24, 1969

April 25, 1969

May 15, 1969

Meeting of Evaluation Committee
Cleveland Commission on Higher Education

Meeting of Innovation and Experimentation Committee
Cleveland Commission on Higher Education

Meeting of the Steering Committee
Cleveland Board of Education

Meeting of External Relations Committee
Cleveland Commission on Higher Education

Meeting of Innovation and Experimentation Committee
Cleveland Commission on Higher Education

Meeting of the Steering Committee.
Cleveland Commission on Higher Education

Meeting of Innovation and Experimentation Committee
Cleveland Commission on Higher Education

Meeting of the Steering Committee
Cleveland Commission on Higher Education

Meeting of External Relations Committee
Cleveland Commission on Higher Education

Meeting of Innovation and Experimentation Committee
Cleveland. Commission on Higher Education

Meeting of the Commonality and Procedures Committee
Cleveland Commission on Higher Education

Meeting of External Relations Committee
Cleveland Commission on Higher Education

Meeting of In-Service Training and Orientation Committee
Cleveland Commission on Higher Education

Meeting of Evaluation Committee
Cleveland Commission on Higher Education

Meeting of Innovation and Experimentation Committee
Cleveland Commission on Higher Education

Meeting of External Relations Committee
Cleveland Commission on Higher Education

Meeting of the Commonality and Procedures Committee
Cleveland Commission on Higher Education

Meeting of the Steering Committee
Cleveland Commission on Higher Education

Meeting of Innovation and Experimentation Committee

Cleveland Commission on Higher Education
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May 20, 1969

May 23, 1969

May 23, 1969

May 26, 1969

September 11, 1969

September 26, 1969

November 19, 1969

November 21, 1969

January 30, 1970

March 16, 1970

March 20, 1970

April 10, 1970

Meeting of In-Service Training and Orientation Commi
Cleveland Commission on Higher Education

Meeting of the External Relations Committee
Cleveland Commission on Higher Education

Meeting of Steering Committee
Cleveland Commission on Higher Education

Meeting of Innovation and Experimentation Committee
Cleveland Commission on Higher Education

Meeting of In-Service Training and Orientation Commi
Cleveland Commission on Higher Education

Meeting of Innovation and Experimentation Committee
Cleveland Commission on Higher Education

Meeting of Innovation and Experimentation Committee
Cleveland Commission on Higher Education

Meeting of Teacher Education Committee
Cleveland Commission on Higher Education

Meeting of Teacher Education Committee
Cleveland Commission on Higher Education

Meeting of Innovation and Experimentation Committee
Cleveland Commission on Higher Education

Meeting of Teacher Education Committee
Cleveland Commission on Higher Education

All-day Meeting on Teacher Education Centers
John Carroll University
Sponsored by Innovations Committee

May S, 1970 Follow-up Meeting on Teacher Education Centers
Saint John College of Cleveland

A -
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TEACHER EDUCATION COMMITTEE

Miss Helen Palmer
Allegheny College

Mr. James McConnell
Allegheny College

Dr. Donald B. Swegan
Baldwin-Wallace College

Paul W. Avers
. Bowling Green State University

Robert Hohman
Bowling Green State University

Dr. Lorene Ort
Bowling Green State University

Dr. Arch Phillips
Bowling Green State University

Dr. Elsie M. Nicholson
Case-Western Reserve University

Janet M. Fisher
Case-Western Reserve University

Evan B. Lloyd
Cleveland Commission on Higher Education

Arnold Berger
Cleveland Commission on Higher Education

Robert McNaughton
Cleveland State University

Oswald J. Roders
Cleveland State University

Sam Wiggins
Cleveland State University

Dr. Del Weber
Cleveland State University

Alan Shankland
Cuyahoga County Superintendents' Association

Marion Blue
Hiram College
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Teacher Education Committee (Cont.)

F. T. Huck
John Carroll University

Ray LeGrand
John Carroll University

John Morford
John Carroll University

Dr. Robert Pfeiffer
Kent State University

Dr. Arch Phillips
Kent State University

Dr. Robert Goble
Miami University

Sister Mary Priscilla, S.N.D.
Notre Dame College

Miss Florence Prenkshot
Notre Dame College

Sister Mary Jessica
Notre Dame College

Dr. Roy Laramee
Ohio State University

William D. Graham
Ohio University

Mr. Edward Podskalan
Saint John College of Cleveland

Sister Francis Borgia, C.S.J.
Saint John College of Cleveland

Louise Bartak
Saint John College of Cleveland

Sister M. Josetta, C.S.J.
Saint John College of Cleveland

Sister Maureen, O.S.U.
Ursuline College
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AUDIO-VISUAL COMMITTEE

Sister M. Josetta, C.S.J. (Chairman)
Saint John College of Cleveland

Mr. Willard Blum
South Euclid-Lyndhurst City School District

Mr. George T. Cody
Carl F. Shuler Jr. High School

Miss Carolyn Ezzo
Franklin Elementary School

Mr. Robert Hohman
Bowling Green State University

Dr. Robert Koepper
Cleveland State University

Dr. Raymond LeGrand
Joan Carroll University

Sister Mariella, C.S.J.
St. Clement Elementary School

Dr. Robert McNaughton
Cleveland State University

Mr. Michael Nicoletti
Brecksville High School

nr. Arch Phillips
Kent State University

Sister M. Priscilla, S.N.D.
Notre Dame College

Mrs. Irene Ross
Indian Hills Elementary School

Mrs. Margaret Saylor
Parma City School District

Dr. Donald Winchell
Cleveland Heights-Unlversity Heights City School District
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COMINATED ASSIGNMENT OF STUDENT TEACHERS COMMITTEE

Arnold Berger
Cleveland. Commission on Higher Education

Marion Blue
Hiram College

Glenn Booth
Mayfield City School District

Dr. William Graham
Ohio University

Mr. Ronald Handy
Clevelani Board of Education

Mr. Dean Kelly
Berea Board of Education

Father John Leahy
Catholic Board of Education

Mr. Jack Malin
Cleveland Heights-University Heights Board of Education

Dr. John Morford
John Carroll University

Mr. Robert Morris
Shaker Heights board of Education

Dr. Robert Pfeiffer
Kent State University

Arch Phillips
Kent State University

Mr. Alan Shankland
Cuyahoga County School Superintendents' Association

Sister Mary Stenilaus
Catholic Board of Education

Mr. Larry Stevenson

Dr. Donald Swegan

South Euclid Lyndhurst Board of Education

Baldwin-Wallace College

A -8
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STEERING COMMITTEE

Dr. John A. Morford, (Chairman)
John Carroll University

Dr. Raymond A. LeGrand
John Carroll University

Mr. Robert Morris
Shaker Heights City School District

Mr. Alan C. Shankland
Cuyahoga County School Superintendents' Association

Dr. Donald B. Swegan
Cleveland Commission on Higher Education

Dr. Louis N. Theodosion
Cleveland Commission on Higher Education

Dr. Ernest J. Kozma
Baldwin-Wallace College

Dr. Robert Pfeiffer
Kent State University

INNOVATION AND EXPERIMENTATION COMMITTEE

Dr. Raymond A. LeGrand (Chairman)
John Carroll University

Mrs. Beverly Cheselka
Parkview Elementary School

Mr. George T. Cody
Carl F. Shuler Jr. High School

Mr. Robert J. Hohman
Bowling Green State University

Dr. Dean Kelly
Berea City School District

Mr. James McGinnis
Roxboro Junior Nigh School

Dr. Louis N. Theodosion
Cleveland Commission on Higher Education
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A-10

EVALUATION COMMITTEE

Dr. Ernest J. Kozma (Chairman)
Baldwin-Wallace College

Dr. Francis T. Huck
John Carroll University

Mr. Arthur Knape.
Lakewood City School District

Dr. Robert Koepper
Cleveland State University

Mr. Larry Stevenson
South Euclid-Lyndhurst City School District

Dr. Louis N. Theodosion
Cleveland Commission on Higher Education

IN-SERVICE TRAINING AND ORIENTATION COMMITTEE

Dr. Robert Pfeiffer (Chairman)
Kent State University

Miss Adelaide Behrend
Bedford Senior High School

Mr. Glen Booth
Mayfield Vty School District

Mr. Ronald Handy
Cleveland City Scht.ol District

Sister Mary Josetta, C.S.J.
Saint John College of Cleveland

Mr. Philip A. Lowe
Frank L. Wiley Junior High School

Sister Mary Priscilla, S.N.D.
Notre Dame College

Dr. Louis N. Theodosion
Cleveland Commission on Higher Education
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EXTERNAL RELATIONS COMMITTEE

Mr. Alan C. Shankland (Chairman)
Cuyahoga County School Superintendents' Association

Mr. Ronald Handy
Cleveland City School District

Dr. Elsie Nicholson
Case Western Reserve University

Dr. Del Weber
Cleveland State University

Dr. Louis N. Theodosion
Cleveland Commission on Higher Education

PROCEDURES AND COMMONALITY COMMITTEE

Mr. Robert Morris (Chairman)
Shaker Heights City School District

Sister Alice Clare, O.S.U.
Ursuline College

Dr. Patrick Cosiano
Ohio University

Dr. Louis N. Theodosion
Cleveland Commission on Higher Education
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ANALYSIS OF STUDENT TEACHING IMPROVEMENT
PROJECT NEWSLETTER MAILING LIST

ALABAMA

Colleges and Universities
Student Teething Director 1

Education Department Members 2

Others 3

6

Miscellaneous 1

1

Total 7

ALASKA

Colleges and Universities
Education Department Member
Other

Total

ARKANSAS

Colleges and Universities
Education Department Member

1

1

2

Total 1

CALIFORNIA

Colleges and Universities
Education Department Members 6

Student Teaching Director 1
Others 3

10
Miscellaneous 1

1

Total 11

B-1
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9-2

ANALYSIS OF STUDENT TEACHING IMPROVEMENT PROJECT
NEWSLETTER MAILING LIST (CONTINUED)

COLORADO

Miscellaneous 2

2

Government 2

2 .

Agency 1

1
Colleges and Universities

Education Department Member 1

Other 1

2

Total 7

CONNECTICUT

Colleges and Universities
Education Department Members
Others

3

2

Total 5

pELAWARE

Colleges and Universities
Edibdation Department Members

Total

FLORIDA

2

Colleges and Universities
Education Department Members 4

Student Teaching Directors 2

Others 1

2

Total 7
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APPENDIX B. STIP Newsletter Information

B-1 Analysis of STIP Newsletter Mailing List

Copies of STIP Newsletters (10 issues)
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ANALYSIS CF STUDENT TEACHING IMPROVEMENT PROJECT
NEWSLETTER MAILING LIST (CONTINUED)

GEORGIA

Miscellaneous 1

Colleges and Universities
Educut:ton Department Members 4

Studer!: Teaching Directors 2

Other 4

10

Total 11

HAWAII

Colleges and Universities
Education Department Members 1

Studer*- Teaching Director 1

2

School District Administrative Offices
Superintendent 1

1

Total 3

IDAHO

Miscellaneous
1

Colleges and Universities
Education Department Member 1

1

Total 2

B-3
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B-4

ANALYSIS OF STUDENT TEACHING IMPROVEMENT PROJECT
NEWSLETTER MAILING LIST (CONTINUED)

ILLINOIS

Government 2

2

Elementary Schools
Teacher 1

1

Miscellaneous 3

3

Colleges and Universities
Education Department Members 13
Student Teaching Directors 7

Other 10

30
Total 36

INDIANA

Colleges and Universities
Education Department Members
Other

1
4

5

Miscellaneous 2

2

School District Administrative Offices
Other Administrators 1

'1

Secondary. Schoals

Teacher 1

Principals 9

10
Corporation 1

1
Total 19
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ANALYSIS OF STUDENT TEACHING IMPROVEMENT PROJECT
NEWSLETTER MAILING LIST (CONTINUED)

IOWA

Colleges and Universities
Education Department Members 2

Student Teaching Directors 1

Other 1

Miscellaneous 4

4

Elementary Schools
Teacher 1

1

Secondary Schools
Teachers 2

2

Total 11

KANSAS

Colleges and Universities
Education Department Members 2

Other 2

4

Miscellaneous 2

2

Total 6

KENTUCKY

Colleges and Universities
Education Department Members 2

student Teaching Director 1

Others 4

Total

51
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B-6

ANALYSIS OF STUDENT TEACHING IMPROVEMENT PROJECT
NEWSLETTER MAILING LIST (CONTINUED)

LOUISIANA

Colleges and Universities
Education Department Members 2

Student Teaching Directors 1

Miscellaneous 2

2

Total 5

MAINE

Colleges and Universities
Education Department Members 2

Student Teaching Directors 2

Others 2

Total 6

MARYLAND

Colleges and Universities
Education Department Members 2

Student Teaching Directors 2

Others 4

8

School Distant Administrative Offices
Other Administrators 1

1

Miscellaneous 1

1

Agency 1

1

Elementary Schools
Teacher 1

1

Total 12
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MASSACHUSETTS

Colleges and Universities
Education Department Members 2

Student Teaching Director 1

Other 1

4

Miscellaneous 1

1

T(Aal 5

MICHIGAN

Colleges and Universities
Education Department Members 4

Student Teaching Directors 6

Others 6

16

Miscellaneous 7

7

Total 23

MINNESOTA

Colleges and Universities
Education Department Members 3

Student Teaching Directors 2

Others 3

8

School District Administrative Offices
Other Administrators 1

1

9

MISSISSIPPI

Colleges and Universities
Education Department Member
Student Teaching Director 1

Total 2

8-7
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MISSOURI

Colleges and Universities
Teacher Education Members 1

Student Teaching Directors 6

Others 7

14

Miscellaneous 4

4

Agency 2

2

Government 1

1

Elementary Schools
Administrators 1

1

Total 22

MONTANA

Colleges and Universities
Education Department Members 2

Miscellaneous 1

2

1

Total 3

NEBRASKA

Elementary Education
Principal 1

Colleges and Universities
Education Department Members
Student Teaching Directors

54
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NEVADA

School District Administrative Offices
Superintendent 1

Total 1

NEW HAMPSHIRE

Miscellaneous

Government

1

2

Colleges and Universities
Student Teaching Directors 1

1

2

1

Total 4

NEW JERSEY

Colleges and UniVersities
Education Department Members 2

Student Teaching Directors 1

Others 4

'7

Elementary Education
Teacher 1

1

Total 8

NEW MEXICO

Colleges and Universities
Education Department Members 1

Student Teacher Director 1

2

School District Administrative Offices
superintendent 1

1

Total 3

B-9
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NEW YORK

Colleges and Universities
Education Department Members 8

Student Teaching Directors 5

Other 11

24

Agency 3

3

Secondary Schools
Teachers 2

Principals 1

Administrators 1

4

Elementary Schools
Principals

1

Total 32

NORTH CAROLINA

Colleges and Universities
Education Department Members
Student Teaching Directors

3

1

Total 4

NORTH DAKOTA

Colleges and Universities
Education Department Chairman 2

56.

2



ANALYSIS OF STUDENT TEACHING IMPROVEMENT PROJECT
NEWSLETTER MAILING LIST (CONTINUED)

OHIO

31Agencies
31

Government 5

5

Corporations 23

23

Foundations 6

6

Miscellaneous 85

85

Colleges and Universities
Presidents 16

Directors of Student Teaching 9

Education Department Members 93

Others 34

152

Secondary Schools
Principals 277

Teachers 5

Administrators 1

283

Elementary Schools
Principals 521

Teachers 3

Administrators 6

530

School District Administrative Offices
Superintendents 48

Other Administrators 31

79

Total 1,194

OKLAHOMA

Colleges and Universities
Student Teaching Directors 1

Others 3

Total 4

8-11
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ANALYSIS OF STUDENT TEACHING IMPROVEMENT PROJECT
NEWSLETTER MAILING LIST (CONTINUED)

OREGON

Colleges and Universities
Education Department Members
Student Teaching Directors
Others

Total

4

2

2

PENNSYLVANIA

Colleges and Universities
Education Department Members 15

President 1

Student Teaching Directors 7

Others 5

28

Miscellaneous 2

2

Elementary Schools
Teacher 1

1

Total 31

RHODE ISLAND

Colleges and Universities
Education Department Members
Student Teaching Directors

1

1

Total 2

SOUTH CAROLINA

Colleges and Universities
Education Department Members
Others

3

4

Total 7
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SOUTH DAKOTA

Colleges and Universities
Education Department Members 5

Total 5

TENNESSEE

Colleges and Universities
Education Department Members
Student Teaching Directors
Others

5

2

6

13

Miscellaneous 1

1

14

TEXAS

Colleges and Universities
Education Department Members 6

Student Teaching Directors 2

Others 2

Total 10

UTAH

Colleges and Universities
Education Department Memberu 4

Total 6

VEMONT

School District Administrative Offices
Superintendent 1

Total 1

H-13
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VIRGINIA

Agency 1

1

Colleges and Universities
Education Department Members 2

2

Total 3

WASHINGTON

Miscellaneous 1

1

Colleges and Universities
Education Department Members 1

Student Teaching Directors 1

Others 1

3

Total 4

WASHINGTON, D.C.

Agency

Colleges and Universities
Education Department Member
Student Teaching Directors

4

1

1

4

2

Total 6

WEST VIRGINIA

Colleges and Universities
Student Teaching- Directors.
Education Department Members

Total 4

B- 1 4
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NEWSLETTER MAILING LIST (CONTINUED)

WISCONSIN

Colleges and Universities
Education Department Members 10

Student Teaching Directors 1

Other 10

21

Miscellaneous 1

Total 22

WYOMING

. Colleges and Universities
Education Department Members 2

FOREIGN

2

Colleges and Universities
Education Department Members 2

Secondary Education
Teachers 2

2

2

Total 4

TOTAL ON MAILING UST- 1,607

1
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GREATER CLEVELAND
STUDENT TEACHING IMPROVEMENT PROJECT

A Coordinated Effort of the Cleveland Commission
on Higher Education

DONALD 8, SWEGAN LOUIS N. THEODOSION
Executive Direcror A!.sociate Director.,
JANUARY 1989 ISSUE #1

THE PROJECT - PAST 1967-1968

Since 1-,s inception in 1967 the
Greater Cleveland Student Teaching
Improvement Project, under the di-
rection of Dr. Donald Swegan, has
evolved into the most comprehensive
effort of its kind in the nation.
Funds have been provided by the
U.S. Office of Education.

The specific results to date
include:

1. Publication of a common student
teaching handbook currently in Dr. Swegan
use throughout Cuyahoga County. Previous Projec-,
(See page 3). Director and now

2. A slide-tape presentation to Executive Pirec-
use with the new handbook. for of the Cleve-
(See page 3). land Commission

3. A comprehensive research re- on Higher Edu-
port: "Analysis of Student cation.
Teaching, Metropolitan Cleveland,
Ohio, 1967-1968". (See page 4).

4. "With the Grain," a 25 minute
color film for use in orienting

(CONTINUED ON PAGE 2)

Dr. Morford
New Project
Director and
Chairman, Dept.
of Education
John Carroll
University.

THE PROJECT - PRESENT AND FUTURE
ITEL12§8

The original goals having been
met, as of Fall 1965 the Project
has been reorganized into five op-
erating committees as shown at the
left. Dr. John Morford has suc-
ceeded Dr. Donald Swegan as Project
Director. Dr. S'iegan will continue
to be involved with the project in
hi.s new capacity as Executive Di-
rector of the Cleveland Commission
on Higher Education. Dr. Louis
Theodosion has succeeded Dr. Arnold
Berger as Project Administrator.
Also, as of February the Project's
Offices will move to the location
shown on the return address section.

(CONTINUED ON PAGE 2)
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PAST - (Continued fromlfigell

cooperating teachers. (See
Page 3).

All of these projects have been
developed through the joint efforts
of those involved.

A total of 37 professionals, in-
cluding cooperating teachers, col-
lege personnel, and school admini-
strators participated directly on
the three project committees: The
Handbook Committee chaired by Dr.
Elsie Nicholson of CWRU; The Audio-
Vis1;a1 Committee led by Sister
Josetta of St. John's College; and
The Committee on the Coordinated
Assignment of Student Teachers,
chaired by Dr. John Morford, John
Carroll University. In addition
to these 37, over 1000 others have
contributed in one way or another
in the work to date.

PRESENT AND FUTURE - (Continued
from Page-TT-

All of these changes seem to in-
dicate a new start, a new direction.
This is a false impression. In
fact, the new structure grows en-
tirely from the first year's pro-
jects. From the Audio-Visual and
Randbook Committees have come the
tools and inspirations for orienta-
tion and in-service, while the other
new subcommittees have resulted di-
rectly from the research and dis-
cussions of the CAST Committee, es-
pecially from its report on "Ways
to Improve Student Teaching." (See
Page 3).

As Dr. Morford has put it, "We
are now ready to put into effect
the research and aotion proposals
that grew from our first year's
work. At least we now know some
of the right directions to go and
ouestions to ask. in the text two
years we intend !-o move in those
directions c.nd Ask those, questions."

FUTURE NEWSLETTERS

You are invited to submit items
for future Newsletters. We are es-
pecially interested in spreading
ideas (large and small) for the im-
provement of student teaching, so
if you have ideas to share or inno-
vative projects to report on, please
dc drop us a note about them, care
of Dr. Louis Theodosion, Project
Administrator.

Newsletters will be published
regularly as the project develops.
Special editions will be distributed 1

as items of special interest need
circulation. While most editions
will cover mixed news, occasionally
an issue will be devoted to a single
topic of outstanding iwporLanoe to
those of us involved in student teach-
ing. Your suggestions on Newsletter
topics will be welcomed.

HOW CAN YOU PARTICIPATE

Mach has been accomplished during
the project's first year. This has
been possible only because hundreds
of you have given willingly of your
time talent, and resources. We
thank you most sincerely!

Just an past accomplishments rest
solely on the freely provided sup-
port of the professional educators
involved in student teaching ir. the
County, uo do any hopes for future
accomplishments. We therefore urge
you to continue to serve wherever
you can as members of project com-
mittees, sub-committees and special
project teams.

Should you want to pursue an in-
dividual idea for improvement of
student teaching, we offer our sup-
port. Seed grants are available, as
are certain professional and secre-
tarial services. For further infor-
mation, contact the relevant com-
mittee chairman, or staff of the
Cotimission as shown on Page 1.

COOPERATION - The Key To Improved Student Teaching
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A NEW HANDBOOK

"Toward Improved Student Teach-
ing", a handbook designed for bet-
ter orientation of cooperating
teachers and student teachers in
the project's schools was uweloped
by the project's Handbook Committee
under the leadership of Dr, Elsie
Nicholson of CWRU.

The handbooks have been sent to
personnel in Ohio schools and col -
leges, state and federal agencies,
professional organizations at the
state and national levels, and upon
request. 6000 copies were prin;f:d
originally and 3100 have been dis-
tributed to date. Requests for
supplementary copies have come from
a number of in-state and out-of-
state colleges and schools. An ad-
ditional run of 100 copies is being
completed at this time.

A NEW SLIDE-TAPE PRESENTATION

A set of 100 slides with taped
narration, designed to accompany
or supplement the new handbook will
become available in February. It
was produced by WIZ -TV, and was
scripted by William Ellis, with Dr.
Elsie Nicholson as technical con-
sultant. "Improving orientation is
a must," Dr. Nicholson noted, "and
we hope this slide-tape set, plus
the handbook, will provide a base
upon which quality orientation work-
shops will be developed throughout
the County."

The slide-tape set is available
on loan from the Commission. Con-
sortium colleges have received cop-
ies of the pre?entation.

"WITH THE GRAIN - A MOVIE

It is anticipated that filming
will be completed on "With the Grain",
by February 1, 1969, This 2C minute
color motion picture is being devel-
oped by the project's Audio-Visual
Committee, chaired by Sister Josetta
or St. John's College.

The film based on William Ellis'
script, presents several case stud-
ies of student teacher - cooperating
teacher interactions. "We have at-
tempted to develop an open ended
approach," said Dr. Robert McNaughton
of Cleveland State University, who
with Mr. George Cody, Cleveland Pub-
lic Schools, acted as consultants to
Station WVIZ-TV, the film's producer.
"It should stimulate serious dis-
cussion of the cooperating teacher's
role when used in orientation and
in-service programs", he added.

Dr. Robert Pfeiffer, Kent State
University, has developed a discus-
sion guide to accompany the film.

Colleges directly involved in the
federally funded consortium each
have a copy of the film. Others may
obtain a copy from the Commission or
through the Kent State University
Audio-Visual Center.

"WAYS TO IMPROVE STUDENT TEACHING"

The summary section of the re-
search reported on Page 4 is also
available as a separate publication
from the Commission. Its 37 specific
recommendations for improvement fall
into eight major categories. From
:hese recommendations the new projeot
committees (see Page 1) have be6n de-
veloped, with each recommendation for
salon being the responsibility of
one or more committee.

RESEARCH - The Backbone of Progress
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"STUDENT TEACHING IlLcumga=a1262=126L.

The most comprehensive study ever made on student teaching in Cuyahoga
County was published December 4th. Resulting from a year long project by
the CAST (Coordinated Assignment of Student Teachers) Committee, it con-
sists of four partS:

PART I

PART II

PART III

SUMMARY

"A Census of 1967-1968 Student Teaching Activity"
by Dr. Arnold H. Berger
"A Survey of Participating Schools and Colleges"
by Dr. John A. Morford
"A Survey of Outstanding Cooperating Teachers and
Their Principals" by Prof. Dorothy Becher
"Ways to Improve Student Teaching" by Dr. John A.
Morford and Dr. Donald B. Swegan

A FEW HIGHLIGHTS

1. In 1967-1968 there were 1631
student teaching assignments in
Cuyahoga County.

2. A total of 14, school systems and
14 colleges were involved.

3. Ti7 agree that orientation and
in-service training of coopera-
ting teachers is essential; yet
no one thinks it is being done
adeauately at present.

4. Over one -third Wall student
teachers were 'alone', i.e.,
they were the only assignment
from a given college in a build-
ing at that time.

5. Fees, stipends, and oradits have
little relation to the time de-
voted to student teaching.

6. Practically no evaluation of the
student teaching process exists.

7. The choice of cooperating teach-
ers was seen as a key element,

but few Institutions have a
planned, cooperative program
for choosing, matching, or
training cooperaLing Leachers.

8. All parties involved are will-
ing to cooperate in innovation
to improve student teaching.

9. Cooperating teachers see time,
additional orientation, and im-
proved communications with col-
lege supervisors as their first
needs.

10. Most feel the state should pro-
vide added financial support for
student teaching.

Other findings will be discussed
in future Newsletters.

Copies of the complete report are
available in a limited number from
the Commission.

CLEVELAND COMMISSION ON HIGHER EDUCATION

Greater Cleveland
Student Teaching Improvement Project

1367 Fast 6th Street
Cleveland, Mit) 44114
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CONFERENCE ON INNOVATION PLANNED

A conference on "Innovation and the Student Teach-
ing Experience" will be sponsored by the STIP Inno-
vations Committee April 28, 1969, at Baldwin-Wallace
College hosted by the B-W Department of Erucation.
Major sessions to be presented to 100 coilege and
school personnel will include: a clearinghouse con-
cept for student teaching; innovative research ac-
tion; verbal and non-verbal interaction analysis;
co-teaching team approach; and commonality practices
for more effective clinical experiences.

Dr. Raymond LeGrand, committee chairman, stuted
that, "a major effort will be made to assure that
this is an action-oriented conference. As early as
next Fall we would hope to see several of these new
approaches in practice here."

Members of the committee are:

Dr. Raymond LeGrand, Chairman
John Carroll University
Mrs. Beverly Cheselka
Parma School District

Mr. Robert Hohman
Bowling Green State University
Dr. Dean Kelly
Berea School District

Mr. James McGinnis
Cleveland-University Heights
School District
Dr. Louis Theodosion
(Ex-officio member of all committees)

DR. 1:0ZMA

DR. LeGRADD

EVALUATION COMMITTEE SETS GOALS

The Evaluation Committee has de-
veloped a questionnaire to evaluate
the STIP handbook, "Toward Improved
Student Teaching." Before a com-
plete survey of student teachers,
cooperating teachers and college
supervisors in the participating
Institutions is made, a trial run
will be attempted at Baldwin-Wallace
College and John Carroll University.

(Continued on Page 2)
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EVALUATION COMMITTEE - (Continued TO PARENTS: STUDENT TEACHING AND
from Page 1) YOUR CHILD

Upon return of the questionnaires, A brochure is being developed to
procedures relating to tabulation assist in promoting a better image
and analysis will be modified before for student teaching to the parents
sampling all other institutions. in the Greater Cleveland area.

Members of the committee are:

Dr. Ernest Kozma, Chairman
Baldwin-Wallace College

Dr. Francis Huck
John Carroll University

Mr. Arthur Knape
Lakewood School District

Dr. Robert Koepper
Cleveland State University

Mr. Larry Stevenson
S. Euclid-Lyndhurst School District

Dr. Louis Theodosion

COMMONALITY IN STUDENT TEACHING?

The Procedures and Commonality
Committee has discussed several ven-
tu~:es that might assist in improving
the student teaching experience.
One very important concern has chmlt
with the problem of establishing
common starting dates.

Recommendations are being com-
piled to give both schools find col-
leges ample time to give meaningful
assignments for requests to place
student teachers.

Chairing this committee is Mr.
Robert Morris of Shaker Heights
School District. Other members are:

Sister Alice Clare, O.S.U.
Ursuline College for Women

Yr. Kenneth Caldwell
Shaker Heights School District
Dr. Patrick Cosiano
Ohio University

Dr. Willard Lewis
Parma School District

The External Relations Committee
has considered this as one of sev-
eral ways of increasing interest in
the area of student teaching.

Long range plans are being de-
veloped concerning legislation that
will improve the state's role in
supporting student teaching programs.

Full length project reports have
been sent to several major associ-
ations, both state and national, and
it is hoped that these will appear
in their monthly publications.

Members of the committee are:

Mr. Alan Shankland, Chairman
Cuyahoga County School
Superintendent's Association

Dr. Elsie Nicholson
Case Western Reserve University

Mr. Darien Smith
Cleveland School District

Dr. Del Weber
Cleveland State University

Dr. Louis Theodosion

RESEARCH PROJECTS

One of the central purposes of
the federal grant under which the
project functions is to promote re-
search competencies among faculties
of the member institutions. Recent-

the Steering Committee allocated
$12,000 to five projects. Details
of funded research will be discussed
in future Newsletters.

Dr. John A. Morford, Project Di-
rector, pointed °ht. two limitations
to our funding which resulted in
dental of funds for 'Light othar pro-
posals, "First, we cc,n support only

(Continued on Page 3)

COOPERATION - The Key To Improved Student Teriching
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RESEARCH : (Continued from Page 2)

projects that are basically research
oriented. Unfortunately, a number
of worthwhile proposals requested
financing of developmental, not ye-
search, projects. Seccnd, while the
overall STIP involves many schools
and colleges, the research fund as-
pect is limited to faculty of those
colleges who are legally joint re-
cipients of the federal funds."

During the third year of the STIP
additional repaarch Jupport funds
will be available. Interested pas-
ties should contact Dr. Theodosion.

IN-SERVICE TRAINING AND ORIENTATION
COMMITTEE

This committee is in the process
of developing a guide to accompany
the film "With The Grain" which will
be used for orientation of coopera-
ting teachers,

Of pErticular interest to the co
mittee are _joint orientation pro-
grams for cooperating teachers. A
close look at general practices in
the Greater Cleveland area indicates
the feasibility of such a venture,
The possibility of using educaticnal
TV as a tool for orienting coopera-
ting teachers is also being studied
by the committee.

Members of the committee are:

Dr. Robert Pfeiffer, Chairmen
VISITATION TRIP TO M-STEP Kent State University
On March 13 STIP sponsored a visit Mr. Glen Booth

to the University of Maryland's, Mayfield School District
award-winning Teacher Education Cen- Mr. Ronald Hnndy
ter in Montgomery County, Maryland. Cleveland School District
Visiting the Center, which received Sister Mary Josetta, C.S.J.
the top awaru from A,A,C.f.E. in 1968 Saint John College of Cleveland
wore: Sister Mary Priscilla, O.N.D.

Mrs. Beveraly Cheselka
Notre Dame College

Mr. Robert Rohmen Dr. Louis Theodosion

Dr. Dean Kelly
Dr. Ernest Kozma
Dr. Raymond LeGrand
Dr. Elsie Nicholson
Dr. Robert Pfeiffer
Dr. Louis Theodosion

INNOVATIONS CORNER

Two innovative ideas YOU might
try:

1. A simple, but essential first
Dr. Herman Behling of the Maryland step: Use either "With The Grain"

State Department of Education met the or "Pester Teacher Pt Work" or both
group and acted as host for the day. to orient every new cooperating
Schools visited included the Demon- ceacher. Why not do it in groups
stratton and Teacher Education Cen- jointly with other schools and col.
ter at Kemp Mill School and the Uni- leges?
verstty of Maryland. 2. A more comp:ex, but extremely

1 It is hoped that the insights promising idea: %stablish on -going
gained by this visitation will pro- student teaching centerP where teach-
vide dialogue for local application ere, administratoYsiTh= college per-
to the student teaching programs. sonnel can establish the necessary

long term professional relationships

1

needed to really improve teacher ed-

1

ucatien.

RESEARCH - The Backbone Of Prz,gress
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STIP MATERIALS AVAILABLE NOW

Materials developed over the past year and hal: are being made avail-
able as follows:

"WITH'THE GRAIN," a 30 minute, color, 16 mm motion picture, with dis-
cussion guide for use in orientation of cooperating teachers. The film
will be availeble in the very near future through Dr. John Mitchell, Di-
rector of Audio-Visual Services, Kent State University, Kent, Ohio 44240.
A special announcement will be made when it is ready for distribution.
The only charges are for mailing costs.

"MASTER TEACHER AT WORK," an 18 minute, color filmstrip-tape presenta-
tion for orientation of cooperating teachers. This presentation is avail-
able now with script and discussion guide from the Kent State University
Audio-Visual Services. The only charges ale for mailing costs.

"TOWARD IMPROVED STUDENT TEACHING," a student teaching handbook coop-
eratively developed and used by 14 colleges and 34 school systems in
Greater Cleveland. Up to two copies are available free from the Project
Office. Additional (three or more) copies are 40¢ each.

"ANALYSIS OF STUDENT TEACHING, METROPOLITAN CLEVELAND, OHIO, 1967-
1968," a detailed study of ..t'ident teaching in 14 colleges and universi-
ties placing student teachers in 34 Greater Cleveland school districts.
The report is available at cost (404 each) from the Project Office.

"WAYS TO IMPROVE STUDENT TEACHING," a summary of recommei.dations re-
sulting from a year long study of student teaching in Greater Cleveland.
A limitea number are available free from the Project Office.

"STUDENT TEACHING IMPROVEMENT PROJECT NEWSLETTER," is published at
regular intervals without charge. Interested parties may be placed on
the mailing list by contacting the Project Office.

CLEVELAND COMMISSION ON HIGHER EDUCATION

Greater Cleveland
Student Teaching Improvement Project

1367 East Sixth Street
Clevelard, Ohio 44114
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U.S. POSTAGE

PAID
CLEVELAND, OHIO

Permit 3644



CON ITTEES AND CHAIRMEN

Cos mollify and Procedures

ober. Norris
hakes Heights Schools

Eva action

rnest N.02.4

aldein- Wallace College

Est rnal Relations

Ian Shankland

mythogs County School

uperintendents' Atsoc.

Inn elation and

Wsperisentation

aymond LeCrend

ohn Carroll Uni ty

n- ?vice Training and

Orientation.

',berg Pfeiffer

rent Slate University

This vtiell to

limo%
.1 .0fsa: .1 fdveallen.

fro ills

.itelliWIt et the
!tailed mop(' end
ooOspetIodAoober .1
calash

ifj.fttlei:eador,
'IS diked 10 pees le on
es ol Sot ( OO
Iodleldoett.

GREATER CLEVELAND
STUDENT TEACHING IMPROVEMENT PROJECT

A Coordinated Effort of the Cleveland Commission
on Higher Education

DONALD 8. SWEOLV LOUIS N. THEODOSJON
Executive Director Associate Director

SPECIAL EDITION
111..

ISSUE 03

INPOVATTON CONFERENCE REPORT

Dr. James Collins, Coordinator of Laboratory Experiences
at the University of Maryland's award-winning student teach-
ing center project, keynoted the conference on "Innovations
in Student Teaching." Approximately 70 persons from !I col-
leges and 25 school systems attended the conference which
was hosted by the Baldwin-Wallace College Department of Edu-
cation on Monday, April 28, 1969. The conference sponsored
by the GREATER CLEVELAND STUDENT TEACHING IMPROVEMENT PPO-
JECT, was chaired by Dr. Raymond A. LeGrand of JOhn Carroll
University.

In addition to Dr. LeGrand, area educators involved in
planaing and hosting the conference included: Dr. John A.
Morford of John Carroll University, Project Director; Dr.
Donald B. Swegan and Dr. Louis N. Theodosion of the Cleveland
Commission on Higher Education; Dr. Ernest J. Kozma of Bald-
win-Wallace College; Mrs. Beverly C,-.eselka, Parma cci-ools;
Robert J. Hohman, Bowling Green State University; Dr. Dean
Kelly, Berea Schools; and Janes P. McGinnis of the Cleveland-
University Heights Schools.

A summam oi each o6 .the szsziows o6 the conlimence
inctuded in this NewstetteA.

TEACHER EDUCATION CENTERS URGED

In his keynote address at the Innovations Conference Dr.
James Collins of the University of Maryland urged colleges
and school systems to broaden their Image of teacher educa-
tion. "We must deAtAoy Vie thought bauiets sepauting
pre -seAvice cod in-aeAvice teacher education, as ulett as
those oeventing coopeltation between achoot4 and cottege4
in both,' he emphasized, adding that "teache4 education cen-
teAs axe one proven way .to accomptiAh thi4."

THE TEACHER EDUCATION CENTER* concept developed at the
University of Maryland is a pioneering effort. A TEACHER
EDUCATION CENTER is a cluster of elementary and secondary
schools designateJ.for pre-service and in-service experi-
ences. It provides for a program which articulates and

(Continued on Page 2)
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CENTERS (Continued from Page 1) contact Cre and paper work involved by both
institutions should be lessened.

integra_ls theory and practice and unifies
pre-service and in-service components in Mr. Robert Morris, chairman of the Com-
such a way that the novice and experienced monalities and Procedures committee, was
teacher are continuous students of teaching present to discuss the recent returns of a
and supervision. Coordinating this pro.Tram questionnaire regarding the possibility of
is a joint appointee of the university and common dates to request student teaching
public school. He is responsible for bring- assignments, a common starting date for
ing Log:tther personnel from moth institu- student teachers, and if it is possible for
tions to effect a continuous and unified the school system to receive all requests
teacher education program- by May 1st. A follow-up questionnaire was

distributed and collected at the conference
In conclusion, Dr. Collins complimented to reinforce the findings of the advisabil-

the local efforts of STIP and urged that sty of a common request date i'or student
conference participants take the lead in teachirni assignments. These results will
making the TEACHER EDUCATION CENTER concept be made available in the next Newsletter.
a reality in Greater Cleveland.

1968 Recipient of the AACT National Dis- CO-TCACVER EXPERNENT
tinguished Award for Excellence in Teacher
Education. Mr. James McGinnis was chairman for a

small group presentation of the co-teaching
experiment currently in operation at Rox-
bore Junior High SchoT1 in conjunction with

COMMONALITIES John Carroll University. Discussing the ex-
periment were: James Gordor,, Roxboro prin-

The commonalities discussion groups, cipal; Richard Paulson, co-ordinating raster
chaired by Iobert J. Hohman of Bowling teacher with Ir. McGinnis; Walter Maki,
Green State University, centered their in- critic teacher, and George Stadler, a co-
teraction on three areas: (1) the beginning teacher.
and termination of experiences, '2) the as-
signment process and, (3) the results of a A television tape was shown which high-
recent questionnaire concerning a common lighted the role of a co-tc:alher (student
starting date for student teaching. It may teacher) at Roxboro. Significant illustra-
Pot be possible to agree upon a common date tions included the co-teacher working dith
due to the number of different durations of students in independent study; the working
experiences of the 14 colleges and univer- with staff student advisors; attending
sities placing students in Cuyahoga County. daily staff meetings; teaching large groups;
The suggestion of the public schools and small groups and one to one situations; and
the universities inviting the student teach- team and staff planning sessions.
ers might help us to achieve our purpose of
beginning with the school district calendars. In essence, the co-teacher experiment es-

tablishes a student teaching center with a
teaching team within a junior high school.

Early requests For assignments have sev- Money usuatty used to pay cottege oureliviA-
aral advantages for both public schools and ou and cooperating teacher has been pooled
universities. May 14t w the 4ugge4ted and wed OA in-4envice tAaining, p4o6es-
cotact Villa Ooh iatt and wimte4 quoAteA 4ionut t 46, matmia24, etc.
a44ignment4 and Novembelt 1st doh spring
quartet. The public school will be: able to
get the total request at an early date to
enable them to make the best use of avail-
able cooperating teachers. The amount of

COOPERATION The Key To Improved Student Teaching
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RESEARCH AND STUDENT TEACHING VERBAL INTERACTION ANALYSIS

Under the leadership of Dr. Dean Kelly, The antay5C6 oli vekbal behaviot o60A4
the researc:.-. literature relating to student to the cia.6.6.koom teachet and the teacheA i
teaching was examined and discussed. There Vtairing all objective apptoach to the pub
seeTed to be' little disagreemen: about the tern cq developing atAategie6 de4igned to
desirability of classroom practice under impkov,1 the Qiall-ty c1,6 both the vekbat in-
supervision. Whether such field practice teAchange between student and teacheA awl
should consist of student teaching or of an the qvality o6 ,student teaching. This gen-
internship remained in doubt, with little eralization was explored in depth in one of
research related to one approach versus the the sub-groups at the Innovations Conference.
other. A majority of programs receiving
foundation support incorporated paid intern- During the small group session two objec-
ship experiences, even though most teachers tives were at the heart of the presentation:
continued to be prepared in institutions ut- first, a rationale was presented which ex-
ilizing student teaching. plored the research on which Flanders has

1

based his analysis. It was apparent from
] Much of the research on stucent teething this research that techniques which aid the
aimed at exploring the factors associated sti.dent in forming his questions and seeking
with the effectiveness of the stodent teach- his own approaches to answering the ques-
er, sanded to focus either on the nat. e and tions lead best from what might be called an
the sctcluence of professional experiences inductive or indirect method. Secono, par-

r
'preceding student teaching, or upon the ticipants were given the opportunity of fol-
quality of supervision provided. lowing a taped presentation on iihich an

analysis has already been recorded.
any studio emphasized the importance of

both careful selection and training of co- Flanders, in his analysis system, has the
operating teachers. Dr. Kozma of Baldwin- observer record verbal interaction in one of
Wallace College has submitted a proposal for ten categories every three seconds. Each

1a
workshop orientation program for new crlt- category is distinct and inciudes such items

.

ic teachers including a comparative evalua- as using student ideas, accepting student
jti.m: of the participant's work with student feelings, asking questions, and student talk.
,teachers. This workshop is scheduled for After the categorizing is completed, the
the summer of 1969. Other orlentat:on type information is placed to a form which pro-
prograqs for student teacers o for teacher vides an objective basis for making decis-
education students in some phase of their ions by the teacher as to the appropriate-
'training have been organized and implemented ness of his verbal behavior in relation to
by the Cleveland Public Schools. Through his objectives.
this type of action-research, specific test-
able hypotheses can be generated for further This approach, together with video-re-
experimental research. cording and a non verbal analysis of behav

for, promises to give new tools to teachers
I Studies were discussed to ascertain the in their work with student teachers. An
feasibility of research desigrd to deter- acceptable degree of realibllity requires
mine the effectiveness of the traditional some 10-15 hours e classroom training.
student teaching experience versus a paid
internship program or a center type of ap- One of the greatest dangers, it was
proach with a cooperating supervisor who pointed out is the oversimplifying of the
yould be responsible for both pre-service systlm. Making superficial judgements
and 1n-service education. whl.:h have low correlations with other ana-

Fiaulte Aeseahch must 4ocus on the impok-
1

lysts leads to faulty oancluslons and im-
proper diagnosis. Training and experier

tart and uanswexed question concerning the In the use of the technique can adequately
mlotions hip between .5 Went teaching be.- obviate such a danger, however.
haviok and subsequent competence in teaching
'seAvice.

RESEARO - The Backbone 04 Pug/teas



MOVIE AND FILM-TAPE SHOWN

" The first general showing of our movie, "WITH THE GRAIN," and the filmstrip-tape
"MASTER TEACHER AT WORK,' occurred at the conference. Evaluations indicated that pa.
ticipants felt that the audio-visual materials have great potential for use in
orientation of cooperating teachers.

"One innovation ati oi c14. 4houtd implement tight away," said Dr. Morford, ",41)5 to
develop wotthwhite otientation ze44.i.on4. Theze audio-vizuat matekiat4 4houtd help."

STIP COMPLETES YEAR TWO

With this newsletter we wind up the second year and move into the last year of the
project. Several specific goals have been set for this final phase:

1. Eatabtah a model 04 a multi-bvstitutionat TEACHER
EDUCATION CENTER.

2. Orient all cooperating teachers using new audio-
visual materials.

3. Conduct a 4e4te4 o6 coh6e4ence6 on teache4

4. Distribute our "PARENT" brochure.

S. Imptove the "MATCHING" ptoceduAe.

6. Complete research projects.

I. develop a "MODEL" 6tAtate on 4tudent teaching.

8. Evaluate and revise our student teaching handbook.

9. Seatteh out and communicate othe4 innovation4.

CLEVELAND COMMISSION ON HIGHER EDUCCICN -

Greater Cleveland
Student Teaching Improvement Project

1367 East 6th Street
Cleveland, Ohio 44114

BULK RATF.
U.S. POSTAGE
PAID

CLEVEUM, OHIO
Persit 3644



PROJECT DIRECTOR

John Morford

COMMITTEES AND CHAIRMEN

Commonality and Procedures

Robert Morrie
Shaker Heights Schools

Evaluation

Ernest Kos .a

Baldwin- fallace College

External. Relations

Alan Shankland

Cuyahoga County School

Soperintendente' Assoc.

innovation and

Experimentation

Raymond LeCrand

:John Carroll University

In4ervige Training old

Orientation

Wert Pfeiffer
Karat State University

This project Is
supported by eh.
iosesatestg testiest isas

sip St the
flailed end
itsesperte seoher el
eoqoorto or fAfs
Noweletfor. lAs seeder

"Is sekoot to pose it es
to othe
individer llsb.

d

GREATER CLEVELAND
STUDENT TEACHING IMPROVEMENT PROJECT

A Coordinated Effort of the Cleveland Commission
on Higher Edvcation

LOUIS N. TOEODOSION
Associate Director

DONALD D. SCEGAN
Executive Director

SPACIAL EDITION ISSUE /04

SPECIAL ANNOUNCEMENT

STUDENT TEACHING BROCHURE NOW AVAILABLE!

Copies of the enctosed brochure, designed to orient
parents and the citizens to the positive aspects of student
teaching, are now available in quantity from the STUDET
TEACHING IMPROVEMENT PROJECT OFFICE at each.

Developed cAer the past year by the EXTERNAL RELAC/ONS
COMMITTEE under the leadership of Alan Shankland, Cuyahoga
County School Superintendents' Association, the brochure
may be ordered in any quantity by colleges and/or school
districts.

In addition to iir. Shankland the following area educa-
tors were involved in developing the brochure:

Mr. Ronald Handy
Cleveland City School District

Dr. Elsie Nicholson
Case Western Reserve University

Mr. Darlan Smith
Cleveland City School District

Dr. Del Weber
Cleveland State University

IMPROVING TEACHER PREPARATION THROUGH COOPERATIVE EFFORTS
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ORIENTATION FOR COOPERATING TEACHERS ON TV

WHAT? Orientation of area cooperating tcacheA4 who will be
working with student teachers this yea7TiTd any other
interested teachers).

HOW? WVIZ-TV, Channel 25, will sh4Jw twice, the 28 minute
orientation film "WITH THE GRAIN" followed by a brief
discussion of it by several i-rea educators.

WHEN? Wednesday, August 27th at 6:30 - 7:00 p.m.

Also week of September 15t1-4 (exact date to be an-
nounced by WVI2-TV) at 4:00 - 4:45 p.m. (with panel
discussion).

CLEVELAND COMMISSION ON HIGHER EDUCATION

Greator Clevelane
Student Teaching Improvement Project

1367 East 6th Street
Cleveland, Ohio 44114
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INSIWOORMIoo..

FOLLOW-UP ON 1967-68 STUDENT TEACHERS

04. Fkanciis T. Huck, Cooutinato4 o4 Student Teaching a John

Catoti Univeuity, Aecentty competed a 6o2low-up oi the. 1408
ztadent teacheAz ziaveyed by the P4ojectr6 "ANALYSIS OF SEDENT
TEACHING METROPOLITAN CLEVELAND, OHIO, 1967-1968". Comptete
copie4 o6 Aepokt alce available likom the Pnoject ()Wee.
Huy builndAy OttOWS:

The purpose of the follow-up study was to find out where the
1967-68 student teachers were during the 1968-69 school term;
what the factors were that influenced their job decision; and
what their reactions were concerning their student teaching
experiences. Eight hundred and thirty, or 59%,of the question-
naires were answered. No investigation of non-response bias
was made.

CURRENT POSITIONS: A remarkably high percentage of the 1967-
WiluOent teachers were either teaching or intended to teach
as soon as circumstances permitted. Six hundred and eighteen,
or 76%,of those who answered were in full-time teaching posi-
tions. Of the remaining 196 only 19, or 2.7% of the total
group, stated that they definitely did not intend to teach.
Therefore, 98% of the student teachers who responded 'were
either teaching or intended teach as soon as possible.

(Continuek on Page 2)

IN-SERVICE CONFERENCE PLANNED FOR OCTOBER

On October 3, 1969, a workshop will be held to view and
learn how to present and discuss the audio-visual materials
developed by the ST1P. These audio-visuals include the 30
minute film "With The Grain," the newly published discussion
guide and the filmstrip tape "Master Teacher At Work".

The meeting will be hosted by Saint John College of Cleve-
land and will have as its participants public school administra-
tors and supervisors, college supervisors and directors of student
teaching.

(Continued on Page 2)
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FOLLOW-UP (Continued from Page 1)

While thir is one area where non-response
bias may give a distorted picture, the re-
sults do seem to show that a very large
percentage of area studLtt teache -s do be-
come teachers. The major reasons for not
.eaching at the present time were: moutiage,
seitvice commitment6, and ytaduate 6chooe.

Of the 618 who were currently teaching, 64%
were teaching in the Greater Cleveland area.
Since the estimated total of new teachers
for 1968-69 was 1662, approximately one-
fourth that number came from area student
teachers. The breakdown of student teach-
ing assignments.of the 618 were: SUBURBS
3'17, CLEVELAND 155, and DIOCESAN 66. A

total of 216, or 35% of those currently
teaching, were: teaching in the same system
in which they did their student teaching.

REACTIONS TO STUDENT TEACHING: The analysis
of answers of the questions relating to
"BEST" and "WORST" points of the student
teaching e,;perience showed considerable ev-
idence that student teachers had a favor-
able attitude toward their experiences. The
"BEST" points were strongly expressed and
major factors such as "c00pekating teachm"
and "expaience 06 actuat teaching" formed
a consistent pattern. Under "WORST" points,
98 6tudent4 elated NONE. In this category
wide variations of answers indicated that
there was no consistent pat:-.ern. However,
seminars, related college classes, dstailed
lesson plans, not realistic, cooperating
teacher and college supervisor were listed
frequently enough to warrant Directors of
Student Teaching taking a close look at the
returns from their students. The appear-
ance of cooperating teachers under both
"BES1" and "WORST" categories emphasizes

the key role of the cooperating teacher in
the success or failure of the student teach-
ing experience.

REASONS FOR CHOICE: In terms of similarity
between student teaching and teaching en-
vironment: 35% were teaching in the same
system, 57% were teaching at the same grade
level, 77% were teaching the same subject(s)
and 57$ were teaching at the same socio-
economic level.

The major factor in the selection of a first
teaching position was Its geographical lo-
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cation. More than half of those who are
now teaching listed location as a factor,
with reputation of the system second, and
salary a poor third. Most students implied
that they found their openings through their
own efforts; however, about 100 learned of
vacancies through their student teaching as-
signrents.

SUMMARY: The pattern that emerges for the
1967-68 Cleveland area student teacher is:
(I) a remarkably high percentage do either
teach immediately or intend to teach in the
future, 2) 65% do remain in the Cleveland
area for at least. one year of teaching, (3;

about 27% of the total numbeit are hired by
the school system in which they did their
student teaching, (4) there was considerable
evidence to support the opinion that student
teachers felt that they had a satisfactory
student teaching exper;eriLe, akid (5) they

are somewhat less likely to leave teaching
than figures published on a national scale
would indicate.

CONFERENCE PLANNED (Continued from Page 1)

The program will include:

9:00 - 9:30 ReOstration
9:30 - 11:00 Mov L and Filmstrip

Discussion and Use
11:00 12:00 Conclusion

Members of the In-Seluice Thainimq and Oh-
ientation Committee include the following:

Ur. Robert Pfeiffer, Chairman
Kent State University

Miss Adelaide Behrend
Bedford City School District

Mr. Glen Booth
Mayfield.City School District

Mr. Ronald Handy
Cleveland City School District

Sister Mary Josetta, C.S.J.
Saint John College of Cleveland

Mr. Philip Lowe
Cleveland Heights-University Heights
City School District

Sister Mary Priscilla, S.N.D.
Notre Dame Colleje

Dr. Louis Theodosion
Cleveland Commission on
Higher Education



.EAM TO VISIT W. VIRG:NIA M-STEP PROJECT

The Mutti-State Teachm Education VtojEct
o6 Chan-U.6ton, Wst Vingnia, will be vis-
ited by a team of Greater Cleveland educa-
tors. This team will include the foliowirg
individuals:

Mrs. Beverly Cheselka
Parma City School District

Dr. Edward Fox
Cuyahoga County Board of Education

Mr. Ronald Handy
Cleveland City School District

Mr. Robert Hohman
Bowling Green State Univers:ty

Dr. Dean Kelly
Berea City School District

Dr Raymond LeGrand
Dr. John Morford
John Carroll University

Dr. Elsie Nicholson
Case Western Reserve University

Dr. Robert Pfeiffer
. Kent State University

The purpose of the visitation will be to
observe five institutions of higher educe-

. tion working with the Kanawha Coumty Boa/td
06 EducatioA in a pilot program for student
teaching. This program has attempted to
pool all available resources of the County
;Board of Education and the five institutions
Of higher education in organizing a program
or student teaching which will provide en-
lched experiences, possible only through

Such a cooperative venture. The visitation
will be made on the 9th arj 10th of October.

AN IDEA FOR COLLEGES:

1

i Redefine the role of your college super- Tying in to the idea for colleges you
Visors. Research indicates the ineffective- mipot inbi6t that evem one o6 yOUA teacheu
ess of the traditional inspections, 5 visit hecAive a timt-ctos otientation Prom arty

teacheAs bhoutd be the cottege aupertvi.4ok's Wcirgl"shing
are task. Colleges should

Be open to the idea that college
to place a Atndent tlache4pproach. Maybe thaining o6 coopekating

be experiment- supervisors should increasingly be involved
ing with the re-allocation of time, duties, in training new teachers.
and funds which will make this possible.

MOH SOUNDTRACK FOR FILtSTRlP AVAILALiLE
siTA

A new sound tape available soon for use with
the fiimstrip "Ma6tet TeaeieA At Wote con-
verts it from an orientation aid for coop-
erating teachers to an orientation aid for
student teachers. The original tape, of
course, also remain! available.

Developed at the request of us :rs of the
original tape, the new version was also
written by Bill Ellis with consultation
from Drs. Elsie Nichol"-, John. Morford,
and Louis Theodosicn.

The filmstrip and both soundtrack tapes will
be distributed to member colleges and to the
Kent State University Audio-Visual Center
from which anyone can obtain Jlem. Sevnral

illustrative pictures are shown belcw:

Aid

INNOVATIONS CORNER

AN -WA FOR SCtIOOL 0!STR1Cn:
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COMMON ASSIGNMENT DATES

Thin-teen 4ehoot diatAiet6 and ..even cottega and univeuitie,a have agreed, so far, to

voluntarily follow the common dates suggested last spring by the Commonatitiez Committee,

chaired by'Robert Morris of the Shaker Heights Schools.

Colleges cooperating will make requests for winter quarter or spring semester by December

13t. Districts will confirm the assignments within two weeks, i.e., by December 15th.

For the spring 1970 quarter the request deadline is Feuruary 1st and it is May 1st for

fall 1970 placements. In both cases cooperating schools will confirm within two weeks

of receipt of request. In all cases cooperating schools will not make assignments prior

to the request deadline date.

To date coopekating diAthicto include: Beachwood, Berea, Catholic 8oard of Education.
Cleveland, Cuyahoga Heighcs, Euclid, Mayfield, Parma, Rocky River, South Euclid-Lyndhurst,

Strongsville, Warrensville Heights and Westlake.

The tiottowing cottegeh and univenhitieh have agreed ID eoopvwte: P...wiing Green State

University, Cleveland State University, John Carroll University, Kent Stare University,

Notre Dame College, Ohio State University and Ursuline College for Women.

NEWS BRIEFS

Want to explain the importance of student teaching to parents or community? Remember

that e small "patent b4ochute" included in the last newsletter is available in quan-

tity from the Project's Office.

A Dizernseion Guide to accompany the movie "Wiih The G411.61" has been written by Or. Robert

Pfeiffer of Kent State University, and produced by the STIP Office. Copies will accom-

pany the film and are also available separately from the Project's Office.

WVIZ-TV showed the film "With The Gtai, I twice during orientation periods in late Augu,t

and early Septeober. It will be on TV again in the spring.

E;even colleges and universities purchased the common handbook "Towatd Up/toyed Student

Teaching" for the 1969-70 school term. Only three institutions decided not to continue

its use.

CLEVELAND COMMISSION ON HIGHER EDUCATION

Greater Cleveland
Student Teaching improvement Project

1367 East 6th Street
Cleveland, Ohio 41014
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DECFIBER ED1IIONNO. ISSUE #6

RESEARCH PROJECTS NEAR COMPLETION

pOJECT,IREC7OR
Several of the research and model pr .?ects sponsored by STIP

John Norford are nearing completion. Summaries of progress to date follow:

"A TEACHER EDUCATION CENTER MODEL" - DA. Raymond A. LeGtand, John
this project is

',peptise' by the Cavtott Um:ye/atty.
operating institutions
and a (tent from the
V S. Office of Educstion.

log t the
Iloilo., supply and
unexpected -number of

11:stettel!rtg":esder
is milked to pass It on
to other interested
individuals.

The innovation and Experimentation Committee has been
meeting regularly with the purpose of developing a model for the
establishment of ,teacher education centeu. The principal fea-
tures of the model are: (I) the structuring of flexibility so
that it is applicable to a variety of settings and organizational
frameworks, and (2) a wide scope so that any grade levels, on
through twelve, may build from the model. The committee is cur-
rently looking fcr interested schools who might want to be in on
the "taking stages" and be considered for one of the model cen-
ters. Interested parties should contact Dr. Raymond LeGrand or
Dr. Louis Theodosion.

"A WORKSHOP ORIENTATION PROGRAM FOR NEW COOPERATING TEACHERS
WITH COMPARATIVE EVALUATIOre Vn. Em.neat J. Kozma, Batdwin-
Watt:tee Cottege.

Thirty-two new cooperating teachers participated in a
week long subsidized orientation workshop at Baldwin-Wallace last
summer. During the current year their per.ormance as cooperating
teachers is being compared to that of a comparable control group
of new cooperating teachers who did not participate. Findings
will be published In a future STIP Newsletter.

"IMPROVEMENT OF SECONDARY SCHOOL-COLLEGE ARTICULATION /N SCIENCE
EDUCATION' - Siastet Ann GatAude, O.S.U. , Umutine College Son
Women.

The purpcse of this project Is to Investigate ways in
which colleges can cooperate with secondary schools In the Greater
Cleveland area In meeting needs and Interests of science students
and communicating to the students an understanding of the relevance
of science and technology to the Important problems of society.
Questionnaires have been administered to a representative saropling
of secondary school science students and to randomly selected high
school science teachers. After the analysis and evaluation of

,(Continued on Page 2)
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RESEARCH PROJECTS NEAR COMPLETION (Continued from Page I)

the data, a report will be distributed to administrators and science teachers and sug-
gestions gathered from the questionnaires will be offered for the improvement of science
teacher preparation programs.

"THE SIGNIFICANT FACTORS FOR A SUCCESSFUL STUDENT TEACHING ASSIGNMENT" - Mn.. Robett J.
Hohman, Bowting Gteen State Univeuity.

This recently begun research will attempt to isolate personality and attitude
factors as they relate to the effectiveness of student teaching and to develop tech-
niques to apply the findings in practice. A meeting of possible participating institu-
tions has been set for December 15, 19b9.

"A MODERN APPROACH TO CHEMISTRY LABORATORY EXPERIMENTATIONS AT THE UNDERGRADUATE LEVEL"
- Dn. Jana NUAS, Batdwin-WatItme Cottege.

A laboratory manual has been developed and is to be used as an intergal part
of the lecture material for its advanced course in biochemistry. Another manual is
presently being written for the freshman course in chemistry with ramifications for
secondary schools. A total of forty different laboratory experiments nave been de-
veloped of which five will be used for biochemistry and six for general chemistry
laboratories.

"A FOLLOW-UP STUDY OF INTERMEDIATE GRADE STUDENT TEACHERS IN CUYAHOGA COUNTY ONE YEAR
AFTER THEIR EXPERIENCE" - Siztet Thomas Matie Wan., O.S.U. , John Cauott Univetoily.

As a means of assessing the contribution made by cooperating teachers during
the student teaching period. questionnaires have been sent to a random sample of 100
intermediate gtade Levet eaudent teaeheta who did student teaching in Cuyahoga County
in 1967-1968. Fiity-eight peteent of the questionnaires have been answered and nine
of the ten colleges included In the sample are represented in the rc.sponse. At present
the information from the questiOnnaires is being analyzed and a final report will be
available soon.

INNOVATIONS CORNER

AN IDEA FOR COLLEGES:

Establish teacher education centers to
replace the traditional nahoteue approach
to student teaching placement and cooper-
atiug teacher involvement.

AN IDEA FOR S^WOOL DISTRICTS:

Estatlish teacher education centers to
replace the traditional "Ahotgun" approach
to student teaching placement and cooper-
ating teacher involvement.

CONFERENCE ON TEACHER EDUCATION CENTERS PLAI1NED FOR SPRING

Planning is underway for a major spring ccoference on the Joint establishment of
TEACHER EDUCATION CENTERS in the Cleveland area. Details will be announced in later
Newsletters.

0 .



ORIENTATION CONFERENCE A SUCCESS Response to the rental of audio-visual
aids has been excellent. Institutions
from 44 state4 and Canada have requested
viewing dates from Kent State University
Audio-Visual Center.

Over sixty educators, including school ad-
ministrators, supervisors and college stu-
dent teaching personnel, took part in the
Octobers 3.44 In-Service. Coniekence hosted at

Saint John College. The nineteen school
districts and ten colleges represented met
to view and discuss the film, "WITH THE
GRAIN" and the filmstrip, "MASTER TEACHER
AT WORK".

Discussion leaders included Mr. Glen Booth,
Mayfield City School District, and Mr.
Ronalc! Handy,.Cleveland City Schools. Sum-
mary sessions were led by Mr. A.L. Nespeca,
Olmsted Falls School District, and Dr.
Patrick Cosiano, Ohio University.

A special thanks for the success of the
conference goes to the /N-SERVICE TRAINING
AND ORIENTATION COMMITTEE chaired by Dr.
Robert Pfeiffer and to our hostess Sister
Mary Josetta, C.S.J.

NEWS OF STIP AUDIO-VISUAL AIDS AND MATERIALS

The film "WITH THE GRAIN" will be pre-
sented again by WVIZ-TV in the latter part
of February, 1970. (A firm date and time
will be given In the next issue). A panel
discussion will follow the showing and will
include:

Fajta Modeitrttok:

Pant Membeia:

Dr. Robert Pfeiffer
Kent State University

Mrs. Beverly Cheselka
Parma Srhool District

Dr. Patrick F. Cosiano
Ohio University

Mr. Ronald W. Handy
Cleveland City Schools

The filmstrip "MASTER TEACHER AT WORK"
which has been used only for orientation of
cooperating teachers now has another tApe
for use in orientation of student teachers.
It Is available from the same source as the
original.

INTEREST SPARKED AT WEST VIRGINIA CENTER

Seven area educators who spent October
4th and 10th visiting KANAWHA COUNTY STUDENT
TEACHING CEIIIER IN WEST VIRGINIA were im-
pressed with the important advances observed.
Our hostess, Mrs. Kathryn Maddox, coordi-
nates the student teachers in the Charles-
ton area from six colleges. Students are
assigned to and through the Center rather
than to individual schools.

A key to the Center's success is the
new role college personnel perform. Mrs.

Maddox coordinates a series of cooperative
in-service programs for cooperating teachers
as well as student teachers. The key role
of the college in upgrading performance of
cooperating teachers has clearly been rec-
ognized.

Among other important factors are the
highly innovative and cooperative attitude
of the Kanawha County Schools and the vital
leadership provided from the state by the
State Department. of Education.

Cleveland area educators making the trip
were:

Dr. Edward Fox
Cuyahoga County Board of Education

Mr. Ronald W. Handy
Cleveland City School District

Mr. Robert J. Hohman
bowling Green State University

Dr. Raymond A. LeGrand
John Carroll University

Dr. John A. Morford
Student Teaching Improvement Project

Dr. Robert Pfeiffer
Kent State University

Dr. Louis N. Theodosion
Cleveland Commission on
Higher Education



NEWS BRIEFS

A presentation of STIP, pazt and Wake, plus a showing of the audio-visual materials
highlighted` the Fall O.A.S.T. Meeting. Bob Pfeiffer, Don Swegan, and John Morford made
the presentations.

PROJECT HISTORY PUBLISHED - -- A bkie6 burrtraty of the STUDENT TEACHING IMPROVEMENT PRO-
JECT'S devetopment, ptoject4, and ptana may be obtlined piom the Project (Wee.

On November 21, 1969 the TEACHER EDUCATION OOMMliTEE of the r"..leveland Commission on
Higher Education met to review the progress of the STIP and to consider futute plars.
Deans and chairmen of Cleveland area educationa2. frogrms were involved.

THE November 1969, OHIO SCHOOL BOARDS JOURNAL contaim4 a 4epott on STIP co-authoked by
DAA. The0d04iOn and Molipkd.

STIP MATERIALS STILL AVAILABLE

"ENRICHIAG YOUR CHILD'S EDUCATION," a bAoehmte designed for parents and civic groups
to explain the purpose and function of the student teaching process. Single copies are
free of charge. In quantity, the brochure costs 2t per copy and Is available through
the Project Office.

"TOWARD IMPROVED STUDENT TEACHINC," a student teaching handbook cooperatively de-
veloped and used by 14 colleget and 34 schOol districts in Greater Cleveland. Single
copies are available free frum the Project Office. Additional (two or more) copies
are 404 each.

"WAYS TO IMPROVE STUDENT TEACHING," a dumnaty of Aecommendation4 resulting from a
year long study of student teaching In Greater Cleveland. Single copies are available
free from the Project Office.

"A DISCUSSION GUIDE TO ACCOMPANY 'WITH THE CRAIN'," is designed to assist the super-
visor using the film "WITH THE GRAIN." Single copies are free of charge through the
Project Office.

CLEVELAND COMMISSION ON HIGHER EDUCATION

Greater Cleveland
Student Teaching Improve:16ot Prop-At

1367 East 6th Street
Cleveland, Ohio 44114

Non-Prtfit Org.
U.S. PCSTAC,r

PAID
CLEVELAND, OHIO

Permit 3644
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A Coordinated Effort of the Cleveland Commission
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DONALD E. SWEGAN LOUIS N. fREGIDOSION
Executive Director Associate Director

reachen. Education Centet Conftnence Harmed

On FAiday, Aptit 70, 1910, STIP will co-sponsor with t::e Cuyahoga
Covt4 Schoot Supuintendent41 A44ociation a school-college confer-
ence on the establishment of Teach et Education Centex. in Gneate4
Ctevetand. Details on the one-day workshop will be announced in a
special edition of the newsletter to be published in mid-March.

The conference will be based on "A Modet FOA Teacher Education
Centeu In Guate4 Ctevetand" as developed by our Innovations Com-
mittee, chaired by Dr. Raymond A. LeGrand of John Carroll University.
In addition to trips to centers in Maryland and West Virginia, this
school - .college committee has met numerous times to develop the plan
or model. A summary of the model will appear In our March Special
Edition. Conference participants will receive the complete report
prior to the April 10th meeting.

As an incentive to convert this research model into practice,
several implementation grants will be available after the workshop
to participants who propose to begin Teacher Education Centers on
a joint school-college basis.

NEW TAPE NOW AVAILABLE FOR STUDENT TEACHER ORIENTATION

A second tape to accompany the filmstrip "MASTER TEACHER AT WORK"
is now available. The new tape orients student teachers to student
teaaTilg; whereas the set formerly spoke only to cooperating teach-
ers. Both tapes are on one reel for ease of use.

Area colleges have received the new tape. Others may rent the
sut from the Kent State University Audio-Visual Center or purchase
it for $30.00 from WVIZ-TV -- Channel 2, 4300 Brookpark Road, Parma,
Ohio 44134.
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AN OPINION

NEW ROLE NEEDED FOR COLLEGE SUPERVISOR

Overheard in a school corridor: "Oh, old admini4ttato44 neve4 die,
they just supetvise Student teachms."

Overheard in a college corridor; "Oh, give heft a hew <student teach-
eta to 4upe4vi4 e. That'll. will hound out hen. teaching toad."

Why do student teachers and teachers alike hold these types of im-
ages of the college supervisor of student teaching? Why did one teach-
er recently describe the typical college supervisor as. "eithe4 a gitad
assistant moAe intvtested in hi4 didobehatiOA Oh a 'termed ptincipat
who hasn't taught in 40 yea44"? Why? ----- probably because all to
often this image reflects reality.

WHAT IS WRONG

In my opinion the trouble is basic: The
entire role of the college supervisor of
student teachers needs redirection. Pre-
ferably this should occur in a new struc-
ture as It is in Maryland, West Virginia,
and in a few places in Ohio; but, in any
case, redirection is a must.

The basic fact which many will deny with
vigor, is that the cottege 4upeuiso4 hat,
done tittte o6 impottance in impuving the
quality oti teaching-teaming in the 4schoot4
This Is doubly Ironic since student teach-
ing itself is generally recognized as the
most Important experience in teacher educa-
tion. I am convinced that most of us are
aware of this fact despite our reluctance
to admit it; much of what we college sup-
ervisors do is make-work and we know It.

Another basic fact about student teaching
may provide a partial way out of the cur-
rent mire. Contrary to the impotency of
the college supervisor's current role, the
cooperating teacher plays a vital role with
lastInL effect -- for better or for w3r3e
-- In the education of student teachers.
Every scrap of research from our project,
as well as others, confirms the Importance
of the cooperating teacher's function. Yet,
our studies also show that the typical co-
opercating teacher' both needs and wants
Authet draining In the teaching-learning

process and In teacher education in order
to better help the student teacher during
their unique relationship.

WHAT IS TO BE DONE

If, as I believe, most college supervis-
ors are currently wasting their time and
talents and most cooperating teachers need
and want a great deal more help in their
important role, then the solution seems ap-
parent. The college supervisor will most
effectively improve teaching-learning, not
by spending his primary energies with the

. student teacher but Aathek by concentrating
on providing the. In-service education need-
ed to professionalize the cooperating teach-
ers' role and function.

Simply put --- the cottege auperoi404
must concentkate on the development and
gkowth o6 a carps v6 nighty shitted coop-
mating teneheA4.

WHAT DOES THIS MEAN IN PRACTICE

In the next regJlar newsletter, I will

attempt to spell out what such a new role
means in terms of personnel, time, finance,
etc.

John A. Morford

(The viem expusaed above cute the autho4'.5
and do not nemaarcity rtepmehent those ol
othet4 involved in STIP.)
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Re4eafteh kientation Woldushop To Be Hetd
19 1970

Approximately two years ago, several
items exploring practices In orientation
and in-service orograms for cooperating
teachers were included in the "An22y4i4
o6 Student Teaching Metupotitan Ctevetand,
Ohio, 1961-1968". A new survey to estab-
lish practices presently taking place in
the Greater Cleveland area has teen sent
to all school districts and departments
of education. The response to date has
been gratifying.

ORIENTATION SURVEY PPOGRESS

Thirty individuals from all sectors of
the United States gathered together on the
campus of the Oregon College of Education
in Monmouth, Oregon, the last two weeks in
August 1969. Their main purpose for meet-
ing together was to view and explore new
materials within the areas of research,
evaluation, proposal writing, and Instruc-
tional development. Mr. Donald E. Greive
of Cuyahoga Community College and Or. Louis
N. Theodosion,.Associate Director of the
Cleveland Commission on Higher Education,
representing STIP, were area representa-
tives.

The results of the final tabulation will
be compared to the previous study and a
report of the findings will appear in the
next STIP Newsletter.

A workshop is presently scheduled for
Make* 19, 1910 to introduce these materi-
als to personnel in both schools and high-
er education institutions sf the Cleveland
area interested in developing or brushing FILMS BOOKED FOR YEAR AT K.S.U.
up on research competencies.

The materials to be presented will be
available on a no-cobt-behi4 and will be
distributed on a schedule to be announced
at the workshop.

The Cuyahoga Community Cottege will host
this event on their WtateAn Campub.

OE COORDINATOR VISITS STIP

Mr. Joseph A. Murnin, Regional Research
Coordinator of the United States Office of
Education in Chicago, visited the STIP
Project on January 21, 1970. His three-
day visit included discussions on the gen-
eral progress of the project, and the de-
velopment of research to date. The possi
bility of placing some of the research
projects developed by STIP In the ERIC
SYSTEM was among the many comments Mr.
Murnin ma6a regarding the STIP. Future
developments In this area will be brought
to your attention.

Kent State UniveA4ity'4 Audio-Vi4ual
Cents which distributeS "WITH THE GRAIN"
and "MASTER TEACHER AT WORK" Informs us
that all Aix eopie4 of the Nim are booked
sotid for the remainder of this school year.
Requests for use, however, continue to
come in from all corners of the country.

Interested Institutions should help in
this matter by requesting that film li-
braries in their area also stock the ma-
terials which are available for purchase
from ':VIZ -TV Channet 25, 4300 StookpoAk
Road, Parma, Ohio 44134. Those wishing to
borrow the film next year from KSU are
urged to reserve It well ahead of time.

INNOVATIONS CORNER

For Both Schools and Colleges:

Several states now recognize the im-
portance of student teaching by supporting
it with state funds. WHY NOT OW?
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ORIENTATION FILM ON TV IN MARCH

.. The film "WITH THE GRAIN" will be presented again by WVIZ-TV on Monday, Makch
16, 1910 at 3;45 p.m. A fifteen minute panel discussion will follow the presentation.

AUDIO-VISUAL MATERIALS SHOWN AT AST MEETING

0A4. Mottiolcd and Swegan witt ptuent the STIP audio-vihuat matekia24 to the
Ottoming gtoup4:

ASSOCIATION FOR STUDENT TEACHING...
Chicago - February 25, 1970

ACADEMIC CONSORTIA SEMINAR (DIRECTORSI...
Chicago Ma4ch 1, 1910

CUYAHOGA COUNTY ELEMENTARY PRINCIPALS
Euclid - March 4, 1970

MATERIALS DISTRIBUTED

... To date the following quantities of STIP printed materials have been distributed:

Suchute "ENRICHING YOUR CHILD'S EDUCATION" - 16,311

Discussion Guide to Accompany "WITH THE GRAIN" - 548

Handbook "TOWARD IMPROVED STUDENT TEACHING" - 10,152

Summaries - "WAYS TO IMPROVE STUDENT TEACHING" - 765

TEXAS TEAM VISITS STIP

V'4. ThOmciA E. Ryan and Witham Reeva from the Texta Education Agency visited
the STIP on February 23rd and 24th. Both are much Involved in improving teacher edu-
cation In Texas.

CLEVELAND COMMISSION ON HIGHER EDUCATION

Greater Cleveland
Student Teaching Improvesent Project

1367 East 6th Street
Cleveland, Ohio 44114
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TEACHER EDUCATION CENTER CONFERENCES INSPIRE ACTION

"70

Ten new teacher education centers are in the planning stages as a
result of a pair of conferences held recently. Seventy area educa!')rs

attended a day-long workshop on the "/mptemeittaticit oi Teachet Educa-
tion Centeks .in Gleatek Cleveland" sponsored by the Cuyahoga County

Superintendents' Association, the Cleveland Commksion on High-
er Education, and STIP with support from the State Department of Edu-
cation.

The model developed with STIP support by Dr. Raymond A. LeGrand of
John Carroll University served as the basic discussion document. A

summary of this model is on Page Three of this newsletter.

At a follow-up meeting, 22 interested schools and colleges voted to
establish a GAeatet Cleveland Teachers EducAtion CenteA Ccotdivating
Committee with a part-time Executive Secretary to coordinate center
planning during the next year.

Dh. Eilkakd Fox, currently Assistant :superintendent at the Cuyahoga
County Board of Education and formerly on the faculty at Case Western
Reserve University, will be Cie Executive Secretary during the first
year as part of his duties as the new Associate Director of the Cleve-
land Commission on Higher Education. Dr. Fox will assume these duties
August 1st.

STIP has committed Siva implemmtation grants 'o further development
of teacher education centers In the Cleveland area. To date the fol-
lowing institutions have received grants or have filed letters of in-
tent:

Notth OtrotedSchoots and
Kent State Univeuity

Beachwood SchootA and
John Calmott thtivet6ity

Diocehe o4 Ctevetand and
St. Jolm'4 College

Patma Schooto 411.1

Cleveland State Uaivotsity
Betea-Pakma Schools and

Sativin-Wattace College
and Ohio University

Others planning centers include Cleveland, East
Cleveland, Cathedral Latin High School, and Glen
Oaks High School.

R

V. Ed Fox to
coordinate cente,t6

Arm. l; t_



AN OPINION

NEW ROLE NEEDED FOR COLLEGE SUPERVISOR Pant II

(Summary of Previous Article: The typicat cottege AupeAvi4oVb
current note is NOT impoktant insoliaA as 6igniliicantty iMpkOving
teaching-teakning o6 student teacheaA. At the same time, the highty
.important cooperating teachers need's and ulantz greater orientation and
in- service tnaining. It akts proposed, thekame, that the ptimaAy
6unction o6 the cortege supekviso4 moist become "the development and
growth of a corps of highly-skilled cooperating teachers." In the
6ottowing akticte Dr. Mok6okd indicata 6ome o6 the pkacticat 'tam&
icatioo o6 'such a new dikection).

Evidence continues to mount on the current ineffectiveness of col-
lege supervisors, e.g., see summary of Sr. Thomas Weir's research in
the next newsletter. Also, as a result of my earlier article Dr.
Earl Hoffman of Northern Illinois University shared a study conducted
in Illinois wherein personnel officers in school districts rated co-
operating teachers' opinions very high as factors in considering teaching applicants and
ranked the college supervisors' recommendations last in importance. Along with the very
strong Jata previously available, these reports re-emphasize that the current role of the
college supervisor is generally recognized as ineffective and that a new role, as out-
lined below, is a necessity.

Catcy
SupetviSet

Ccopctati4g
Teaches

Student
To IcitcA

((WO WILL 00 1T????? college supenxisoes note can and Ahoutd
be made.

On analyzing the personnel needs for this
new role it is immediately apparent that Basic to improvement is a plan to regu-
few current college supervisors are pre- larize the supply of cooperating teachers
pared to properly develop and implement the with whom college supervisors work. Only
training needed by cooperating teachers. when some assurance exists that training
in ail too many cases they are not even cap- efforts will bear fruit in future years
able let alone qualified. In practice this will colleges and college supervisors be
means several things: (I) elimination of motivated to concentrate on an on-going
those college supervisors who are not able program of improvement of the services of
to do the job; (2) upgrading of those able cooperating teachers. It behooves all con-
but untrained for the new role; and, per- cerned to develop approaches to regularize
haps most essential, (3) assignment of the the availability of qualified, interested
best regular faculty available for this cooperating teachers. Silly rules by either
function. The superviso.'s role can no schools or colleges which, in effect, force
longer be filled with part-timers, retired frequent changes in cooperating teacher-
administrators, and temporary graduate stu- college supervisor relationships must go --
dents If it is to focus on long-range up- the 600neA the bettela The entrenched needs
grading of cooperating teachers. It must of administrative bureaucrats must begin to
become on of the most prestigious post- play a lesser role in tie assignment of stu-
tions on any education faculty. dents to cooperating teachers. Our maxim

MUST STRUCTURES CHANGE?????

I believe that this new role can be best.
implemented in a new structure such as the
student teaching center or teacher educa-
tion center (as discussed elsewhere in this
newsletter); however, QM! WhohC nett, Sttuc-
tute3 do not exist, majot chantlei in the

here must be 'what a educationatty neces-
uAy a adminidthativety possibte. In my

opiniJn, a year or two of true joint school-
college decision-making in these matters
would, in fact, simplify the administrative
issues involved; however, there can be no
substitute for the year or two of work re-
quired to bring this about.

(Continued 011 Page 4)
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AN ABSTRACT

A CONCEPTUAL MODEL:
THE SATELLITE TEACHER EDUCATION CENTER

Editors Note: The 6ottowing is aa abaticact of Da. Rayftnd A. Leaand'z model developed
1775-317117Tponsotship. ThiA model is seAving as the ba4i4 ion implementation o6 teach
Vt education centeA4 in the Gteatert Ctevetand area.

The TEACHER EDUCATION CENTER is one of the most promising recent developments in the
effort to improve both pre and in-service teacher education. Physically located in an
elementary school or a department or a unit of a secondary school, a teacher education
center rrovides a structure for joint planning and implementation in both pre and in-
service teacher education by schools and colleges. Ord:narly, a joint committee di-
rects policy for the center while a coordinator on joint appointment by the school and
college(s) coordinates the total teacher training efforts at the center. Student teach-
ers and other pre-service students are assigned to the center in regular numbers, not to
an individual, as at present.

The benefits of the center approach include:

TO SCHOOLS

!. Better new and experienced teachers.
2. In-service for center faculty on regu-

lar, planned, on-going basis.
3. Major inv.Ivement In pre-service deci-

sion making.
4. Once underway -- simplified cooperation

in pre-service experiences, e.g. Septem-
ber experie%ze, observation, student
teaching, etc.

5. Infusion of new ideas from colleges And
from cooperating centers, consultants,
etc.

6. Rub-off effect on non-center faculty.
7. Regular constant supply of pre-service

aides, student teachers, etc. --- can
count on them.

8. Help in recruiting new professional fac-
ulty.

TO COLLEGES

1. Up-grades quality of pre-service exper-
ience --- avotage can be 06 good as best
iz now.

2. A regular, on-going group of cooperating
teachefs who continually grow more pro-
ficient both as teachers and teacher
trainers.

3. College supervisors role becomes much
more meaningful and worthwhile.

4. Being forced into new roles will upgrade
college faculty too:

5. Regularizes and simplifies field exper-
iences and student teaching.

6. Allows vaAiety of styles to be learned,
seen, etc. by trainees.

7. Cooperate on a regular basis with other
colleges and universities and learn from
one another.

8. Ties theory into practice.

Within the basic definition of a center, the model recommends that diversity be em-
phasized to meet individual institutional needs and to allow evaluatioo of a variety
of approaches for Joint action. Center development should include evaluation and dis-
semination of results. It is also strongly recommended that most centers include sev-
eral colleges and universities.

While it :s possible for a series of unrelated centers to develop in the area, much
can be gained from cooperation among centers and institutions. To bring this about a
central coordinating committee for the Cleveland area should be established very sool .

A key role of the central committee will be to coordinate in-service programs, sharing
of personnel and materials, plus providing a channel for inter-center communications.
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NEW ROLE OF COLLEGE SUPERVISOR (Continued PARtW:" BROCHURE STILL AVAILABLE

KAOM Page 2J

SOME OTHER RAMIFICATIONS

As the college supervisors move into

Our brochure "ENRICHING YOUR CHILD'S ED-
UCATION," designed to orient parent groups
to benefits of student teaching, remains in
stock. To date 11,509 copie's have been

the new role, the need for aids of all distributed. Schools and colleges planning
types -- films, tapes, in-service packages, to use the brochure ih the future, should
video tapes, etc., will become apparent. order now while it is still available. The
A cooperative pool of such materials in a brochures are free up to 5 copies. and
region will prove beneficial. Sharing of each in quantity.
newly developed in-service plans, materials,
etc., will also be important tu all con-
cerned.

't will also be important to inform and STIP PROGRAMS TO PHASE INTO INNOVATiVE
inwlve student teachers in the changes. TEACHER EDUCATION PrOTICT
Otherwise, they will no doubt feel cheated
when the college supervisor no longer makes
his utiive L/T.:,$i_ts," even though they will

testify currently that the "vaite don't
mean much. A number of jointly planned in-
service sessions would be one way to ac-
complish this.

I would welcome ideas on these issues.
What i4 being ttied? What w0Ak4? What
rfoun't?

John A. liorford

HANDBOOK SUPPLY DEPLETED

ST1P'S supply of the handbock "TOWARD
IMPROVED STUDENT TEACHING" has been ex-
hausted. No further printings are planned.
Institutions wishing to continue using the
.ndbook in quantity should feel free to
reproduce it or contact the printer, Rob-
ert Silverman, Inc., 1375 Euclid Avenue,
Cleveland.

CLEVELAND COMMISSION ON HIGHER EOUCATION

Greater Cleveland
Student Teaching Improvement Project

1367 East 6th Street
Cleveland, Ohio 44114

As the STIP completes its three-year
life this summer, some of its on-going
programs, e.g., teacher education center
coordination, will be taken over by a new
broader project recently funded by the
Mir tha Hoiden Jemning4 Ter:Aation. To be
coordinated by the Cleveland Commission on
Higher Educe.tion, the new three-year plan
proposes to stimulate innovative approaches
to Leacher education in Greater Cleveland
schools and colleges by joint acticn.
Planning is currently underway for a ser-
;as of subject-matter symposia and joint
reetings of teacher education faculties.
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September. Edit-Lon Izisue

RESEARCH' EDITION

The next two nmstetteu witE be devoted minty to zuplubtiziag
zevehat ke4eanch ptoject4 necentty compteted under STIP acopice4.
These tepoittz weke ptepated p& ion to Augu6t 31, 1970, when our
ptoject o44iciatty ended. Mote detai, on any o4 the ne/sealr.ch

tesuttis are avaitabte 4nom the Cleve:and Comma4ion on Highedt
Educatton.

AM EVALUATION OF THE USE MADE OF
S.T.I.P. AUDIO-VISUAL MATERIALS DURING 1969-1970

Editoe4 Note: Dt. F. T. Hach .was comm4sioned to conduct an
evatuation o4 the toe o4 STIP pAoduced A-V mate/Lid:U. He Luis

AummaAized hips Lengthy tepott Son thi.6 newztettek as 4ottows:

The purpose of the study was to analyze the distribution and
usage of the filmstrip, "Master Teacher at Work" and the film
"With the Grain," the two audio-visual projects developed by the
Greater Cleveland Student Teaching Improvement Project. The study
attempted to answer the "Who, How, and Where" questions concerning
usage as well as analyze the effectiveness of use and gather
suggestions for future developments.

inforMation for the study was gathered both by interview and
mailed questionnaire techniques.

Usage of the Film and Filmstrip by Area Colleges

Representalives,of ten different colleges with student teachers
in the Cleveland area were interviewed. Eight of these institutions
had used the.materip)s, two had not. Of the latter two, one had
not used thOlaterials directly because the school system in which
a number of their students Were'assigned had made arrangements to
show the film to most of their students and cooperating teachers.
The various usages of the materials were: orientation of student
and cooperating teachers., in-service sessions for all teachers, to
education dep.artmentjacuity members, to university classes, and to
an administrators meeting. The overall reaction to the materials
was very 00d, with increased use planned for the future; the only
strong, criticism was directed:toWard the quality of certain portions
of the sound track of the film.

(Continued on Page 2)

92



Huck'4 nepota cont).; Ued -640M Page

Other Area Usams

Several school administrators in the
Greater Cleveland area were aware of the
existence of the film and filmstrips and
arranged to have them shown for staff and
faculty. The materials were used effec-
tively as a vehicle for discussion in
faculty meetings and in orientating new
teachers as well as cooperating teachers.
Enthusiastic responses were also received
from university professors who had used the
materials in curriculum and supervision
classes.

Distribution and Sale of Film
and Filmstrip

Educational television station WVIZ was
designated as the distribution source for
the preview and sales of the film and
filmstrip; Audio-Visual Services at Kent
State was designated as the center for
renting the film. ,Both sources reported
a heavy demand. Dr. Alan Stephenson of
WVIZ reported that requests came from all
over the country, with a surprisingly large
number from the South and the West. Mr.

Charles Hunger, of Audio-Visual Services
at Kent State, reported, "As you can
imagine, we have been swamped with requests
for this film and have been able to supply
only 'a portion of the requests."

Questionnaires were sent to all out-of-
town previewers, purchasers and renters of
the audio visuals materials, with replies
received from over 60% of the users. A
summary of the results showed that the
materials were used in a variety of ways,
ranging from the usual student teacher-
-.00perating teacher orientations to
elaborate in-service workshops, with a
large percentage of the responses showing
favorable reception.

Summary

From all three phases of the research,
a very favorable reaction to the film and
filmstrip was reported. Many and varied
usages were found, ranging from methods
classes to elaborate in-service workshops.
The overall receptive mood to the materials

can best be summed in a comment that
appeared on more than one response
"keep up the good effort --- more
materials of this kind are urgently
needed."

FINAL REPORT BEING WRITTEN

As STIP's three years of work drew
to a close on August 31, 1970, the
project staff began its final activities,
the most important of which is the final
report to the U.S. Office of Education and
to participating institutions. Distribu-
tion of newsletters and remaining brochures
are other activities being completed
prior to October 31, the projected date for
completing all project activities.

SYMPOSIUM PLANNED BY
TEACHER EDUCATION COMMITTEE

Partly as an outgrowth and expansion
in scope of STIP, the Cleveland Commission
on Higher Education's Teacher Education
Committee has planned a 1 1/2 day
symposium of Cleveland area teacher
education faculties, students, and coop-
erating school personnel. To be held
at West Richfield, Ohio, on October 15-16,
the symposium will be supported by the
Innovative Teacher Education Project
recently funded by the Jennings Foundation.

Since this will be the first area-wide
meeting of entire teacher-education facultie
the program is designed to stimulate dis-
cussion and involvement on a small group
'scale. Hopefully, the kinds of relation-
ships developed among student teaching
personnel by STIP can be developed on
a broader scale.

3



RESEARCH REPORT SHOWS
IMPORTANCE

OF COOPERATING TEACHER

EdLtok'6 Note: The iatowing £ a
4ummahy 06 S.i4,ten Thoma4 Maiae Wei/Liz

.STIP zupponted ne624/Lch: "A FOLLOW-UP

STUDV OF INTERMEDIATE GRADE STUDENT
TEACHERS IN CUYAHOGA COUNTY ONE YEAR
AFTER THEIR EXPERIENCE

One hundred persons who student taught
grades 4,5, or 6 in Cuyahoga County in
1967-68 were surveyed in this study.
Fifty-eight responded to the lengthy
questionnaire.

Conclusions included the following:
(I) two-thirds felt methods courses had
been adequate; one-third disagreed. (2)

Most felt cooperating teachers had adequate
professional backgrounds; (3) a majority
felt that the cooperating teachers were
the key to the quality of student
teaching; (4) most rated cooperating
teachers high on personal qualities such
as friendliness, adaptability, and happi-
ness in teaching.

The most significant concern brought out
in the otherwise positive results was the
need for greater emphasis and skills for
cooperating teachers in training student
teachers in areas such as classroom manage-
ment, especially discipline techniques;
individualizing instruction; use and care
of audlo-visual equipment; and analysis
of differing needs of children.

Overall, the report reaffirms the
importance of student teaching, its basic
effectiveness, the key role of the coopera-
ting teacher, and the need of the coopera-
ting teacher for more skills in communica-
ting approaches in key ar Js of classroom
instruction and management.

Petaited kehuktis have been AhaAed with
cottegea invotved. The comptete 30 page
Aepott 4:4 avaitabte at the Ctevetand Comma-
aion on Higher Education °Wee 04 a moo-
duction can be obtained.

NEW APPROACHES TO USE OF
"WITH THE GRAIN"

SUGGESTED

Users have suggested tvo approaches
to increasing the effectiveness of the
STIP produced film "WITH THE GRAIN":

(1) Several users have suggested that
it be used section-by-section, rather
than as a whoie, following each section
with a discussion of the specific issues
involved in that episode. This approach
has been used successfully both alone
and when preceded by a complete showing
of the film.

(2) One institution claims to have
improved the film by deleting the two
sequences involving "Mr. Brooks and
Lorraine." This served both to shorten
the film and to e'iminate the two sequences
in which sound-track difficulties have
arisen. By careful editing, these sequences
can be deleted without affecting the
continrity of the film.

We would be interested in hearing about
other ideas you have developed in using
the film and/or filmstrip-tape 'ASTER
TEACHER AT WORK."

BROCHURE AVAILABLE

Last year a Joint school-college
committee developed under STIP auspices
the enclosed brochure, "Enriching Your
Child's Education." It was designcd to
help parents, school boards, and other
lay citizens to better understand the
value and importance of student teaching.

Over 20,000 were distributed last year
by teachers, administrators, supervisors,
etc. This year we have about an equal
number available at le each from our
office. You may order them either by
mail or by calling 241-1583 (area code 216).
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IMPROVEMENT OF SECONDARY SCHOOL-COLLEGE ARTICULATION
IN SCIENCE EDUCATION

EVitoes Note: In addition to many /taut/cc:I! oojects diAectey conceAning 6tudeut
teaching, STIP 4uppotted thi.6 kezeanch by Sate& An GektAude, O.S.u., OR the negated
topic o6 echo.,(-cottege akticutation in 4cience teaching. The 6o.1; coring i4 a summaAy

o6 but 6inat nepakt which .ca avaitabtt in ith entikety Otom Ctevaand Commission OR
Highen Education.

This was an investlgation of ways in which college science faculties can cooperate
with secondary schools in Greater Cleveland. Specifically, the following were
objectives: (I) to determine student needs and interest relating to science; (2)

to determine relevance of science instruction to key societal problems identified by '

students; (3) to identify means for irwroving communications in science bet:deen
colleges and high schools; and (4) to improve collece programs of preparation of
science teachers through ideas from high school science teachers and students.

Questionnaires were sent to 105 science teachers and 1000 senior science students
in 20 Cleveland area high schools. Of students, 81% responded, while 74% of the
teachers replied.

Among key 6indino were the following:

(1) list students (75%) did not feel science courses were adequately related to
societal problems.

(2) Eighty-four percent of the teachers agreed that the relation of science to
society needed greater emphasis 13 their courses. Over 80% ac.:ual'y supported
the idea of a couue specifically desired to relate science to social issues.

(3) Students and teachers basicalli agreed on what the important goals of science
instruction should be.

(4) Almost 90% of the teachers felt a need for closer ties between high school and
college science programs. A number of specific suggestions were made.

(NOTE: A4 a keautt o6 thio atudy, ptanning a,e undeAway iiot a coteoquilrA To Uti.ng rtk(!a
cottege and high 6choot ocience 6acuttie4 togethet.I
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PROJECT'DIRECTOR

John Morford

GREATER CLEVELAND
STUDENT TEACHING IMPROVEMENT PROJECT

A Coordinated Effort of the Cleveland Commission
on Higher. Education

DONALD B. SWEGAN
Executive Director

Octobst Edition Lidue #I0

FINAL:ISSUE

PROJECT COMPLETED

This project is
supported by the co- With this final edition of the STIP Newsletter our three-yearoperating institutions
and a grant from the project draws to a close. Highlights of our work and an over
U.S. Office of Education.

view of outgrowths are found elsewhere in this issue.

'Because of the
limited supply and
unexpected number of
requests for this.
Newsletter, the reader
is asked to pass it on
to other interested
individuals.

The audio-visual materials we produced, the movie "With the
Grain" and film-tape "Master Teacher at Work," will remain
available for rent or purchase from Kent State University A-V
Services and WVIZ-TV, Cleveland, 44134, respectively. Other
materials are no longer available except in individual copies;
however none of our work has been copyrighted so users should
feel free to reproduce and use any of these items.

Any further correspondence concerning the project should be
referred to the Cleveland Commission on Higher Education.

INNOVATIVE TEACHER EDUCATION PROJECT UNDER WAY

One of the major outgrowths of STIP is a project to Stimulate
Innovations in. Teacher Education (SITE). Funded by the Jennings
Foundation over, the next three years, SITE will build on and
expand the work begun by STIP.

Over one hundred persons, combining college education faculty
and students with elementary and secondary school personnel,
participated in SITE's initial activity, a "retreat" at West
Richfield, Ohio, on October I5-16...Expanded personal contacts,
shared experiences and plans, and a review of major issues in
teacher education were outcomes...0r. Robert F. Peck, Co-Director
of the National Research and Development Center on Teacher.
Educaticm at Austin, Texas, provided the major link for examining
new thrusts in teacher qducation in Greater Cleveland in the
light of national trends and research findings.

This conference was the first of a series of events planned
by SITE to bring together major action groups vital to improved
teacher education.
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ORIENTATION RESEARCH PROJECT COMPLETED

EV-toes Note: The 6ottowing £.6 a zum-
may o6 the 6inat kepott o6 Batdwin-Wattace
Cottegez ,,'.eseakch pkoject "A Wokkzhop
0/tier/tat: , Phogkam 604 New Ctitic Teachekz,
Inctuding a Comparative Evatuation o6 the
Patacipant'z Wokk with Studemt Teachem."
124. EAnezt Kozma, 6otmekty at B-W, now
at Azhtand Cottege, and Dorothy BeckeA
born B-W, were the majok kezea4chetz.

In summer 1969, thirty-two teachers, who
would be supervising Baldwin-Wallace College
student teachers for the first time during
1969-70, attended an intensive, week-long
Institute for Orientation of Cooperating
Teachers. Topics covered included: be-

havorial objectives, role and functions of
cooperating teachers, interaction analysis,
history and purposes of student teaching,
evaluation of student teaching, and use of
video-tape. Teachers received $75 or

atterding.

During the 1969-70 school year each
participant supervised a B-W student
teacher, as did teachers in a matched
control group who had not participated
in the orientation institute. As the
year progressed, both groups' perfor-
mances were evaluated through question-
naires and interviews with student
teachers, college supervisors, and the
cooperating teachers themselves. Findings
below are based on a comparison of these
responses.

Dr. Kozma summarized the findings as
foliods:

"Tie workshop setting to orient first
time cooperating teachers did make a
difference in the performance of the
partkipants. A knowledge of some tech-
nique; in the analysis of teaching and
supervision were utilized by these partici-
pants. The student teachers did feel the
techniques used were helpful and effec-
tive. The student teachers claimed a
structured and a dogmatic approach on
the part of the institute participants
and indicated a very fir evaluation by
these teachers. The institute teachers
were able to view the student teacher and
his experience in a manner that more
closely resembled the picture the student

teacher had of himself and his exper-
iences.

"The group of college supervisors
pictured the cooperating teacher, the
student teachers and the experience
quite differently than the other groups.
They had fewer re,ervations and had
completely positive viaws. The college
supervisor should be a part of any future
workshop or institute. An expanded
institute based on this experience is
being planned for the summer of 1971
which will include the col!ege super-
visor. Enough evidence has been gathered
to point to the importance of a structured
attempt to orient cooperating teachers.
What is needed now is the continuation
and refinement of this concept."

HOHMAN RESEARCH CONTINUES

Editok's Note: Att keseakch 6unded
by STIP waz dezigned to be compteted by
Augurt 31, with one exception. Because
o6 zigni6icance a pkoject being
coadinated by Robert Hohman waz zuppok-
ted even though it wat not be compteted
unfit next zpici4g. Finat kezuttz ob the
study, 'The Uze o6 PeAzonatity ChaAacte4-
izticz and Rote Expectationz as Vete/L.-
mineAz 604 Succezz6ut Student Teaching
Azzignmentz," witt be dizzeminated
then by CCOHE. A zummaky o6 the ob-
jectives and pkocedukez o6 Hohmanis
with 6ottowz:

During the fall of 1970, 365 student
teachers and 365 cooperating :eachers
representing 11 colleges will be given
the Edwards Personal Preference Schedule
and the Minnesota Teacher Attitude
Inventory at both the start and com-
pletion of student teaching. Furthers

the degree of success of the student
teaching experience will be evaluated.

Once data are tabulated, the research-
er will attempt to identify personality
factors and matches which seem to either
produce or Inhibit quality student
teaching and/or positive teaching atti-
tudes. He will also try to outline a
placement process wherein personality
variables can bctually be considered
In decision-making.



TEACHER EDUCATION CENTERS PROGRESS CONTINUES

As STIP phases out, Teacher Education
Centers, one of the major new Ideas it
helped initiate in the Cleveland area,
continue to develop.

Support from STIP for development of
five school-college teacher education
centers, plus for a committee to coor-
dinate the centers, will hopefully lead
in the years ahead to a significant
expansion of real cooperation between
schools and colleges in both pre-service
and in-service teacher education.

Center developments partially funded
by STIP include the following:

Kent State & North Olmsted Schools
John Carroll & Beachwood
Ohio U.-Baldwin-Wallace & Parma-Berea
Cleveland State & Parma
St. John & Cleveland Diocesan Schools

There are also in the area, a number of
the centers, either in planning or already
implemented, but not financially supported
by STIP. Most of these have indicated a
desire to be involved with the Greater
Cleveland Teacher Education Centers Coor-
dinating Committee which recently held
its first meeting. For the current
year Dr. Edward Fox, Associate D.-ector
of COME, is acting as executive sec-
retary to the committee. Inquiries
should be addressed to him at the
Cleveland Commission on Higher Educa-
tion.

FINAL REPORT

A detailed final report on STIP's three-
year work will be submitted to the Office
of Education and all cooperating colleges
and school districts by October 31. Others
Interested In obtaining a copy of the final
report should contact Dr. Donald B. Swegan
at the Cleveland Commission on Higher
Education.

THANKS

As Project Director I wish to acknow-
ledge the invaluable time and effort
given to STIP by dozens of professional
colleagues from Ohio colleges, univer-
sities, and schools. While it is im-

possible to mention everyone deserving
thanks personally, I would note the
following who were particularly in-
volved: Al Shankland, Ron Handy,
Bob Morris, Dean Kelly, Bob Pfeiffer,
Ray LeGrand, Ernie Kozma, Dorothy Becker,
Ted Hu:k, Sister Mary Josetta, Elsie
Nicholson, Bob MacNaughton, and Bob
Hohman.

Our thanks also go to Joe Murnin
of the U.S. Office of Education who has
been our direct liaison and overall coor-
dinator. His support and advice have
been invaluable.

Lost of all, however, I wish to thank
the Cleveland Commission on Higher Educa-
tion and its staff, headed by Don Swegan
and his former associates Arnold Berger
and Lou Theodosior,. Without their support-
ing services the project would have been
literally impossible. My special per-
sonal thanks go to Mrs. Barbara Krane
(Kovach) the project's secretary through-
out, who held everything together. Mrs.
Jan Riley and Mrs. Linda Fedj of the
Commission staff have also been of great
help when called upon.

John A. Morford



PROJECT HIGHLIGHTS 1967-70

A compkehenaive Aukvey - "Anatoia oL Student Teaching in Metkopaitan etevetand,
1967-68" pubtahed and dtszeminated

A joint handbook - "Toward Improved Student Teaching" devel.:4)ed and 11,000
distributed and used

Eteven Aeaeakch pkoiecth Landed, completed and 4epo4ted

28,000 newsletters distributed - 10 issues

New note advocolted Lon cottege Aupekvi4o4

Movie - "With the Grain" - produced and used nationwide to orient cooperating
teachers

Fitmstnip-take - "Maarten. Teacher at Wo4h" has great acceptance by both 4tudent
and coopekating teacheka

Meetings, meetings, meetings - over 100 in all

Maim conOkence4 held - one on Innovation4 in St)2ent Teaching one on
Teachek Education Centek6 one on Okientation oL
Coopekating Teachem

Brochures for parents - "Enriching Your Child's Education" over 30,000
distributed

Five teachet education centem Landed and a cookdinating committee eatabti6hed

Trips by area educators to West Virginia, Maryland, Illinois, Pennsylvania, etc.,
to see innovative practices In action

SITE tunded to buitd upon STIP work

STIP final report disseminated - October, 1970

CLEVELAND COMMISSION ON HIGHER EVOCATION

Greater Cleveland
Student Teaching ImprovemAnt Project

1367 East 6th Street
Cleveland, Ohio 44114
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APPENDIX C

Published Non - Research Materials

Exhibit A. A Discussion Guide to Accompany "With the Grain"

Exhibit B. "Enriching Your Child's Education"

Exhibit C. Discussion Ideas for "Master Teacher at Work"

Exhibit D. "Ways to Improve Student Teaching"

Exhibit E. Brief History of the Project

Exhibit F. "Toward Improved Student Teaching"
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EXHIBIT A

A DISCUSSION GUIDE
TO ACCOMPANY

WITH THE GRAIN
A FILM DESIGNED TO ASSIST COOPERATING TEACHERS
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This discussion guide was p:eparee by

Dr. Robert Pfeiffer
Director of Student Teaching
Vent State University

To accompany the film

WITH TI-M- (PAIN

This project was completed under the auspices of the

GREATER CLEVELAND
STUDENT TEACHING IMPROVEMENT PROJECT

Dr. Johrr A. Morford Project Director

THE STUDENT TEACHING IMPROVEMENT PROJECT is a program
coordinated by the

CLEVELAND COMMISSION ON
HIGHER EDUCATION

1367 East Sixth Street
Cleveland, Ohio 44114

Dr. Donald B. Swegan Executive Director
Or. Louis N. Theodoslon Associate Director

1969
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WHY WAS THE GUIDE DEVELOPED?

Many classroom teachers begin the supervision
of a student teacher without any direct preparation
for this respons'bility. College and public school
people are both concerned about this practice.
Handbooks, visits by the college supervisor, talks
with experienced cooperating teachers heip with
this problem to a limited extent. Something more
needs to be done in order that cooperating teachers
can approach this experience with a positive at-
titude, a degree of assurance, and an awareness of
the complexities and subtleties invoived.

To meet these needs the GREATER CLEVELAD
STUDENT TEACHING IMPROVEMENT PROJECT of the Cleveland
Commission on Higher Education has developed a film-
strip, "MASTER TEACHER AT WORK," and a movie, "WITH
THE GRAIN." The filmstrip deals more with mechanics
and details of the task; the movie is more philosoph-
ical and concerns the rationale and theory of how
learning takes place in student teaching. Thus the
two make a coordinated package which can be provoc-
ative, practical and beneficial to the cooperating
teacher. This discussion guide deals only with the
movie, "WITH THE GRAIN."

WHO WILL 8E THE AUDIENCE?

Although addressed to the classroom teacher
contemplating helping a student teacher, (this in-
dividual is currently called a cooperating teacher
or supervising teacher, and formerly a critic
teacher) this film could readily be used for other

10 ;



groups involved in student teaching. Those who

place student teachers, superintendents, curriculum
directors, supervisors, building principals, could
use this film for in-service meetings. College
teachers of classes in the supervision of student
teaching would find the film useful in re- informing
several areas. P.T.A.'s and other lay groups could
be shown the film as a means of informing them about
the value of student teaching to a school system.
Student teachers themselves might see their role
more clearly if they viewed this film in one of
their early seminar periods.

SUGGESTIONS FOR USE

Films like "WITH THE GRAIN" designed to pro-
voke thought and stimulate discussion should be
shown twice with a discussion between the two runs
and after the final one. The additional insights
provided by the second showing often surprise even
the mos: experiences users of visual aids. When
only one showing is feasible, preparing the viewers
for what they are to see, showing the film, and
discussing it is standard recommended procedure.
The question section which follows is designed for
either procedure. Questions which appear first
under the section heading are geared for those who
have scln the film once. Those questions at the
end of the list will probably receive more response
after the second running of the film. Stopping the
film after a particular section frequently helps
focus attention on a specific point.

2



DISCUSSION HINTS

Discussion leaders should think of themselves
as traffic directors concerned with the flow and
direction of ideas, the creation of an atmosphere
conducive to free give-and-take, and the interaction
of the group. Disapproval or censorship of a remark
is usually a behavior which Inhibits participation.
Accepting all comments without elaboration and al-
lowing the group to classify, organize and evaluate
is very difficult for some leaders but is extremely
effective when properly used. Nothing is more stul-
tifying than the rigid sequence of comment from the
group followed by modification, evaluation, or elab-
oration by the group leader followed in turn by
another similar sequence ad infinitum. To break this
pattern, non verbal means of re-inforcement can be
tried. An accepting gesture or smile followed by
"anOody the"? keeps the ball rolling. It also
says to the group, "taten to one anothe4. Remahka
ahe not going to be Aepeated by the teadeL,"

In order that individuals can properly and
easily identify the scene and characters they wish
to discuss, each episode is listed In this guide In
the order in which it appears in the film. The ma-
jor focus of the episode is identified by a title
and the cast is named. The art teacher doing the
wood carving is Kathryn Dane and her friend is
Ruth Porter. They introduce the theme and provide
the continuity for the film. Miss Porter appears
again in the. flurth episode and between scenes
with her student teacher.

3
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T. IMPROVING LESSON PLANS

Supe4a4ing Teacher:
Student Teacher:

Miss Blair
Jean Miller

1. In what areas of lesson planning might a super-
vising teacher reasonably expect the student
teacher to be prepared by her professional
course work?

Format? Skill in timing?

Adapting r:+ pupils? Long range articulation?

Use of supplementary materials?

Ability to foresee dlsgressions?

2. In what ways must the planning the student teach-
er does be a cooperative endeavor with the super-
vising teacher?

3. How would you show Jean Miller the relationship
between her planning and the behavior of the
pupils?

4. Miss Blair suggested a "uti4p" statement of ob-
jectives. Would requiring performance or be-
havior objectives have solved some of the later
problems? Explain?

5. Almost without exception handbooks for super-
vising teachers suggest that lesson plans be
approved by them prior to their execution by
student teachers. What advantage do you see
in this requirement? Are there disadvantages
in this procedure? Should the procedure change
as student teaching progresses?

4



II. THE LECTURER

Supavaing Teacha:
Student TeacheA:

Miss McGuire
fom Justin

1. For how long a time would you advise a student
teacher to lecture to seventh graders?

2. Miss McGuire flattered Tom into becoming a bet-
ter lecturer. What should be her next step?

3. Tom liked "Ahott and sweet" answers from the
pupils. What mental processes are required
to give such answers?

4. After seeing himself on television, Tom is prob-
ably ready to learn and employ other methods of
involving the pupils in classwork. Could he plan
for this? How would you discuss with him the
qualities of a good discussion? 'he techniques?
The evaluation of a good discussion class?

5. What values could using a verbal interaction
analysis bring forth? When would you use such
a technique?

6. A tape recording or a video tape of one's
teaching can be devasting. How would you pre-
pare a student teacher for this experier

5
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III. THE PLANNING CONFERENCE

SupeAvizing Ti acheA:
Student reacheA:

Mr. Brooks
Lorraine

1. In what way did Mr. Brooks help Lorraine see
the relationship among the parts of her les-
son plan?'

2. What difficulties were thus avoided?

3. What types of guidance and help do student
teachers need before they formulate objec-
tives for daily lesson plans?

4. Why does the type of planning required in
student teaching seldom transfer to the be-
ginning years of teaching?

5. What would you suggest as remedies for this
problem?

6



THE LECTURER

SupeAviding Teachek:
Student TeacheA:

Miss McGuire
Tom Justin

1. For how long a time would you advise a student
teacher to lecture to seventh graders?

2. Miss McGuire flattered Tom into bacomirg a bet-
ter lecturer. What should be her next step?

3. Tom liked "4hoht and huleet" answers from the
pupils. What mental processes are required
to give such answers?

4. After seeing himself on television, Tom is prob-
ably ready to learn and employ other methods of
Involving the pupils 1 classwork. Could he plan
for this? Hou would you discuss with him the
qualities of a good discussion? The techniques?
The evaluation of a good discussion class?

5. What values could using a verbal interaction
analysis bring forth? When would you use such
a technique?

6. A tape recording or a video tape of one's
teaching can bP devasting. How would you pre-
pare a student teacher for this experience?

5
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III. THE PLANNING CONFERENCE

Supermaing TetteheA:
Student TeacheA:

Mr. Brooks
Lorraine

I. In what way did Mr. Brooks help Lorraine see
the relationship among the parts of her les-
son plan?

2. What difficulties were thus avoided?

3. What types of guidance and help do student
teachers need before they formulate objec-
tives for daily lesson plans?

4. Why does the type of planning required in
student teaching seldom transfer to the be-
ginning years of teaching?

5. What would you suggest as remedies for tnis
problem?

6

110



IV. RAPPORT AHD DISCIPLINE

Supe4vizing Teachet:
Student TeacheA:

Ruth Porter
Dan Corcoran

1. What would have been lost had Miss Porter
given Dan a direct answer about sport shirts
for faculty on field trips'

2. To what extent do you feel that Miss Porter
is responsible for the sarcastic exchange
at the end of the Incident?

3. Dan is characterized as bright but uninter-
ested. To what extent is this problem
typical?

4. How would you advise Dan to recover after
sending the wrong person out of the room?
Would you let this happen?

5. Many student teachers think sending the
pupil to the principal is the first thing
to do in case of trouble. Hil4 could a

sensitivity be developed to the other
opinions?

6. Dan became interested in teaching when he
could relate the lesson to his interest in
cars. Could such a process be dangerous?
How would you help Dan see that he must
discover the Interests of his pupils?

7. Where should cooperating teachers be posi-
tioned while lessons are being taught by the
student teacher? In the back? Sitting down?
Standing?
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V. EVALUATION

Supeltv.65ing Teacha:
Student. Teachai

Mr. Brooks
Lorraine

1. How often should a student teacher be given
an ans,:er to the query, "How in I doing?"
Why?

2. What should the college supervisor play
in the evaluation of the student teacher?

3. Under hat circumstances would you tell a
student teacher that his teaching is of "C"
quality?

4. What wchniques can be used to help the stu-
dent teacher evaluate himself?

5. What des the supervising teacher convey when
each evaluation is preceded by the statement,
"Too. univatity Aequirmo me to do thi.6."

6. Some universities have "S" and "U" grades in-
stead of the standard A-13-C-D-F grading pat-
tern. Mat advantage do you see in this
change? What disadvantages?

8
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GENERAL QUESTIONS

1. What does the theme of the film suggest about
the teaching style of a student teacher?

2. What then is the proper role of the supervis-
ing teacher?

3. in what ways might a supervising teacher "cwt

too deep?"

4. A young lady once compared her student teaching
to cooking in another's kitchen. What other
analogies can be used to describe student
teaching.

5. What differences are revealed between the wood
scuplture idea and the kitchen analogy?

6. Many successful teachers find it difficult to
articulate the teaching process. What might
this fact imply?

7. What types of freedom does a student teacher
need?

8. What helps should be available to the supervis-
ing teacher?

9
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9. In what ways could the college supervisor
be of help in Case I? Case II? etc?

10. In what situations are handbooks most useful?

11. In what areas would freedom for the student
teacher be inappropriate?

12. What does the experience of student teaching
mean to the supervising teacher? To the
pupils? To the school patrons? To the ad-
ministration? To the school system as a whole?

13. Is the ability to analyze Instruction the
supervising teacher's most needed qualifi-
cation? If not, what is?

10
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THE STUDENT TEACHING IMPROVEMENT PROJECT has
Developed a m.:vie, a filmstrip-tape presentation,
and several publications. These materials and their
availability are as follows:

"WITH THE GRAIN," a 30 minute, color, 16 mm motion
picture, with discussion guide designed for use in or-
ientation of cooperating teachers. Contact Dr. John
Mitchell, Director of Audio-Visual Services, Kent State
University, Main 6 Lincoln Streets, Kent, Ohio 44240.
The only charges are for mailing costs.

"MASTER TEACHER AT WORK," an 18 minute, color film-
strip-tape presentation for orientation of cooperating
teachers. Available from Kent State University, Audio-
Visual Services with script and discussion guide.

"TOWARD IMPROVED STUDENT TEACHING," a student teach-
ing handbook cooperatively developed and used by 14
colleges and 34 school districts in Greater Cleveland.
Up to two copies are available free from the Project
Office. Additional copies are 40c each.

"ANALYSIS OF STUDENT TEACHING, METROPOLITAN CLEVE-
LAND. OHIO, 1967-1968," a detailed study of student
teaching n l7 colleges and universities placing student
teachers in 34 Greater Cleveland school systems. Avail-
able from the Project Office,

"WAYS TO IMPROVE STUDENT TEACHING," a summary of
recommendations resulting from a year long study of
student teaching in Greater Cleveland. Available from
the Project Office.

"STUDENT TEACHING IMPROVEMENT PROJECT NEWSLETTER,"
is published regularly without charge. Interested
parties may be placed on the mailing list by contacting
the Project Office.

"STUDENT TEACHING BROCHURE," is designed to develop
a better understanding for parents concerning student
teachers in their childs classroom.
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"M ASTER TEACHER AT WORK"

(A FILMSTRIP WITH TWO TAPES)

For ORIENTATION Of

TAPE 1 -- Coopenating Teachem

TAPE 2 -- Student Teachem

EXHIBIT C

THE GREATER CLEVELAND STUDENT TEACHING IMPROVEMENT PROJECT

A Coordinated Effcrt Of THE CLEVELAND COMMISSION ON HIGHER EDUCATION

1367 East Sixth Street

Cleveland, Ohio 44114
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"MASTER TEACHER AT WORK'
(Cooperating Teacher Version)

"MASTER TEACHER AT WORK" is an 18 minute filmstrip-tape presentation designed
for use in orientation and in-service training of coopetating teachms in stu-
dent teaching programs.1 The presentation stands on its own; however, it may
be used with a coordinated film, "WITH THE GRAIN," available from the same
source as the film-tape. The film-tape develops audio-visually the ideas pre-
sented in "TOWARD IMPROVED STUDENT TEACHING," a handbook on student teaching
available from the Cleveland Commission on Higher Education.

Purposely, the film-tape presents a rapid, dynamic series of ideas on student
teaching which demands careful coordination of picture and sound. For best
impact rehearse the entire presentation a time or two before trying it on'an
audience. Experience has shown that much can be gained by a second showing
of the film-tape near the end of the discussion period.

DISCUSSION IDEAS:

With coopeuting teachers who have received little past orientation, discus-
sion might best focus on basic issues, for example:

1. The importance of the coopeltating .teacher -4,tadent teacher
relationship.

2. The nature(s) of successful coope_AatEng teacher. -4tudent
teachen relations.

3. How to start right!.
4. When to let the student teacher solo?
5. The proper role and use of college supervisors.
6. Desirable types and amounts of extra-classroom experience.
7.. The principal and other administrators' roles.
8. Provisions for student teachers to observe others at work, etc.

If the audience consists mainly of experienced cooperating teacheu, while not
ignoring the above points, the discussions may well center on issues such as:

1. How can techniques for analysis of pupil-teacher interactions
improve student teaching?

2 Use of video-tape recordings.
3. Specific skills needed by coopetating teachenz.
4. Possible future in-service work for coopenating telcheu.
5. Coordination of campus methods courses and student teaching.
6. Team approaches to student teaching.

Produced by WVIZ-TV fornthe GREATER CLEVELAND STUDENT TEACHING IMPROVEMENT PROJECT,
c/o Cleveland Commission on Higher Education, 1367 E. 6th St., Cleveland, Ohio.

1

NOTE: Now a second tape is available which allows use of the filmstrip in
orienting student teachers.
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"MASTER TEACHER AT WORK"
(Student Teacher Version)

" MASTER TEACHER AT WORK" is an 18 minute filmstrip-tape presentation designed
for use in orientation and in-service training of atudent teacheu in student
teaching programs.1 The presentation stands on its own; however,it may be
used with a coordinated film, "WITH THE GRAIN," available from the same source
as the film-tape. The film-tape develops audio-visually the ideas presented
in "TOWARD IMPROVED STUDENT TEACHING," a handbook on student teaching avail-
able from the Cleveland Commission on Higher Education.

Purposely, the film-tape presents a rapid, dynamic series of ideas on student
teaching which demands careful coordination of picture and sound. For best
impact rehearse the entire presentation a time or two before trying it on an
audience. Experience has shown that much can be gained by a second showing
of the film-tape near the end of the discussion period.

DISCUSSION IDEAS:

When the the film-tape is used before or very early in student teaching, dis-
cussion might best focus on basic issues, for example:

1. How to start right!
2. The importance of the cooperating teacher to the success

of student teaching.
3. What to expect the first few days.
4. When and how to contact the college supervisor.
5. Specific rules, e.g., on absences, professional ethics,

seminars, etc.
6. Need for taking initiative in seeking constructive criticism.
7. Need for tolerance for different views on educational issues.

If first used or re-shown later in the semester, such items as the following
might be more relevant:

1. Availability and use of video-tape equipment.
2. Interaction analysis.
3. Inter-visitation opportunities.
4. Seminar needs of both atudeAt teachm and coopmating tomlek.
5. Analysis of pupil needs.
6. Individualising instruction.

Produced by WVIZ-TV for the GREATER CLEVELAND STUDENT TEACHING IMPROVEMENT PROJECT,
c/o Cleveland Commission on Higher Education, 1367 E. 6th St., Cleveland, Ohio.

1

NOTE: Now a second tape in available which allows use of the filmstrip in
orienting cooperating teachers.
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EXHIBIT 0

GREATER CLEVELAND
STUDENT TEACHING IMPROVEMENT PROJECT

WAYS TO IMPROVE STUDENT TEACHING

BY

Dr. John A. Morford
Dr. Donald B. Swegan

CLEVELAND COMMISSION ON HIGHER EDUCATION
1367 East Sixth Street
Cleveland, Ohio 44114
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WAYS TO IMPROVE STUDENT TEACHING

The first year's work has produced a body of facts

and findings, has defined many problems, and has stimulated

a flow of ideas regarding the strengthening of student

teaching. While further research is needed, much of it

should be action research: the explorat:ion of ways to

implement suggestions and the evaluation of changes and

experimental programs. In addition, there are suggestions

for change that can be implemented now, without extensive

further study.

Most of the improvements suggested below represent

the enlargement of practices that now exist hereor elsewhere

Some of these improvements would establish, in reality, some

practices considered to be necessary by schools and colleges

but rarely obtained. All of these improvements will require

an investment of interest, effort, and, in some cases funds.

It, is our belief that they all represent a sound investment

by the colleges and schools and will yield benefits In terms

of improved teacher education programs, superior teaching,

closer college-school relationships, and an even better supply

of well educated teachers for the schools.

A. To attract lnd retain the services of such teachers

school districts should:

1. Improve the recognition and status of cooperating teachers
by mentioning their work in internal and public communi-
cations; having the superintendent end/or board president
commend and thank the teacher; and letting it be known
that such service is recognition of special qualifications.

2. Proclaim, at frequent intervals, to the public, to parents,
pupils and teachers that the school has the right and a
duty to participate in teacher training; that cooperating
teachers are carefully selected; that their service brings
dlsOnotion to them and to the schools; that the activity
enhances the education of children; and that while it ?las
redruiting implications, student teaching is essentially
a clinical training experience.

19d
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3. Reward cooperating teachers by a stipend or credit on
salary schedule.

4. Make adjustments in their assigned duties to permit them
to conscientiously work with the student teacher and the
college representatives.

5. Reconsider policies on service that might keep an out-
standing cooperating teacher from making a continuing
contribution. This is particularly important in view
of the growing number of short term or split assignments.

B. Similarly,,to attract and retain the services of out-

standing cooperating teachers, the colleges should:

1. Affirm the cooperating teacher's status as an associate
or adjunct member of the faculty by designating them
appropriately, involving them in the professional ac-
tivities of the college, listing them in catalogs, and
taking other steps necessary to develop an on-going
corps of cooperating teachers who can give repsated
high quality service.

2. Increase the stipends for service to a level commensurate
with the required and the substantial increases in tuition
in recent years. Student teaching, perhaps the key phase
of the undergraduate preparation of teachers,should have
a relationship of direct expense to direct income at least
as high as other advanced undergraduate activities.

3. Consider a system of liberal tuition allowances for grad-
uate work as a method of compensation. Although only
three colleges offer graduate work within the County, a
system of tuition exchange could be established to permit
undergraduate and more remote institutions to participate
without disadvantage. For example: could a cooperating
teacher serving Notre Dame College be granted a tuition
allowance at John Carroll University or a teacher serving
Ohio University receive an allowance at Cleveland State.

C. To enlarge the pool of cooperating teachers, The State

Department of Education, should:

1. Eliminate the Master's degree requirement for secondary
and speoial education cooperating teachers since the sup-
ply of such teachers is relatively small,* the advanced

T---____
Such assignments account for 60 percent of student teaching
in the County, but the teachers with Master's degrees re-
present less than 20 percent of the estimated pool of other-
wise qualified teachers.
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degree is not generally regarded as an essential require-
ment, and for these reasons the rule has been freqL,ntly
ignored by all responsible parties.

2. Implement the frequent proposals to give foundation sup-
port for student teaching, e.g., $500 per cooperating
teacher. We believe this would result in a quantum in-
crease in the quality of student teaching if it were di-
rected toward the identification and development of a
corps of professional 'master' cooperating teachers.

D. To improve the selection of cooperating teachers and

the assi went of student teachers school districts should:

1. Recognize the key role of the principal in selecting,
encouraging and - at times - deterring the service of
teachers.

2. Do some serious thinking, in conjunction with the colleges,
about the qualifications needed by a cooperating teacher.
There is evidence that the schools have recommended (and
colleges have approved) a significant number of assign-
ments that have been less than satisfactory. In addition,
the wide variations among school districts in their esti-
mates of the proportion of qualified teachers, would sug-
gest that substantial differences in criteria exist.

3. Get teachers involved in the selection process.

4. Make the decision as to which teachers are basically
acceptable in advance of college's requests.

5. Recognize that saying 'no' when no qualified cooperating
teacher is available is in the best interest of all parties.

6. Involve college representatives in the selection process,
especially at the time of matching student teachers and
cooperating teachers.

7. Increase the practice of interviewing student teacher
candidates.

E. To improve the selection of cooperating teachers and

the assignment of student teachers, colleges should:

1. Recognize that conscientious efforts to increase recog-
nition and reward of cooperating teachers (as suggested
earlier) will reduce turnover, attract more teachers, and
vastly simplify the tasks of selection and assignment.

2. Provide more adequate information on the student teacher,
considering r, common data form for all colleges.
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3. Support those districts which interview student teachers
by insisting that students make themselves available for
interviews.

4. Cooperate with the schools in establishing criteria for
selecting cooperating teachers.

5. Evaluate the service of cooperating teachers and share
this information with school administrators. This should
tend to increase the frequency of service of outstanding
cooperating teachers and reduce the service of those whose
service has been inadequate.

6. Give careful consideration to ways to develop close re-
lationships with school districts so that the college
representative will hEr.e a more complete knowledge of
the district and its personnel. One approach would in-
volve greater decentralization in the decision making
process, assigning to a faculty member or supervisor
greater responsibilities in dealing with specific dis-
tricts. Another means of securing closer relationships
involves intensification of student teaching activity in
some districts, accompanied by a reduction in the number
of districts dealt with. This is discussed in a later
recommendation.

7. Work with each other and the schools to establish agree-
ment on request opening dates, deadlines, and cancellation
procedures. The outcome of this effort should be a pro-
cedure that is less confusing, more equitable, and more
likely to produce the best Possible set of assignments
for the entire year.

8. Develop a common request and confirmation form that can
be extended to become the basis of an information system.
The minimum goal for this information system would be to
generate a periodic census of assignments in the County.

F. To im rove orientation for all 1%volved the schools

should:

1. Develop materials describing the district's policies, re-
gulations, and practices for student teaching to supple-
ment the general guide "Toward Improved Student Teaching".

2. Distribute the student teaching guide and, after a period
of trial use and revision, regard it, with its college and
school supplements, as the only official Handbook for the
school district.

3. Insist that the colleges offer and the teachers attend or-
ientation each year, with special atten6ion to new cooper-
ating teachers. This would include a requirement that each
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college offer an effective program at a convenient
time and place or cooperate with other colleges in
joint programs.

4. Recognize that orientation of student teachers requires
the participation of administrators, especially princ-
ipals. The role of the principal in teacher training
might be specified in his job description and developed
through special orientation programs.

5. Enable the student teachers to learn about the community
and the school district and to meet the superintendent,
other central office personnel and specialists.

G. To improve orientation for all involvfd, the colleges

should:

1. Develop effective orientation programs, particularly for
new cooperating teachers. It may be desirable to offer
an orientation at the start of the experience and one or
more meetings during the experience.

2. Cooperate with each other to explore the benefits of joint
orientation programs so that all cooperating teachers in
a district (or several neighboring districts) could attend.
The new orientation aids (the guide, the slide-tape pre-
sentation and the motion picture on the cooperating teach-
er - the .student teacher relationship) have been jointly
developed and would lend themselves to joint use.

3. Plan with each other to reduce the variety of starting
dates for student teaching. This would facilitate the
development of joint orientation for cooperating teachers
and would assist the school administrators in their ef-
forts to orient new student teachers.

4. Develop a graduate course in supervising student teachers.
At least one such course is oflered by one of the partic-
ipating colleges now. Such o course serves more than the
immediate needs of the cooperating teaoher: it provides
insights and skills in basic issues in human relations and
supervision. If a course of this type could become part
of the graduate programs of all the colleges (perhaps
through joint listing or assuring transfer of credits)
and be offered at convenient times and places, it could
improve the skills of a greater number of teachers.

The key participant in student teaching is the cooper-

ating teacher who directs the daily work of the student teacher..

Well trained experienced cooperating teachers who have served

bafore with a college probably require little, if any, assis-
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tance from a college supervisor. Other cooperating teachers

do need the assistance of a supervisor.

simplest to secure ood su ervision re uires:

(1) the attraction of competent experienced professionals who

command the respect of both college faculty and school per-

sonnel and (2) the organizing of the task so that the super-

visors time can be devoted to professional work, with a min-

imum of loss due to traveling from campus to school and from

school to school.

The first aspect is largely a college matter, with issues

of status, compensation, and working conditions that may re-

quire more attention and more resources. The growing use of

joint college-school joint appointments can be helpful in

this respelt.

H. The second as ect making most effective use of the super-

visor - calls for coo erative colle e-school stulxanoLexper-

imentation. Two alternatives, not mutually exclusive should

be explored.

1. Through negotiation and careful review of the census data,
it should be possible for colleges to concentrate their
dealings in fewer districts. A typical college now places
100 students in 9 districts. Could shifts in Placement
patterns result in utilizing fewer, perhaps three or four,
districts? Several favorable outcomes could result:

a) A greater clustering of students, substantially
seducing supervisory travel time and -.Increasing
the frequency and length of visits.

b) Greater knowledge of the schools, that would
facilitate better selection of teachers and more
appropriate assignments.

0) Improved attention to orientation of teachers.

d) For the schools, a reduction in the number of
colleges worked with. (rhe large suburban sys-
tems, for example, deal with 6 to 8 colleges now).
This could reduce the confusion due to differing
college patterns (schedules, forms, practices).

2. Shared supervision. Could colleges with a major super-
visory accivity in a given system agree to supervise stu-
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dents from other colleges? Could school personnel
jointly appointed to the several colleges, provide
supervision for all colleges - perhaps in a particu,Ar
building or system-wide?

Both of the above approaches warrant serious study and

action on a trial basis. Neither approach attempts to cen-

tralize student teaching. To the contrary, they are sug-

gested as ways to strengthen the bonds between colleges and

schools.

Still another proposal suggests that a substantial fee

would attract and retain a corps of 'master' cooperating

teachers whose skill and experience would render unnecessary

the present investment in a supervisory staff. The result

might be a stronger program at no increase in total cost.

Finally, it is reaommended that colleges and schools

continue to work together to improve communications, to eval-

uate the present and proposed forms of student teaching, and

to dev,,lop a systematic evaluation, including the student

teacher, of each assignment.

In these ways we can make the present structure for

student teaching more effective while continually exploring

new approaches to this key phase in the preparation of our

future teachers.
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GREATER CLEVELAND STUDENT TEACHING IMPROVEMENT PROJECT

1367 East Sixth Street
Cleveland, Ohio 44114

(216) 241-7583

OR. JOHN A. MORFORD, PROJECT DIRECTOR

EXHIBIT E

BRIEF HISTORY OF THE PROJECT

THE GREATER CLEVELAND STUDENT TEACHING IMPROVEMENT PROJECT (STIP), a ccoperative
research and development effort funded by the U.S. Office of Education for three
years, has moved into Its final months. Involving the fourteen colleges and un-
iversities sending student teachers to Cuyahoga County, and the public and in-
dependent school systems receiving them, the STIP coordinated by the Cleveland
Commission on Higher Education, has had as its major objectives:

--- to improve methods of assigning and supervising
student teachers,

--- to improve the orientation and in-service training
of cooperating teachers, and

--- to enlarge professional and community interest in
student teaching.

ACTIVITIES TO DATE

During the past two years STIP activities have centered in three areaL-: (1) con-
ferences, (2) raterials development, and (3) research and innovation. Dr. John A.
Morford, Coordinator of Teacher Education at John Carroll University, is Project
Director. Dr. Donald B. Swegan, the initial Project Director, is now Executive
Director of the Cleveland Commission on Higher Education (the coordinating agency).

CONFERENCES

Well over fifty conferences and meetings have taken place under STIP sponsorship,
highlighted last spring by an all-day conference on "Innovations in Student Teach-
ing" attended by seventy professionals from area schools and colleges. Other local
meetings dealt with topics such as orientation practices for cooperating teachers,
legal aspects of student teaching, audio-visual materials, and common request and
assignment date:. As a result of the latter meeting, thirteen districts and seven
colleges have agreed to follow a common pattern in requesting and assigning student
teachers. Other schools and ..:olleges are taking steps to follow this conmon pattern.

A COORDINATED EFFORT OF THE CLEVELAND COMMISSION ON HIGHER EDUCATION

DR. C°010.8. SWEGAN, EXECUTIVE DIRECTOR
DR. LOUIS N. THEODOSION, ASSOCIATE DIRECTOR

.1aL.....!=a..7%.11111.
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In addition to local conferences, several groups of Cleveland area school
and college personnel have traveled, under STIP auspices, to view inno-
vative student teaching pro2rams in Maryland and West Virginia

One of the main results of this phase of the project's work i5 that nearly
all Cleveland area school and college personnel involved in administering
student teaching programs now know one another personally thus facilitat-
ing development of cooperative endeavors.

MATERIALS AND DEVELOPMENT

A movie and a filmstrip-tape set highlight the materials produced to date:

"WITH THE GRAIN," a thirty minute, color, 16 mm movie,
with discussion guide, presents a series of open-ended
student teacher-cooperating teacher incidents for use
in orienting cooperating teachers.

"MASTER TEACHER AT WORK," an eighteen minute, color
filmstrip with two souid tapes -- one for orienting
student teachers, the other for cooperating teachers.
A script and discussion sheet accompany the set.

Both audio-visual items were scripted by William Ellis, with consultation
from a committee of area educators led by Sister Mary Josetta of Saint John
College, and produced by WV1Z-TV. Cr. Robert Pfeiffer of Kent State Uni-
versity wrote the discussion guide for the film. The guides are available
from the Kent State University Audio-Visual Center. Because of tremendous
nation-wide demand, six films and filmstrips are now available for rental
from the Kent State University Audio-Visual Center.

Both items can also be purchased directly through Miss Betty Cope, Station
Manager, WVIZ-TV - Channel 25, 4300 Brookpark Road, Parma, Ohio 44134. The
30 minute color film, "WITH THE GRAIN" is $200.00 and the filmstrip,
"MASTER TEACHER AT WORK" is $25.00.

All other materials produced by the project are available from STIP,
Cleveland Commission on Higher Education, 1367 East Sixth Street, Cleveland,
Ohio 44114. These Include:

"TOWARD IMPROVED STUDENT TEACHING," a handbook for student
Leaelers, which is being used for the second year by eleven
colleges and universities. Over 7,000 copies have been
distributed to date. The handbook was developed by a
committee chaired by Dr. Esie NichelSon of Case Western
Reserve University.

"ENRICHING YOUR CHILD'S EDUCATION," a new double-fold leaf-
let designed to orient parents and other citizens to the
positive aspects of student teaching, is available in
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quantity. About 10,000 copies have been distributed and
used this fall. Alan Shankland of the Cuyahoga County
School Superintendents' Association headed the committee
which developed this b.-ochure.

"WAYS TO IMPROVE STUDENT TEACHING," a summary of recom-
mendations resulting from a year long study of student
teaching in Greater Cleveland. Single copies are avail-
able free from the Project Office.

"STIP NEWSLETTER," is published regularly for distribution
to interested teachers and administrators. The Newsletter
mailing list now includes all fifty states.

RESEARCH AND INNOVATION

During 1967-1968, STIP coordinated the most comprehensive study of student
teaching ever conducted in a metropolitan area. The detailed survey of 1631
student teaching assignments in Cuyahoga County provided an in-depth view:of
the assignment and evaluation processes as well as a census of all those
involved. The report, "Student Teaching in Cuyahoga County 1967-1968,"
concludes with a series of "Ways to Improve Student Teaching," which is
available separately from the STIP Office. Professor Dorothy Becker of
Baldwin-Wallace College, Dr. Arnold Berger, formerly with the Cleveland
Commission on Higher Education, and Drs. Donald Swegan and John Morford were
the principal researchers.

More recently Dr. Francis T. Huck of John Carroll University completed a
follow-up study on the same student teachers during their first year of regu-
lar teaching (1968-1969). These findings re-emphasized the importance of
student teaching and of careful assignments of cooperating teachers. The
study also made clear that school districts have a real reason for common
interest in improving cooperation In student teaching; while most ex-student
teachers began their careers in Cuyahoga county, a majority took their First
Job in a district other than the one in which they student taught.

Other research and Innovation activities sponsored by STIP follow:

"IMPROVEMENT OF SECONDARY SCHOOL-COLLEGE ARTICULATION IN
SCIENCE EOUCATICN," Sister Ann Gertrude of Ursullne College.

"WORKSHJP ORIENTATION PROGRAM FOR NEW COOPERATING TEACHERS
INCLUDING A COMPARATIVE EVALUATION OF PARTICIPANTS'
WORK WITH STUDENT TEACHERS," Dr. Ernest Kozma of Balewin-
Wallace College.

"A PLAN FOR IMPROVEMENT OF EVALUATION Cu. STUDENT TEACHING
AND THE TRAINING OF COOPERATING TEACHERS," Dr. Robert
Xoepper, Cleveland State University.
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"A FOLLOW-UP STUDY OF INTERMEDIATE GRADE STUDENT TEACHERS
ONE YEAR AFTER," by Sister Thomas Weir, John Carroll
Univers i ty.

"A MODERN APPROACH TO CHEMISTRY LABORATORY EXPERIMENTATION,"
Dr. James Nuss, Baldwin-Wallace College.

"DEVELOPMENT OF A MODEL FOR TEACHER EDUCATION CENTERS IN
GREATER CLEVELAND," Or. Raymond LeGrend, John Carroll
University,

"DEVELOPMENT OF A MODEL FOR MATCHING STUDENT TEACHERS AND
COOPERATING TEACHERS ON ATTITUDE AND PERSONALITY FACTORS,"
by Robert Hohman of Bowling Green State University.

"AN EXPERIMENTAL STUDENT TEACHING CENTER," Roxboro Junior
High School in Cleveland Heights in cooperation with John
Carroll University.

All except the last project are underway at present a,,d are to be completed
this year. In addition, the STIP t.taff Is designing an evaluation study of
student teaching itself, as well as drafting a model state statute for
student teaching.

DIRECTIONS FOR THE FINAL YEAR

In addition to comply ion and reports on the activities mentioned above,
during the final eight months of the project a series of meetings are planned
to look at future ways In which schools and colleges can cooperate in the im-
provement of student teaching and teacher education in general.

The two major emphases of the final phase will be (1) changing the role of
college supervisors from Inspector to that of being a teacher of cooperat-
ing teachers, and (2) the establishment of several prototype teacher educa-
tion centers in the metropolitan area.

Cooperation is the key word In this project, for our work to date has
proven beyond a doubt that we can never again pretend to train tomorrow's
teachers In yesterday's isolation from one another.
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EXHIBIT F

Guidelines for all participants:
Student Teachers

Cooperating Teachers

Supervisors
Co Ikea and School Administrators

rAll illustraticms selected from TEACH MEI, copyright 1966, National Education Association and used by permission.

Single copies of tnis publication trill be furnished without charge to educational organizations. Inquiries regarding larger
quantities are invited.

TEACHER EDUCATION COMMI1TEE CLEVELAND COMMISSION ON HIGHER EDUCATION 1940 East Six0. Street, Cleveland, Ohio '4114
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INTRODUCTION
This booklet is a description of the gen-
eral nature of student teaching as it
has developed in the Cuyahoga County
area. It contains basic information
about the organization and goals of the
various student teaching programs of
the colleges and school systems. It at-
tempts to describe the close partner-
ship of the schools and colleges which
is necessary to round out the educa-
tional programs of over 1500 student
teachers each year.

Student teaching in the Greaier Cleve-
landCuyahoga County area is a major
undertaking. Overall it involves 7 col-
leges and universities whose main
campuses are in Cuyahoga County and
7 educational institutiols whose cam .
puses are located elsewhere in Ohio
and Pennsylvania. Furthermore, 34
school systems in the arca participate
with the colleges and universities by
opening their classroom doors to stu-
dent teachers. Thus, pre-service stu-
dent teaching opportunities are the re-
sult of a cooperative effort on the part
of both higher educational institutions
and school systems to give student
teachers the very best training prior to
actual assumption of full-time pro-
fessional duties. When you come to
think of it, it is a unique system for
professional education not compara-
ble to any other type of professional
training.
Dr. Herold C. Hunt, Eliot Professor of
Education at Harvard, in a study pre-
pared for the Cleveland Commission on
Higher Education says:

"We view student teaching experiences
when properly organized as the key-
stone of effective teacher education
programs. Such experiences can pro-
vide the prospective teachers an oppor-
tunity to relate concepts and generali-
zations to the specific classroom situa-
tion: perhaps for the first time, the
student teacner Is pc; wnally Involved
in a teaching-learning situation in
which there is a responsibility for cru-
cial decisions and for experiencing the
consequences of those decisions."
This booklet contains basic Information
felt to be generally applicable. Each
college has its ,,wn calendar, proce-
dures, rfsgclaiOns, end suggestions. In
many cases school districts publish
their own policlas and regulations re-
garding student teaching. These ma-
terials, added to this basic guide, corn-

prise a complete statement applicable
to a given student teaching assignment.

WHAT IS STUDENT
TEACHING

"Student teaching is a period of guided
teaching during which the student,
under the eirection of a qualified co-
operating teacher, takes increasing re-
sponsibility for leading the school ex-
periences of a given group of learners
over a period of consecutive weeks and
engages more or less directly in rgmly
of the activities which constitute the
wide range of a teacher's assigned re-
sponsibilities." (Fom 'The Classroom
Laborrtory', Ohio Council on Teacher
Education, Columbus 1962)

The overall objective of the field axperi
ence is to enable the student teacher
to develop the skills and attitudes
needed for satisfactory performance as
a professional teacher. Thus, the ex-
perience should encompass the entire
rote of the teacher, including these ob-
jectives and activities:

Developing deeper understanding of
the mental, emotional, social, and phys-
ical development of boys and girls by:

Observing the cooperating
teacher and jointly developing
plans for effective teaching,
Doing actual teaching in the
classroom,

Holding individual conferences
with pupils,

Preparing, administering, and
grading tests,

Becoming familiar with stand
ardized tests,

Making case studies of a pupil
or pupils,
Attending conferences with
other teachers, and guidance
personnel,

Working with slow learners and
gifted pupils,

Making anecdotal references,

Studying cumulative records.

Learning Km to select, organize and
present classroom work In a variety of
ways by:

Providing for individual differ
ences among pupils,
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Planning and teaching one or
more units of work using various
approaches, methods and ma-
terials,

Providing for and guiding class-
. room cliscussm),

Observing other teachers in ac-
tual teaching situations.

Learning how to develop and maintain
a workable environment in the class-
room by:

learning to use audio-visual ma-
terials and equipment,

Maintaining proper light, heat,
and ventilation when possible,

Arranging seating of pupils,

Preparing bulletin boards,

Handling minor discipline prob-
lems.

In addition to classroom activities, the
total role of the student teacher
includes:

Assisting with parent confer-
ences.

Accepting duties such as study
hall, playground, lunchroom,
and library supervision, under

6 the guidance of the cooperating
teacher,

Maintaining records and pre-
paring reports of attendance,
grades, and other data,

Learning how to obtain and use
school equipment, supplies, and
instructional resources,

'
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Attrr!,:lag faculty meetings and
other vofessional meetings
cenducled by the school system
or by professional groups,

Attending school functions such
as club meetings, plays, con-
certs, athletic events, P.T.A.
meetings and on house,
(When possible student teach
ers should observe and assist in
planning and supervision of
these extra-class activities.)

Student teaching is far more than a re-
quired part of the professional prepa-
ration of a teacher. It is a learnlog ex
perience en opportunity to develop
skills and understandings that cannot
he developed in the college classroom.

A rich. varied experience is the goal.
la some cases a student teacher will
be assigned to more than one cooper-
atiry teacher for experience in other
grade levels or sublects. Multiple as
Fagnments Cr an experience with team
teaching are also possible. Idea! may
be gained regarding mctivatioe.
development, techniques, and nisci
pline. It nay also be useful for the stu-
dent teacher to observe his students in
another subject matter area under an
other teacher.

The cooperating teacher and the prin-
cipal, with the advice and aid of the
supervisor, can provide broad oppor-
tunities for the resourcetul student
teacher to participate in the many and
varied activities of the school program.

(
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ORGANIZATION OF
STUDENT TEACHING
OHIO STATE DEPARTMENT
OF EDUCATION
The State Department of Education
establishes minimum standards and
guidelines for student teaching
throughout the State.

THE COLLEGES AND UNIVERSITIES
The Director of Sts. Teaching is a
faculty mother who is responsible for
the planning, direction and coordina-
tion of all sindent teaching activities,
In some cases he may direct other pro.
fessional laboratory experiences.

The Supervisor, working under the
Director of Student Teaching, is also a
member of the faculty and, in some
cases, holds positio,is in both the col-
lege and a school system. He is respon-
sible for the actual supervision and di-
rection of the student teacher. The
supervisor and the cooperating teacher
are jointly responsible for effecting the
most productive classroom experi-
ences possible For the student teacher.

THE SCHOOL SYS rtms
The Principal of the cooperating school
ha.: three major duties: (1) selection of
thi; cooperating teacher, (2) approval
of assignments, and (3) orientation of
the student teacher.
In many school systems an Adminis-
trator, often an Assistant Superintend-
eat or Personnel Director, is respen-
sible for making assignments and plan-
ning and administering the student
teaching program.

THE PARTICIPANTS
Actually the key individuals in student
teeching are the Student Teaches the
college student engaged in the experi-
ence and the Cooperating Teacher --
the classroom teacher to whom the stu-
dent teacher is assigned.

COOPERATION
Joint college school responsibilities
are found in eve,y phase of the activ-
ity, from assignment through final eval-
uation. Successful student teaching
requires a clear understanding of ob-
jectives, duties. and responsibilities.
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ASSIGNMENT

The assignment of student teachers in-
volves three procedures: (1) the
screening of student teachers, (2) the
selection of potential cooperating
teachers and (3) the determination of
a student teachercooperating teach-
er assignment satisfactory to both col-
lege and school administrators.

THE STUDENT TEACHER'S
QUALIFICATIONS
The college requirements for admis-
sion to student teaching include:

Completion of certain required
undergraduate courses in edu-
cation and the behavioral sci-
ences;

Academic performance signifi-
cantly above the level required
for graduation;

Maturity and emotional stabil-
ity as determined by faculty
opinion, personal recommenda-
tions, and personal interviews.

THE COOPERATING TEACHER'S
QUALIFICATIONS
Qualifications recommended by the
State Department of Education are:

Three years' experience, with at
least the preceding year in the
present teaching position;

Elementary teachersa Bache-
lor's degree;

Secondary and special educa-
tion teachersa Master's de-
gree.

The cooperating teacher is selectea for
demonstrated ability and willingness to
supervise a student teacher. High qual-
ity teaching v.rformance, positive per-
sonal and professional attitudes, edu-
cation and experience are qualifica-
tions most sought after.

He should be willing to participate in
an orientation program designed to in-
troduce the basic principles of student
teaching supervision. The cooperating
teacher should appreciate the import-
ance of student teaching as the key-
stone of professional preparation.

Principals play a major role in select-
ing cooperating teachers by nominat-
ing outstanding members of their staff.
Frequently, college supervisors will
suggest the names of teachers with
whom they have worked in prier years.

THE ASSIGNMENT
The assignment itself Is, Ideally, a care-

ful matching of student teacher and
cooperating teacher. The process in-
cludes an exchange of information be-
tween the college representative and a
school administrator. While the college
considers thi-, student's preferences,
the fundamenta! concern is to assign
him to a qualified cooperating teacher
in the appropriate subject and grade
level.

Several personal interviews may be
necessary. Principals or school district
administrators may wish to interview
the prospective student teacher. Simil-
arly, college representatives may wish
to meet the prospective cooperating
teachers who have not previously
worked with their college.

When the college and school adminis-
trators concur en a student teacher
cooperating teacher assignment, the
student and teacher are notified that
a commitment has been made.

ORIENTATION

The assignment determines that a par-
ticular teamstudent teacher, cooper-
ating teacher, pupils, principal, super-
visor and administratorswill work to-
gether in a student teaching program.
An orientation program is required to
develop this team into an effective stu-
dent teaching instrument.

THE COOPERATING TEACHER
The cooperating teacher will receive
this booklet and other materials from
the college. Colleges conduct orienta-
tion sessions for cooperating teachers
prior to or concurrent with the initia-
tion of the student teaching program.
These meetings may be conducted by
a single college, several colleges joint-
ly or by combined efforts of both
schools and colleges.

THE STUDENT TEACHER
Each student teacher participates in
an orientation program conducted by
his college. The Director cf Student
Teaching and supervisors review the
objectives and plans for student teach-
ing. Methods instructors and super-
visors review the principles of lesson
planning, unit construction, classroom
management and related subjects. The
program may precede cr be concurrent
with the student teacher's introduction
to the cooperating school. Some col-
leges consider the orientation program
to be the first part of a course or sem-



roar that continues throughout the stu
dent teaching experience.

INTRODUCTION TO THE SCHOOL
The principal and the cooperating
teacher discuss the academic record
and past experience of the student
teacher and then'plan for his introduc-
tion to the early steps in the student
teaching program. The student teach-
er's status should be firmly established
before he arrives and every effort
should be made w maintain a high level
of acceptance throughout the student
teaching period. The principal or the
cooperating teacher should inform the
pupils that their class has been chosen
to have a student teacher and that they
can expect many benefits from his ac-
tivities. Emphasis should be upon the
fact that he is another teache-, assist-
ing in their classroom activities.

The principal will introduce the stu-
dent teacher to other school personnel.
He drovides desk space, copies of texts
and manuals and other records and
materials that will help the student
teacher in his work. The student teach.
er should also expect to receive infor-
mation concerning:

The school, its policies, pro-
10 grams and pupils;

The duties of the school ff
and his relationship to the

School routine, e.g., working
hours required, meetings and
repots, and extra-curricular re.
sponsibilities;

The school plant, available fa-
cilities, and their use.

The cooperating teacher and the c o-
operating school administration and
faculty should establish a warm and
receptive climate for the new student
teacher. Student teachers who feel that
they are wanted and accepted in the
cooperating school'will socure the
maximum benefit from their experi-
ence.

THE FIELD EXPERIENCE

INTRODUCTION
Although the preparatory steps to
orient the student teacher are most im-
portant, they are but a prelude to the
actual field experience.
The field experience is the essence of
student teaching. In the field experi-
ence the student teacher will:

Assess his strengths, weak-
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nesses, and potential :as a
teacher;

Develop his own creative ways
of th'nking and doing, based on
sound procedures;

Gain confidence in his ability to
communicate his skills and to
work with others,

Determine what further study
and practice are needed in the
continuing task of 6elf.improve-
ment;

Develop an understanding of tho
school as 3 community educa-
tional institution and of the role
of tine teacher as an integral part
of the system.

JOINT RESPONSIBILITIES
The paramount consideration :'or col-
leges, schools, teachers, :nd student
teachers is the welfare al the children.
Student teaching should in no way de-
tract from a quality education for the
children; in fact, at its best, the proper
utilization of the student teacher can
result in an experience that benefits
boat him and the pu,sic.

What are these joint responsibilities?
First is the recognition that the cooper-
ating school system's approval of the
assignment places the student teacher
under some of the same legal obliga-
tions as those of the cooperating teach
er. The student teacher should feel the
same responsibility forth o.. educational
progress of the students es he would
were he under contract to teach them.
Ho should Lecome thoroughly ac-
quainted with the philosophy of the
cooperaing school and its rules and
regulations. He must exercise pru-
dence in all his professional activities.

Secondly it should be recognized that
the presence of the student teacher
does not dilute the responsibility and
authority of the cooperating teacher.
Effective and frequent supervision of
the student teacher Is necessary. The
cooperating teacher has continuing re-
sponsibility tor eontrcl of the class-
room. Supervision Is ff., key to a qual.
43+ student teaching experience. The
:Ardent teacher should not be permit-
ted, except In extreme emergency, to
act as a substitute teacher,

The student teacher Is a co-worker
a cc!Inague In the classroom; but he
must :a keenly aware of the greater
experience and the responsibilities of
the cooperating teacher. Despite the
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student teacher's urge to innovate,
plore, and experiment, he cannot lose
sight of his responsibility to the pupils.
The school administration and the co-
o--...c.rating teacher should, however,
keep in mind that student teaching is
a learning experience and, within the
framework of school regulations,
should encourage inquiry and experi-
mentation.

One of the major functions of the col-
lege supervisor lies in helping the co-
operating teacher and the stucent
teacher to fully understand their joint
responsibilities and to resolve any
problems that develop during the ex-
perience.

It is the responsibility of the college
supervisor to acquaint himself with the
policies of the school system and in
trodrice himself to the administration
of the cooperating school. His visits to
the school should oa known in idvance
by the school administration, prefer.
ably through a schedule of planned
visits developed early in the assign-
clent period.

PLANNING
Careful planning is the keystone of
effective teaching. The cooperating

12 teacher assists the student tehrher to
develop skill in preparing and imple-
menting instructional plans. All ma-
terials presented to the class by the stu-
dent teacher, including instructional
plans, examinations and other mater-
ials, should be submitte.d to the
conperatint teacher for evaluation, sug-
gestions, and approvai. This close su-
pervision should encourage, not inhibit,
the creative efforts of the student
to Cher to develop a wellplanned In-
structional sequence consistent with
educational objectives.
The student teacher should, for exam-
ple:

Learn the class schedule and the
daily program followed by the
cooperating teacher;

Become acquainted with the
work of the entire year not
merely that portion for which
he might be directly respon-
sible;
Prepare each day so that he
could assume rosp:nsibility for
the Instructional program in an
emergency. In this way he con-
tinuously identifies himself with
the work of the class and of the
coowating teacher.

Wm'

CLASSROOM INSTRUCTION
The classroom is the laboratory for the
student teacher.
Standards established by the Ohio
State Department of Public Instruction
state that student teaching should be a
minimum of six semester hours, in-
cluding directed observation, class-
room teaching and other activities. In

satisf) ing these requirements 18 clock
hours of actual classroom teaching
shall be done fo.- each semester hour
of college credit given.

Limited participation and short seg.
ments, of teaching are initiated early in
the field experience. The student teach-
er should not be a passive observer for
an extended period of time.

Gradually increasing the student teach-
er's participation enables him to
develop the poise and cor.'iidenca
necessary for full teaching responsibil-
ity. inChvidual difference: rule out the
possibility of establishing a definite
timetable for the student teacher's
reaching the point of full instructional
responsibility. The cooperating teacher
must make this judgement, guided by
the student teacher's early perform-
ance, the nature of the classroom situ-
ation, and the adv.,:e of the college su-
pervisor.

The student teacher is expected to de-
velop good standards of classroom
management and control. Pupils wall
evaluate his eVectiveness as a teacher
by his perk,. lance end not by his ef-
fort to be a good fellow.

The cooperating teacher assists the
student teacher to develop affective
methods and techniques by providing
opperrurities for participation and by
demonstrating superior instructional
procedures, including discussion of the
reasons for their success, He also
should encourage the student teacher
to question and discuss methods and
techniques and to develop an appropri-
ate indivtdual approach to teaching,
The college supervisor will observe the
student teacher in action and make
suggestions to benefit his development.
The supervisor will, if requested, offer
suggestions and provide information to
aid in the improvement of instruction
in the classroom.

PROCESSIONAL CONDUCT
To the pupils and the community the
student teacher represents his college,
the school district and the teaching
profession. For these reasons a pod
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professional attitude is an enormously
valuable asset. The cooperating teach-
er, ':hasen for his leadership qua'ities
and professional standing, is the stu-
dent teacher's guide to professional
excellence. Careless professional con-
duct such as poor attendance, open
criticism of colleagues or misuse of
confioential information nay limit the
prospective teacher's future teaching
career.

The student teach ar will have access
to confidential information about p_
pits. it is not, for example, considered
good practice to discuss pupils with
other persons, except when authorized
by school officials. Public places, social
gatherings and the teachers' Hunge
are not appropriate places for discus-
sions about individual pupils.

Disagreements with the cooperating
teacher, the university supervisor, or
the school or college administration,
should not be aired publicly. Such open
criticism is considered unethical. in-
vites resentment end may damage
carefully nurtured relationships.

Similarly the faculty and administra-
tion of the school system represent the
teaching profession in the eyes of the
student teacher. Their professional be-
havior, appearance and attitudes
should serve as a guide to the student
teacher.

Thus, it is in the interest of all parties
involved in the student teaching pro-
gram to observe high standards of
conduct.

ATTENDANCE
Student teachers should conform to
the time schedule of the cooperating
srhoel whenever possible; they follow
the vacation schedule of the cooperat-
ing school rather than the college's
academic calendar.

Except for partday assignments, the
student teacher should observe the
same rules for arrival and departure
as apply to the regular faculty and staff
of tr cooperating school. The student
teacher should learn when regular staff
members are expected to report to the
school in the morning, and should him
self report not later than that time.
Sirniliarly student teachers should ob-
serve the school regulations regarding.
departure time. Arrangements to de;
viate from this time schedule should
be approved by the cooperating teach-
er arki, if necessary, by the principal.
The student teacher is expected to
meet his assignment each day unless
prevented by illness. in case of illness
the college supervisor, the principal
and/or the cooperating teacher must
be notified as soon as possible. Re-
quests to be absent from the cooperat-
ing school for reasons other than ill-
ness must be cleared well in advance
of the anticipated absence. The proper
procedure is to request permission
from the college supervisor. if the re-
quest is approved is then submitted
for final approval to the principal and
the cooperating teacher.

EVALUATION
A CONTINUING PROCESS

Evaluation is an essential and continu-
ing element in the sturtent teaching ex-
perience, beginning with the first days
in the classroom and ending with a
formal written evatvation at the close
of the student teaching period.

A basic consideration in evaluating the
student teacher's work includes his
demonstration of skills, understand,
ings and attitudes which are necessary
for success in teaching. Evaluation is a
daily, on-going responsibility of the
cooperating teacher and the student
teacher, will assistance from the col-

13



lege supervisor and the school admin
istration. The evaluation proces
should include the development of ski
in self evaluation.

Each observation by the cooperatin
teacher F'nould he followed by a con
ference to discuss the instructiona
experience. The student teacher, desi
ing helpful and frequent evaluation
his efforts, may take the initiative i

arranging for a conference.

Some evaluation conferences may re
view many facets of the studont teach
er's performance, while c:her discu
sions may focus on u single elemen
At times the cooperating teacher ma
make judgements and offer ben crit
cisms and suggestions. On other occa
sions it may be mcrs appropriate to
the cooperating teacher to encourag
the student 'eacher to review and aria
iyze the s :tiation and to evaluate hi
own performance.

Evaluation is a sensitive process bu
criticism, encouragement, and sugges
tions must be offered and accepted a
a part of the job to be dons. There are
of course, extremes in the evaluation
process that should be avoided. Thies
include unwarranted praise which de
velops a false sense of confidence in
the student teacher; continued criti
cism that can weaken confidence; and
discussions in the presence of pupil
or other teachers that may embarras
the student teacher.

The colleg supervisor assists in the
evaluation process ray conferring with
the student teacher and the cooperat
ing teacher, by direct observations
in the classroom, and through join
discussions of the student teacher'
progress. The principal should be in
cluded in some of these discussions.

Interim evaluation reports by the co
operating teacher may be used to
assess progress and needs at the half
way point in the student teacher's
program.

FINAL EVALUATION

A final confidential evaluation of the
student teacher is made by the caoper
ating teacher, using a form furnishe
by the college. Generally these form
request information on professlona
attitudes, personal qualities, knowl
edge and preparation, teaching per
formance and classroom routine. Th
data become part of the student teach
er's credentials at the college place
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ment bureau. The final student teach-
ing grade or evaluation is determined
by the college and is based, principal.
ly, on the written evaluations made by
the cooperating teacher and the col-
lege supervisor.

d
s

e

For the college student, student teach-
ing is a onetime experience, tut to the
college and school administration if is
a continuing activity. For this reason
many colleges and schools systematic.
ally ask for the opinions cf the partici-
pants regarding the ent;ve experience,
This information is used in an effort to
strengthen all aspects of student teach-
ing, including selection, assignment,
orientation and supervision.

CONCLUSION

What is necessary to produce an out-
standing p.e service experience that
stimulates and enriches all partici
pants?

First information. This guide, with its
general description of the student
teaching process. Specific iMormation
on student teaching, furnished by the
student teacher's coNege and the co-
oper:sting teacher's school system.
Orientation sessions, Information pro-
vided by the cc lege faculty, drawing
from their many experiences in student
teaching and from the large and grow-
ing literature on the subject. And, of
course, texts, notes and other materials
to aid in teaching.

Second, motivation, This commenda-
ble and essential wiiiingness to
participate fully and cooperatively is
not the result of the immediate tangible
benefits: a graduation (and certifica
titan) requirenient met by the student; a
small fee, in cash or tuition allowance,
usually received by the teacher; or the
relatively few student teachers who will
return to teach in the cooperating
school. What produces this motivation
in tens of thousands of situations
throughout the nation is the apprecia
tion of the Importance of student
teaching.

Consider what is involved nationally:
the quality of what is probably the most
imponant phase In the preparation of
teachersour largest and most impor
tant profession. And, on an individual
basis, student teaching, in its various
forms and names, is a vital and endue
ing step in the career of a new member
cf a great profession.

15
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INTRODUCTION

Background

The education of teachers is the proper concern of

colleges and schools. In Cuyahoga County, with seven

teacher education institutions and over thirty school dis-

tr_cts, study are' action to strengthen teacher education

is often most appropriately undertaken on a collaborative

basis.

Thus, in 1964 the Cleveland Commission on Higher

Education, (the association of all colleges in the County)

and the Cuyahoga County School Superintendents' Association,

with the aid of the Martha Holden Jennings Foundation and

the Stark Fund of the Cleveland Foundation, jointly conducted

a study entitled Toward Improved Teacher Education in Greater

Cleveland. That report provided specific recommendations for

improving teacher preparation in schools and colleges in

Greater Cleveland (Cuyahoga County). A number of these re-

commendations dealt with suggested improvements in student

teaching.

It was clear that the complex pattern of student teach-

ing activity and the cooperation inherent in all student

teaching called for a collaborative approach to improvement

and expansion. For this reason the Commission organized a

consortium of schools and colleges to determine ways and means

to strengthen student teaching. A research grant from the

U.S. Office of Education, and the contributions of the Com-

mission and the consortium members provided the resources

for a planned three year program of research, innovation, and

evaluation.

Objectives of the Student Teachine Prolect

The goals of the project are to determine, through re-

search, and to implement, through individual and cooperative

action, ways to strengthen and e,pand student teaching. There

are several major objectives:
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- to iml)rove methods of assigning and super-
vising student teachers,

- to improve the orientation of cooperating
teachers,

- to enlarge professional and community in-
terest in student teaching,

- to increase student teaching activity in
this area.

The Teacher Education Committee, consisting of repre -

sentatives of consortium institutions and of all other col-

leges interested in student teaching in the Greater Cleveland

area, defined three first year goals and established a joint

college-school committee to study and pursue each of them:

1. Development of a uniform basic guide to
student teaching.

2. Development of audio-visual materials
for orienting cooperating teachers.

3. Coordinated assignment of student
teachers.

Assignment and Supervision of Student Teachers

The committee on the Coordinated Assignment of Student

Teachers (CAST), composed of college department chairmen,

directors of student teaching and school district administra-

tors, concluded that accurate and complete information on

many aspects of student teaching was necessary. Data from

four sources were needed:

1. Student teachers: college, permanent home,
assignment, residence, etc.

2. Cooperating teachers: education, experience,
assignment, etc.

3. Colleges: schedules, practices, procedures,
etc.

4. Sohoolr: regulations, policies.

Section One of this report describes 1967-1968 student

teaching activity, using demographic data developed from a

censu.3 of student teachers and cooperating teachers.
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INTRODUCTION

This report is a census of student teachers and coop-

erating teachers in the schools in Cuyahoga County, covering

the period of September, 1967 through June, 1968. Although

the report is essentially demographic and does not attempt

to assess the many qualitative aspects of student teaching,

it Js the most comprehensive study ever made on student

teaching in this area.

This census describes what is certainly the most com-

plex student teaching situation in this state and perhaps

one of the more complex in the nation: over 1600 student

teaching assignments, independently made and supervised by

seventeen colleges, in thirty-two school districts.

Its purpose is to provide the basic data that might be

used by the colleges and schools in a joint exploation of

ways to strengthen student teaching programs thereby improv-

ing the preparation of teachers and attracting greater num-

bers of qualified teachers to the Cleveland area schools.

Method

After the Committee on the Coordinated Assignment of

Student Teachers (Project CAST) established the need for a

census of student teaching activity, the Cuyahoga County

School Superintendents' Association endorsed this study and

offered their cooperation. The CAST Committee then devel-

oped two census forms: one for demographic data from the

student teacher, the other for data from the cooperating

teacher.

In January 1968 census forms were sent to a represen-

tative in each school district. They, in turn, distributed

these forms to the cooperating teachers and returned them to

the CAST Committee. The colleges, in a similar manner, sur-

veyed their student teachers. Aided by a cross-checking

procedure involving matching the student teacher forms with

the appropriate cooperating teacher forms, 1604 assignments



6

were identified.

In may 1968 the preliminary findings were presented

to all participating schools and colleges. In June the

colleges and schools reviewed their data and provided

corrections and additional data, raising the total count to

1631 assignments.

A questionnaire completed in May by each college's

Director of Stvdent Teaching provided data on total student

teaching activity, past, present and projected.

Census Coverage, Definitions and Method

There are many varieties of field experience in teach-

er education. This census covers only one: undergraduate

student teaching. Other field experiences at the undergrad-

uate level and all gradu te experience, e.g., M.A.T. intern-

ships, are excluded as are the relatively few summer session

student teaching assignments.

The basic unit of reporting in this study is the as-

signment: a student teacher - cooperC'ing teacher relation-

ship. The assignment is a unit of service, rot an individ-

ual. Thus, virtually all parts of this study are in terms

of student teaching assignments (STA's) or cooperating

teacher assignments (CTA's). In this manner some student

teacher and cooperating teacher characteristics are.reported

more than once. For example, the certificate held by each

teacher who served with two student teachers is reported

twice, once in connection with each assignment. Similarly,

two assignment records have been created for a student teach-

er who had two assignments, e.g., elementary and secondary

art, and each would include his basic personal data: college,

home, temporary residence, etc.

All responses were paired by matching the student

teacher forms with those from the cooperating teachers. In

over eighty percent of the cases, the form for the ot:er
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party to the student teacher - cooperating teacher rela-

tionship had been received. Thus, through direct response

or cross - checking, an estimated 96 percent of the existing

assignments have been identified. While cross-checking

provided basic data (names, institutions, subject, grade,

time), it could not furnish personal data such as student

teacher's home and temporary residence, and cooperating

teacher's education and experience. In developing per-

centages such no-responses were ignored in the calculations.

For example, the percent of ueachers with master's degrees

considers only those cases where information on education was

furnished. While no investigation of non-response bias has

been made, the non-response is less than 20 percent of the

total population and is not likely to have significantly

influenced the results. In the few instances :There non-re-

sponse in a college or school district exceeds 50 percent,

the results have not been tabulated.

Malor Findings

During the period September 1967 - June 1968, 1498

students from seventeen colleges participated with 1430

teachers in shirty -tyro school districts in a total of 1631

student teaching assignments.

Student teaching activity has expanded at the rate of

120 student per year in recent years. Larger increases,

averaging 150 annually, are expected in the next three years.

The seven teacher education institutions in the County ac-

count for 45 percent of the activity and expect to maintain

that share.

The student teaching programs range from 6 to 18 weeks

duration, from 3 to 8 hours per day, and from 165 to 630 to-

tal hours.

Students reported their homes as follows: Cleveland,

19 percent; Cuyahoga County suburb, 48 percent; elsewhere
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in Ohio, 19 percent; outside Ohio, 13 percent. A majority

of students did not change their normal residence to do

student teaching. Of the 48 percent who did relocate,

three out of five moved home or with relatives.

The 1631 assignments were the result of 149 college-

school district relationships. The smallest fifth (30) of

these relationships involved only one student each, or only

2 percent of the total activity. The most active fifth of

the relationships accounted for 68 percent of the total as-

signments.

The number of colleges working with a school system

tends to increase with the number of assignments and with

the size of the school system. Small districts typically

deal with two or three colleges; the larger suburban dis-

tricts work with six or seven; while the largest districts

cooperate with fourteen colleges.

The number of school systems utilized by the colleges

also tends to increase with the number of student teachers to

be placed, but there are notable exceptions to this rattern.

A typical (median) pattern is that of a college placing 99 as-

signments in eleven school districts.

Unlike many other areas in Ohio and elsewhere, no one

college exerts a dominant influence on student teaching; no

one college now has or expect to have (1970-1971) as much

as 25 percent of the total activity.

Although the average school district had 10 assignments

per 100 teachers, the rates of participation ranged from 4 to

24 assignments per 100 teachers.

The State Department of Education norms for cooperating

teachers call for a Bachelor's degree and 3 years experience

for elementary school assignments. Nearly all teachers satis-

fied the requirements. At the secondary level, less than 6C

percent of the assignments met norms, due to the Master's de-
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gree called for in the state guidelines.

Turnover among cooperating teachers is high, 49 per-

cent of cooperating teacher assignments were conducted by

teachers who had not served in the period 1965-67. Only

one-third had prior service with the same college. Only 41

percent had met the stets, standards and had served in the

two previous years. Finally, only 26 percent met the stan-

dards and had prior service with the same college.

The 1631 assignments were distributed in 350 of the

598 school buildings in the County. While some colleges

placed students in small groups, 39 percent of the assignments

were classified as 'alone', i.e., they were the only assign-

ment from a given college in a building at a given tiule.

Colleges concentrating their dealings wit few schoot

districts tended to have a smaller proportion of assignments

classified as 'alone' and a higher proportion of repeated

service by cooperating teachers.

Student Teaching Assignment Patterns

Student teaching in the schools in Cuyahoga County

has grown at the rate of 120 students annually in recent years

The raxt three years are expected to hold greater increases,

averaging an additional 150 students annually. Assuming that

the proportion of multiple assignments (now 14 percent of to-

tal assignments) does not change, the year 1970-1971 will re-

quire 2080 assignments, (Table I).

The future growth is the result of the three forces

which have caused past expansion: (1) enrollment gains in

many colleges, (2) an increased share of total college activ-

ity, and (3) the participation of additional lniversities.

The seven teacher education institutions located in the

County now account for 45 percent of the activity. Their pro-

jections indicate holding of this share. The five state vni-
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versities now participating are responsible for 61 percent

of the etudents. This proportion will rise to 70 percent,

roughly equal to their statewide role in teacher preparation.

Assignment patterns, reflecting each college's usual

practice, are arrayed on Table 2. Although the prevailing

pattern is for a 10-12 week experience for 7-8 hon:s daily,

the range is substantial. The plans range from 6 to 18

weeks, from 3 to 8 hours per day, and from 165 to 630 to-

tal hours.

The annual pattern of assignments can be noted in

Table 3. Taking into account the overlapping of semesters

and quarters reveals only a moderate trend toward higher

activity in the Spring:

Fall Semester (27?) and Fall Quarter (297) = 574 assignments
1 Fall Semester (27?) and Winter Quarter (36?) = 639 assign-

ments
1 Spring Semester (241) and Winter Quarter (367! = 603 as-

signments

Spring Semester (241) and Spring Quarter (4;4) = 695 as-
signments

Table 4 lists the normal student te%ching calendar ar-

rangements. There are 32 of them with 19 starting dates and

2? ending dates although most arrangements call for starting

in the first and fourth weeks in September, and the first or

third week in January or the fourth week in March. The minor

variations are, in large part, attributable to variations in

school calendars.

11t should be noted that there is overlapping of participants,
e.g. the Fall Semester Assignments are tallied with both the
Fall Quarter and the Winter Quarter Assignments.
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An analysis of assignments, by subjects (Table 4) re-

veals data that might be compared with teacher availability

to suggest critical areas for the encouragement of coopera-

ting teachers.

/d



C
O
L
L
E
G
E

A
L
L
E
G
H
E
N
Y

B
A
L
D
W
I
N
 
W
A
L
L
A
C
E

B
O
W
L
I
N
G
 
G
R
E
E
N

C
A
S
E
 
W
E
S
T
E
R
N
 
R
E
S
E
R
V
E

C
L
E
V
E
L
A
N
D
 
S
T
A
T
E

H
I
R
A
M

J
O
H
N
 
C
A
R
R
O
L
L

K
E
N
T
 
S
T
A
T
E

N
O
T
R
E
 
D
A
M
E

O
H
I
O
 
S
T
A
T
E

O
H
I
O
 
U
N
I
V
E
R
S
I
T
Y

S
i
 
I
N
T
 
J
O
H
N

U
R
S
U
L
I
N
E

T
O
T
A
L
-

1

T
A
B
L
E
 
1
 
-
 
T
H
E
 
G
R
O
W
T
H
 
O
F
 
S
T
U
D
E
N
T
 
T
E
A
C
H
I
N
G
:

1
9
6
2
-
1
9
7
1

N
U
M
B
E
R
 
O
F
 
S
T
U
D
E
N
T
 
T
E
A
C
H
E
R
S

C
U
Y
A
H
O
G
A

P
E
R
C
E
A
T
j
U

C
O
U
N
T
Y

C
O
L
L
E
G
E

1
9
6
7
-
6
8

T
O
T
A
L

1
9
7
0
-
7
1

T
O
T
A
L

C
U
Y
A
H
O
G
A
 
C
O
U
N
T
Y

1
9
6
2
 
-
6
3

1
9
6
7
-
6
8

1
9
7
0
-
7
1

1
9
6
2
-
6
3

1
9
6
7
-
6
8

1
9
7
0
-
7
1

1
9
6
2
-
6
3

6
0

7
1

n
.
a
.

0
7
1

n
.
a
.

0
%

1
0
0
%

n
.
a
.
 
%

1
5
1

1
6
1

1
7
0

1
4
0

1
5
3

1
5
3

9
3
%

9
8
%

9
1
%

7
6
4

1
4
0
o

1
4
0
o

1
1
6
o

2
6
o

o
 
%

1
1
%

1
9
%

1
4
3

1
2
8

1
5
o

1
4
3

1
2
0

1
3
5

1
0
0
%

9
4
%

9
0
%

3
1

1
1
6

3
0
0

3
1

1
1
3

3
0
0

i
0
:
4

9
7
%

1
0
0
%

5
2

6
o

7
o

2
4

8
1
2

4
6
%

1
3
%

1
7
%

5
1

4
3

5
5

5
1

4
2

5
5

1
0
0
%

9
8
%

1
0
0
%

8
9
1

1
5
0
3

1
8
0
0

2
1
1

3
1
6

3
6
0

2
4
%

2
1
%

2
0
%

3
0

3
7

8
5

1
5

2
1

5
0

5
0
%

5
6
%

5
8
%

1
1
3
3

1
7
7
5

1
7
2
5

0
2
6

8
0

o
%

2
%

5
%

7
0
0

1
0
5
0

1
3
0
0

2
0
0

3
2
0

3
5
0

2
9
%

3
3
%

2
7
%

8
3

9
9

1
1
0

8
3

9
9

1
1
0

1
0
0
%

1
0
0
%

l
0
0
%

3
2

4
4

7
o

3
2

4
4

7
o

n
o
%

l
0
0
%

1
0
0
%

4
1
7
1

6
4
8
7

7
2
3
5

9
3
1

1
4
9
8

1
9
3
7

2
2
%

2
3
;

2
7
%



TAE LE 2 -
STUDENT TEACHING ASSIGNMENT PATTERNS a

COLLEGE
DAYS PER HOURS PER TOTAL

WEEKS WEEK DAY HOURS

ALLEGHENY 10 5 7 350

BALDWIN WALLACE 10 5 7 350

BOWLING GREED! 11 5 Full Day 440

CASE WESTERN RESERVE 18 5 7 639

CLEVELAND STATE 114 5 4-Full Dayb 230-460

:ARAM 11 5 5-6 275-330

JOHN CAREOLL 18 5 4-5 360-450

KENT STATE 10-12 5 3 400-480

NOTRE DAME 14 5 3 210

OHIO STATE 10 5 4-Full Day 200-400

OH10 UNIVERSITY 12 5 Full DRy 480

SAINT JOHN 6 5 5i 16.;

URSULINE 16 5 3 -3z 240-280

13

a
These are normal patterns. Variations exist for multiple assign-
ments, e.g., ArtiMusio, and for special situations.

b .Elementary, 4 hours! Secondary. full day.
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TABLE ,3 -

Number of Student Teachluis
Assignm9hts by Semester and_guartera

COLLEGE

ALLEGHENY

BALDWIN WALLACE

BOWLING GREEN

CASE WESTERN RES.

CLEVELAND STATE

HIRAM

JOHN CARROLL

KENT STATE

NOTRE DAME

OHIO STATE

OHIO UNIVERSITY

SAINT JOHN

URSULINE

OTHER
b

F

SEMESTER QUARTER

FILL SPRING FALL WINTER SPRING 1 TOTAL

71 81

75 71

16

39

39

36

1

9 28 37

42 63 66

11 24 71

86 141 115

28

1 148 106 121

6o I

1 1

TOTAL 277 241

9

297 362 454

74

171

152

146

106

7

44

343

39

28

37.5

99

36

'12

1631

a
The small number of summer session assignments have not been
included in the census data.

b
Other colleges: Central State (9)1 University of Akron (2)1
Edinboro State College, Pa. (1).
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STARTING
DATE

September 1 A
4 A
6A
6A

15
18
21 B
21 B
25 B
25 B
25 B
25 B

Octobel. 14

January 2 C
3C
3C
3C
3C
5C
5C
18 D
22 D
22 D
29

February 6

March 22
25 E
25 E
25 E
27 E
28 E
28 E

A -
B -
C

-

E -

TABLE - 4
STUDENT TEACHING CALENDAR: 1.27-1969

COLLEGE

JOHN CARROLL: Fall Semester
URSULINF: Fall Semester
NOTRE DAME: Fall Semester
CASE WESTERN RESERVE: Fall Semester
HIRAM: Fall Quarter
ALLEGHENY: Fall Quarter
BALDWIN-WALLACE: Fall Quarter
BOWLING GREEN: Fall Quarter
KENT STATE: Fall Quarter
OHIO UNIVERSITY: Fall Quarter
OHIO STATE: Fall Quarter
CLEVELAND STATE: Fall Quarter

SAINT JOHN: Fall Semester

OHIO STATE: Winter Quarter
BALDWIN-WALLACE: Winter Quarter
OHIO UNIVERSITY: Winter Quarter
HIRAM: Winter Quarter
CLEVELAND STATE: Winter Quarter
ALLEGHENY: Winter Quarter
KENT STATE: Winter Quarter
NOTRE DAME: Spring Semester
SAINT JOHN: Spring Semester
JOHN CARROLL: Spring Semester
CASE WESTERN RESERVE: Spring Semester

BOWLING GREEN: Spring Semester

ALLEGHENY: Spring Quarter
BALDWIN-WALLACE: Spring Quarter
OHIO UNIVERSITY: Spring Quarter
CLEVELAND STATE: Spring Quarter
KENT STATE: Spring Quarter
OHIO STATE: Spring Quarter
HIRM Spring Quarter

15

ENDING
DATE

January 18
December 20
December 21
January 26
December 10
December 8
December 8
Jamary 21
December 14
December 15
December 17
December 20

November 22

March 17
March 15
March 15
March 18
March 22
March 15
March 14
May 16
February 28
June 14
June 14

May 29

June 5
June 6
June 7
June 14
June 6
June 3
June 10

Fall Semester Pattern -
Fall Quarter Pattern -
Winter Quarter Paitern -
Spring Senester 'ttern
Spring Quarter Pattern -

first week of September
fourth week of September
first week of January
- third week of January
fourth week of March

170
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Student Teachers' Homes and Temporary Residences

Two out of three student teachers report their perma-

nent home in Cuyahoga County. Over two-thirds of these

County residents are from the suburban areas, (Table 6).

Although the colleges in the County have a higher propor-

tion of county-resident student teachers than the out-of-

county institutions, the two groups have almost equal

numbers -- approximately 500 each -- of such students.

More than 52 percent of the assignments reported not

moving in connection with student teaching. Generally,

these students were commuting county residents who contin-

ued to live at home and out-of-county residents attending

colleges in this area who continued to live on the campus.

College patterns can be summarized as follows: Cleve-

land area colleges have few students who move; colleges near

the County have nearly all students reporting moving, usually

to th,Bir homes; and, as expected, all students from distant

colleges move.

Those out-of-county colleges sending only a small pro-

portion of their student teachers to the Cleveland area, tend

to send primarily county residents who move home during stu-

dent teaching. As the proportion of the college's students

coming for student teaching increases, 1 their numbers include

more non-residents who find their own housing here or, in the

case of Allegheny College, are furnished housing by their

college.

Bowling Green
Kent State
Ohio University
Allegheny College

1 See Table 2.

Percent of the
College's Student
Teaching in the
County

11%
21%
33%
100%

Percent of College's
Student Teachers Mov-
ing to a Residence
Other Thar. Their Homes

4%
%

50%
94%
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College - School Relationships

Although the character of student teaching depends

upon Lae relationships among individuals -- the cooperating

teacher, the student teacher and the college supervisor --

these relationships are established by college-school dis-

trict negotiations. The selection of cooperating teachers,

their orientation to the cooperating teacher role, the

matching of teacher and student teacher, the necessary flow

of forms and reports and, ts) some extent, the activities of

the college supervisor are all influenced by these institu-

tional relationships.

The assignment matrix (Table 8) depicts the total num-

ber of assignments for the year for each college and each

school system. Reading horizontally, the rows indicate the

student teaching pattern of a given school district. Ver-

tically, the columns portray a college's distribution of stu-

dent teaching activity among the many school districts. The

totals include 12 assignments from four colleges classified

as 'other'. Not appearing in the tabulation is the activity

of these 13 colleges in schools outside Cuyahoga County. As

indicated earlier (Table 1) most of the student teaching ac-

tivity of the out-of-county institutions is conducted in

other pats of nhio.

If each of the colleges had used all possible relation-

ships with the 33 school systems, there would have been 398

college-school combinations.1 Two factors tend to limit the

number of combinatio-s: (1) the desire to make substantial

use of certain systems, placing students in clusters, using

teachers who have been excellent cooperating teachers in

prior years and (2) a recognition of the disadvantages of

wide dispersal which tends to increase the effect required

to negotiate assignments, to orient cooperating teachers and

1
Eleven colleges had sufficient assignments to have used all
33 systems; two colleges could not have used more than 28
and 7 each, one per student.
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to provide frequent supervisory visits. The result is that

only 148, or 37 percent of the maximum number of relations,

were used'in 1967-1968 to accomodate 1630 assigrments.

The number of colleges dealt with is closely related

to the size of the school district.1 Small districts typi-

cally work with 2 or 3 colleges; larger suburban districts

cooperate with 6 or 7 colleges; while the largest district

(Cleveland) cooperates with virtually every college in the

study.

From the college view point, a similar situation is

observed. The number of school districts utilized is posi-

tively related to the number of assignments mad1,1.2 Graph 1

portrays the number of assignments and number of listricts

used for the 13 colleges. There are, however, substantial

vtriations in many colleges and the all-college average of

11 assignments per district (depicted by the broken line on

Graph 1). In other words, to provide a given number of as-

signments, some colleges tend to use far rore school districts

than others.

The most active 20 percent of the college- school system

relationships, i.e., those invclvin7 the most assignments,

accounted for 68 percent of all assignments. The leait active

20 percent of the relationJhips accounted for only 2 percent

of all assignments: they involved only one student each dur-

ing the entire year.

Although it was expected that the least active rela-

tionships, 29 in all, would be for assignments involving sub-

jects regarded as scarce end therefore difficult to place

students, such was not the case. These one-student relation-

ships reveal the normal distribution of su'ojects.

1
The correlation between number of assignments and number of
colleges 4calt with is 0.89 (significant at the .01 level).

2
Correlation is 0.73 (significant at the .01 level).



It was also expected that these relationships would

involve spring assignments when, it is sometimes reported,

there are time pressures on placements and when the pool of

available teachers is lowest. This, too, was refuted by

the data which reveal an even greater pattern through the

year.

Geographical considerations and student preferences

based upon such considerations - are probably responsible

for these single assignment relationships. Most of the stu-

dent teachers were commuters to the local colleges, the re-

mainder were out-of-town students who returned home. Their

assignments, in most cases, were in their home communities

or in adjacent suburbs.

Additional assignment matrices for all major subject

categories and for elementary and secondary levels have also

been prepared and are available as an appendix to the report.
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Cooperating 'leacher Data

The .capability of the schools in the Greater Cleveland

area to accept student teachers is assumed to be related to

the number of teachers qualified to act as cooperating teach-

ers. Table 9 lists the school districts and relates their

size, in terms of total teaching staff, to their participation

in student teaching. Map 1, following, portrays the partici-

pation rates on a geographical basis.

Although the County average is 10.1 assignments yer

100 teachers, the rates change from zero to a high of 24.1

per 100 teachers.

Among the many factors which have been cited to explain

these wide variations In participation are: variations in

number of college requests made (reflecting, in part, geo-

graphical and transportation considerations); Variations in

the proportions of qualified teachers with requisite exper-

ience and education levels; participation in other laboratory

experiences not included in this study, e.g., 'September ex-

periences', M.A.T. internships, and college and school atti-

tudes and assignment procedures.

Table 10 reviews the certification and education of the

cooperating teachers. Each assignment was evaluated in terms

of the state Department of Education guidelines for coopel.-ting

teachers: Bachelor's degree and three years experience

elementary grades; Master's degree and three years experience

for secondary level and special education. Virtually all el..:

ementary assignments met these criteria. Th K-6th grade to-

tal was 94 percent compliance, with much of the 6 percent

non-compliance attributable to special subjects E.4- those grade

levels. At the secondary level, only 60 percent of the as-

s5gnments met the state norms, due largely to the Master's

degree requirement. There were wide variations by school dis-

trict ranging from 32 percent to 100 percent compliance. It

should be noted that these requirements are reported to be

/Ire
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relaxed frequently upon the application OT recommendation

of college and school administrators.

Only 51 percent of all assignments involved coopera-

ting teachers who had served in this capacity during the

1965-1967 period. The turnover, on a year-to-year basis,

would be higher perhaps 60-70 percent. Only one-third of

the assignments represented teachers who had served with

the same college in either of the two previous years.

When a combined test - meeting educational and experience

criteria and prior, recent service - was used, only 41 percent

of the assignments were affirmatively judged. Finally, if

prior service is defined as service with the same college,

the county average falls to 26 percent.

The above dimensions of s--vice are categorized by school

district (Table 11) and by L ilege ul the studertteacher in-

volved (Table 12). Wide variations among schools and among

colleges can be noted. There are some indications, notably

the data for the two colleges which confined their substantial

relationships to a single system, that close college relations

with a school district may be an important factor in explain-

ing these variations.

Multiple service during the 196?-1968 academic year

averaged 23 percent (Tables 11, 12). The variation among dis-

tricts and colleges does not appear to be related to the dis-

tribution of multiple assignments: utilizing two teachers

for two partial assignments with the same student.

/9/



TABLE - 9.

TEACHING STAFF AND STUI)INT TEACHING ACTIVITY: BY SCHOOL DISTRICT

COOPERATING TEACHER 1 COOPERATING
ASSIGNMENTS TEACHERS b

SCHOOL
[STAFF

PERCENT I PERCENT
DISTrICT ISTAFF a NUMBER OF STAFF RANK 'NUMBER OF STAFF
Cleveland 5$515--- 4613 8.1% 22 ! 7877761-
Bay Village 170 . 10 5.9% 28 8 4.77j
Beachwood 128 14 11.0% 17 12 9.5
Bedford 306 27 8.6' 21 24 7.6%
Berea 496 113 22.8% 2 109 22.0%

Bratenahl 12 0 0% 33 C 0%
Brecks.-B.H. 202 39 19.3% 5 37 18.3%
Brooklyn 104 14 13.5% 14 12 10.5%
Chagrin F. 116 11 ,b.%, 20 10 8.0%
Cleve. Hts. 650 97 14.9% 11 83 12.8%

Cuya. Hts. 63
East Cleqe. 348
Euclid 540
Fairview P. 169
Garfield Etc'. 252

6 9.5% 19 6 9.5%
22 6.3% 27 20 5.8%
99 18.3% 6 89 16.55
35 20.7% 3 32 19.0%
38 15.1% 10 32 12.7%

Independence 73 10 13.7% 13 9 12.3%
Lakewood 437 86 19.7% 4 75 17.2%
Maple Hts. 306 14 14 4.6%

1141 r2Mayfield 232 33 33 14.2%
N. Olmsted 276 18 6.5% 25 15 5.4%

N. Royalton 127 7 5.5% 29
Olm. Falls 102 12 11.8% 16
Orange 149 24 16.1% 9
Parma 565 136 24.1% 1

Rich. Hts. 63 8 12.7% 15

Rocky River 200 13 6.5% 26
Shaker Hts. 422 31 7.4% 23
Solon 127 9 7.1.71 24
Strongsville 145 15 10.3% 18
S Euc.-Lynd. 394 69 17.5% 7

Warr. Hts. 150 26 17.3% 8
Westlake 151 7 4.6% 31

6 4.7%
11 10.8%
24 16.1%

133 23.6%
7 11.1%

12 6.0%
29 6.9%
9 7.1%
13 9.0%
67 17.0%

22 14.7%
6 4.0%

Diocese 0 0 119 . % 2 _.1. .1.1
TOTAL: Tax
Supported 13,085 1,511 11.5% 1,339 10.2%

TOTAL: All
Schcolq 16 11r 1 6 io.1% 1 434 8.9%

a
Teaching staff as reported to Education Committee, Cleveland
Growth Association, October 1967.

b
Number of teachers, derived by adjusting assignment data for
multiple service.
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TABLE - 10
COOPERATING TEACHER CERTIFICATION AND EDUCATION:

BY SCHOOL DISTRICT

RANGE
HIGH - LOW

FIRST
QUARTILE MEDIAN

Q
2

THIRD
QUARTILE

3

PROFESSIONAL
OR PERMANENT
CERTIFICATE 89% - 40% 85% 66% f,8%

MASTER'S
DEGREE OR
MORE 79% 0% 52% 43% D3%

MEETING STATE NORMS:

GRADES K-6 100% - 50% 100% 100% 90%

GRADES 7-12 100% - 15% 75% 63% 43%

NOTE: All percentar;es based on assignments where full data on
certification, experience, and education was given.

aft
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TABLE - 11
COOPERATING TEACHERS WITH PRIOR EXPERIENCE MEETING STATE

NORMS J_ I talOWIDiatiONEMANEM Ica

RANGE
HIGH - LOW

FIRST
QUARTILE MEDIAN

Q
2

THIRD
QUARTILE

Q
3

HAD PRIOR STUDENT
TEACHER (1265-1967:

From any college 86% - 0% 58% 51% 4o%

From same college 68% - 0% 39% 32%

MET NORMS AND HAD
PRIOR STUDENT TEACHER:

From any college 86% - 0% 50% 41% 20%

From same college 68% - 0% 35% 26% 13%

SEVERAL MORE THAN
7575271561-17687 44% - o% 35% 23% 8%

NOTE: All percentages based on assigments where full data on
certifichtion, experience, and education was given,
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TABLE - 12

COOPERATING TEACHERS WITH PRIOR EXPERIENCE. MEETING

STATE NORMS. GIVING MULTIPLE SERVICE: BY COLLEGE

COLLEGE
DISTRICTS

USED

HAD PRIOR S.T.
(1965-67)

MET NORMS
HAD PRIOR

AND SERVIN:
MORE
THAN
ONCE
1967-6

S.T.

ANY
COLLEGE

THIS
COLLEGE

ANY
COLLEGE

THIS
COLLEGE

ALLEGHENY 1 78% 62% 57% 41% 53%

BALDW IN
WALLACE 15 53 36 34 21 24

BOWLING
GREEN 20 47 10 38 8 14

CASE
WESTERN 18 I 57 36 51 32 22
RESERVE

CLEVELAND 16 54 18 42 11 27
STATE

HIRAM 3 50 17 33 17 17

JOHN
CARROLL 6 69 44 44 3J 25

KENT STATE 29 41 24 34 20 21

NOTRE DAME 9 59 30 41 15 19

OHIO STATE 1 18 0 18 0 18

OHIO UNIV. 19 51 34 37 28 30

SAINT JOHN 1 70 68 70 68 41

URSULINE 11 35 13 13 9 22

TOTAL 32 51% 32% 41% 26% 24%
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Student Distribution By Building

In the census year 1967-1968, student teaching took

place in 350 (58 percent) of the 598 school buildings in

Cuyahoga County. A complete analysis of assignments by

building, college and semester, or quarter, prOvided a measure

of the dispersal of students from the view of the colleges

that must follow their students with effective supervision.

Defining a student as 'alone' if he is the only student

from his college in a building during a particular semester

or auarter, Table 13 was developed. This analysis revealed

that the cases where several students from a college are to-

gether in the same building. There is some feeling that iso-

lated assignments may tend to deprive the student of the support

of his fellow students and make frequent supervision more dif-

ficult.

There is a positive relationship1
between the proportion

of 'alone' assignments and the number of districtr employed

by a college in its program (Table 13). There is also a ten-

dency for colleges working with many districts to have a lower

proportion of cooperating teachers who have previously worked

with that college in student teaching.

1
The correlation is .79, significant at the .01 level.
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Conclusion

In many parts of Ohio and elsewhere a large teacher

education institution dominates student teaching activity

in the nearby school.systems. Its staff becomes we?1 versed

in the policies and procedures of the schools and come to

know the administrators and teachers. In turn, th3 school

faculty, through repeated contact with the college staff,

becomes familiar withthe student teaching program, the un-

dergraduate curriculum in education, and the college's

proceduues and objectives. The concentration of students

&rid the proximity to the campus facilitate placement and

supervision.

But this Is not the situation in Cuyahoga County. No

one instit,,tion is sufficiently large to make, in a quanti-

tative sense, a substantial impact on the man, school districts

here. The open, cooperative attitude of ',he school districts

and their great potential for offering a broad spectrum of

student teaching experiences has encouraged many colleges to

conduct their student teaching programs in the schools of

Greater Cleveland. The result Is described comprehensively

for tha first time in this census report.

No one college accounts for as much as one-fourth of

the current activity. No one college accounts for more than

60 percent of the activity in any public school district. It

follows then, that significant changes may be beyond the cap-

ability of any one Cooperative action is probably

the necessary ingredient if changes are to be made.
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Introduction

Part One of the report presented data developed from

a census of student teachers and cooperating teachers. It

provided a view of the dimensions of student. teaching activity.

The purpose of this section of the report is to review

the process, practices and policies of the participating in-

stitutions: colleges and schools.

Information was obtained through a series of question-

naires completed by mail, in meetings, and in some cases by

personal interviews, by representatives of the colleges and

schools. Typically the respondents were college directors

of student teaching and school distrIct central W'fice ad-

ministrators, e.g., directors of personnel, assistant super-

intendents.

While the survey coverage is not complete, generally

the responses represent more than 70 percent coverage. The

institutions responding reflect the entire range of insti-

tutions. Thus, it can be reasonably assumed that these sur-

vey results are a sufficiently accurate presentation of pre-

vailing practices, policies and viewpoints.

College Student Teaching_ Programs

Part One of this report, revealed the variations in

calendars and daily and weekly arrangements among the colleges.

Other significant and readily compared aspects of student

teaching are presented in Table 1: credits, total hours and

concurrent courses.

Credit hours given for student teaching vary from 6 se-

mester hours to 19 quarter hours, with the average credits

ranging from 6 semester hours to 15 quarter hours. While there

is a minor relationship between credit and the total number of

hours required for student teaching, the variations within the

patterns indicate that some factor other than time is involved

/9/
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in establishing credits.

Only one college (Saint John) Indicated that no courses

may be taken concurrent with student teaching. Conversely,

seven colleges require some credit work to be taken concur-

rently. Five allow it at the student's option, and two more

do so in special cases. Most of the additional required

coursework involves methods and other teacher-related activ-

ities. All colleges seem to conduct some sort of on-going

seminar (some for credit, some non-credit) along with student

teaching.

When asked what alternative t'ecy would accept in lieu

of student teaching, for students wanting their recommendations

for certification; seven colleges said none, three allow intern-

ships; four accept three years of teaching experience (Kent only

if summer student teaching is completed). Ohio State accepts

summer student teaching in emergency cases.

Grading systems for student teaching consist of a tra-

ditional letter grace (8 colleges), a pass-fail grade (5 col-

leges), and other methods (2 colleges). Comments indicate a

trend toward the pass-fail approach. Grades are assigned by

the college supervisor. almost always in consultation with the

cooperating teacher.

The College Supervisor

College rankings of the key duties of the college super-

visor appear as Table 2. 1 It is interesting to note that the

dominant aspect of the supervisor's role is not as a resource

person - an expert in teaching - but as a counselor-advisor to

assist the cooperating teacher and the student teacher in estab-

lishing a productive relationship. It is also noteworthy that

while the cooperating teacher is held as the key to successful

1Part Three of the report includes the responses of a sample
of teachers and principals to the same set of questions.
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teaching and tha supervisor's principal task is to assist her,

the identification and motivation of potential cooperating

teachers is regarded as the least important facet of the sup-

ervisor's duties.

Table 3 shows that the colleges feel their supervisors

should make a minimum of 3-5 visits per assignment, that they

actually average nearly 5 visits and that, ideally, they should

average about 7 visits. Note that these are the college's es-

timates and, the number of actual visits have not been verified.

The question of what a supervisor should do on a visit was not

asked.

/f7
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School District Policies and Preferences

Eight of the twenty-two reporting districts have

written policies or guidelines for student teaching. Two

of these were oriented toward the student; the others were

aimed at the internal operation of the district regarding

student teaching. Most seem willing to cooperate in de-

veloping guidelines.

When deciding whether to accept a student teacher,

the factors considered (in order of importance) are shown

on Table 4. To some extent the response 'Teaching Field'

refers to the availability of cooperating teachers in the

school district. Thus, the predominant influence is the

colleges' requests, most districts indicating a strong de-

sire to fill college requests to the limit of their E.bility

and within the framework of any district policies on student

teaching.

Limitations of the frequency of service of cooperating

teachers do exist. Eight districts have formed a policy in

this matter; fourteen have no policy but, in practice, apply

a limit on service. These are the limits as reported: one

student teacher at one time to a cooperating teacher (12 dis-

tricts); two student teachers in two years per cooperating

teacher (9 districts). It is not known if the limits are re-

laxed in the case of short or partial assignments 1r which a

student teacher works under two teachers in different grade

levels or subjects. Since only eight districts have formal

policies on assignments there would seem to be some openness

to innovation.

Seven districts indicated that they, by policy, limit

the number of student teachers by other factors as follows:

(1).seek a good distribution among buildings and subjects (4

districts); (2) do not assign student teachers to honor-type

classes (2 districts); (3) do not place them in first semester
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foreign language classes (1 district); and (4) limit assign-

ments so that elementary pupils have no more than one student

teacher in two years and secondary pupils have no more than

one student teacher in one year (2 districts).

Other comments indicated that the attempt to limit

participation by buildirg or to distribute it throughout its

system had the pupils in mind as well. There is some real

concern that a student's education might suffer or that par-

ents might complain in cases where there is frequent contact

with student teachers.

When asked "Are there certain colleges with whom you

would prefer not to cooperate?" and "Do you have any written

or unwritten preferences (pro or con) regarding religion,

race or ethnic background of student teachers?" all districts

answered "no".

Although only two systems said they have deadlines for

student teacher requests, many expressed sentiments regarding

the time - date pattern for student teaching. Several dis-

tricts expressed preferences for Fall or Winter assignments.

Those disliking Spring quarter assignments gave these reasons:

(1) many good cooperating teachers are no longer available at

that time and (2) the late assignment puts the student teacher

at a disadvantage in being hired because there is no evaluation

available at the peak of the hiring period.

Thera is also some desire for increased commonality in

the student teaching calendar, especially regarding starting

dates. Suggestions included the following: (1) that college,

follow the same pattern; (2) that student teaching not be post-

poned until the end of the senior year; and (3) that there is

great merit in student teaching assignments starting at the

beginning of the school year.
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The Assignment Precess

The majcr aspects of the assignment process are:

1. The screening of student teachers by
the college,

2. The nomination of potential cooper-
ating teachers,

3. The assignment of a student teacher
to a cooperating teacher.

1) Colleges were asked to list their requirements for ad-

mittance to student teaching; the result appears as Table 5.

It should be noted that this was an open - response question;

absence of an item does not necessarily mean that it is not

used in practice. The salient finding is that grade averages

above the level needed for graduation are required of student

teachers, i.e., marginal students are prevented from entering

student teaching programs.

Deadlines for application for student teaching vary

widely among the colleges and are from one to seven months

prior to the beginning of the field experience. The application

deadlines have a close relationship to the dates when assign-

ment requests are made to the school districts. In this regard

it should be noted that school districts would prefer more com-

monality in these request dates and deadlines. This desired

and relatively simple change would probably require greater

uniformity in the application deadlines in the colleges.

The najor steps in assigning a student teacher were re-

ported by the colleges. The pattern shown below describes the

praatices in nearly all the colleges:

1. Student applies.

2. Records of academic performance and recom-
mendations, inoluding some made on the basis
of speolal interviews, are accumulated.

3. An evaluation is made, often by a faculty
oommittee.

4. The student is accepted or rejected.

go/
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5. A request for placement is made at the
cooperating school district.

2) When school districts were asked to explain the process

of choosing cooperating teachers, two major patterns emerged

with several variations. Nine systems, including most of the

larger ones plus some small ones, establish a list in advance

of requests. Usually the principal is the key "selector" and

usually the actual assignment of the student teacher is then

made from the list by a central office administrator. In one

case teachers were not aware of being on the list until a re-

quest came in, at which time they were asked whether they would

serve. In the other instances the teacher's approval was ob-

tained before his name was placed on the list.

Among the remaining districts a request from a college

initiated the process. Usually the principals (nine cases) or

the principals plus the central office person (three cases) then

selected a likely cooperating teacher who was then contacted. In

four instancea here the final assignment remained at the central

office. The principal handled this in other systems.

Overall, the principal emerges as the key figure in the

choice of cooperating teachers. ("What can be done to help him

make the best choices?" is an emerging question). Also it seems

that larger districts tend toward the "prior list" approach

while most, not all, smaller districts react to college requests

as the first step.

The role of the principal has only two duties that are un-

iversally found: the approval of the service of the cooperating

teaohlr and the approval of the student teacher. Beyond this it

iu hard to generalize. Some principals seek out and encourage

service of certain teachers, perhaps because they have served

well previously or in the belief that they have not served but

are fully qualified.

1 Section Three of the report disoussea the principals' criteria
for selection.

010
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Others, It is reported, approve the request of any

teacher w.th the requisite education and experience and, if

they encourage such service, do so on a school wide basis.

Practices regarding the examination of the student's creden-

tials and personal interviews also vary wIdely.

In negotiating an assignment with a school district the

colleges approve the cooperating teacher. Thus, it can be

said that all cooperating teachers are approved by the colleges.

Beyond this right of approval (or 'veto power'), what role do

colleges play in selecting cooperating teachers?

The assignment process is, of course, a joint college-

school affair. But the share of the decision-making held by

either party depends upon the policies and procedures of the

college and the school, the interests, information, and needs

of each negotiator, their personal and institutional relations,

and the character of the assignment request. Thus, it is dif-

ficult to describe the process on a college basis, a school

district basis," or even a specific college-school combination.

3) A simple /and probably incomplete attempt to survey the

college practi,fles involved asking each college to note it all,

most, some, or/ of its negotiattons were in these categories

of relative irfluence:1

A:' College suggests cooperating teacher;
school approves.

1

B: Joint exploration and negotiation.

C: School suggests cooperating teacher;
college approves.

Some hypothetical statements of college representatives illus-
trative of the range of negotiations include:

Type A: "We would like Teacher X to be this student's
cooperating teacher (and she is willing to serve). Do you
approve ?"

Type CI "We would like to place this student in your
district for a Fall quarter assignment in the first or second
grade. Do you have a cooperating teacher available?"

Ai*
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The results (with number of colleges) were:

Type A (College)

Type B (Joint)

Type C (School)

All

2

5

0

ASSIGNMENTS
None Total:our- some

1 3

5

3

7

0

6

13

13

13

Note that every college reported some Type B (joint)

negotiations and that half of the colleges also reported some

relations where they or the school predominated.

Examining each college's response shows no difference

due to size. There is, however, some tendency for colleges

with a significant activity limited to one district to report

a heavy college role. (Type A) in this process and for colleges

with relatively few assignments in many districts to report

that the schools played the major role in selecting cooperating

teachers.

Another factor to be considered in examining the assign-

ment procedure is decentralization of decision making within

the college and within the school district. Generally, in the

school districts the principals and a central office admini-

strator approve the assignment of a student teacher. The infor-

mation, provided by central office administrators, indicated

that in most oases they had the major role in deciding to accept

a particular student teacher. In a minority of cases the prin-

cipal has the major role or it is shared evenly by the principal

and the central office person. In only two cases it is the

school superintendent involved in the decision.

A common pattern oalls for two steps in the decision pro-

cess. The first is a central office decision to place a partic-

ular student teaoher. The second step establishes a specific

building and cooperating teaoher. When such a sequence is

followed, principals tend to play a minor role in the first step

and a major role in the second step - the specific assignment.

School district administrators, when asked if they required an

atia"
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interview with all potential student teachers responded

as follows:

Yes, - five districts.

Yes, for some buildings only - two districts.

No, but would like to - five districts.

No, - ten districts.

The final step in the assignment process is to inform

the participants of the assignment decision. Some colleges

have developed forms for requests and confirmations. Only

one school district (Cleveland) reported having a specific

format for the paper work required in arranging and confirming

an assignment. There aas been however, considerable interest

expressed in the deelopment of a request and confirmation

form that could be employed by all the colleges and schools.

It has also been suggested that a copy of this form could be

furnished to the CAST Committee (or some other group) to pro-

vide the basic information for preparing reports on student

teaching activity.

Orientation

Recommended practice in student teaching calls for ori-

entation of the student teacher tnd the cooperating teachers. 1

Methods of orienting cooperating teachers seem to vary

greatly among the colleges. Three colleges offer graduate

courses on the supervision of student teachers: two report

small attendance, the other indicates that 90 percent of the

cooperating teachers have attended.2 The least formal methods

were reported by three colleges who have no formal orientation

and five who employ an ad hoc approach that calls for individual

orientation of cooperating teachers by the college supervisor.

1
See for example, "Toward Improved Student Teaching" pp. 9-10.

2 It should be noted that the college with Nigh participation is
centrally located, has a low turnover of cooperating teachers,
and expects that they will take this course. The other col-
leges offer the course on their campuses, out of the County.
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Three colleges mail orientation materials, two have campus

conferences and one has a dinner meeting. The percentage of

cooperating teachers receiving orientation seems low and appears

to decline as the complexity and the effort required increases,

Only three school districts require orientation for co-

operating teachers. Only one district reported having an

orientation program on the district level. Several districts

desire help in this matter, believing that increased efforts

in orientation are needed.

While this survey of colleges and schools provides little

data on the partiCipation of cooperating teachers in orientation

programs,
1 the response indicates that orientation needs strength-

ening in terms of the participation rate and the quality of the

preparation of cooperating teachers. The census findings, par-

ticularly those indicating that cooperating teacher turncorer

is high and that 50 percent have not served in recent years,

suggest that there are many new cooperating teachers each year

in need of orientation.

Orientation programs for student teachers are prcvided

by each college. These programs, with one exception, take

place on the campus or in a 'student teaching center'. The

programs include an orientation at the start of the assignment

(seven colleges) as part of an on-going seminar for student

teachers. Some examples:

- Notre Dame orients in the Spring for Fall
assignments.

- Case Western Reserve holds half-day sessions
for the first week of college classes.

- Allegheny has a Spring orientation followed
by another session at the start of the as-
signment.

1 Part Three a Suivey of Teachers and Principals, provide some
data on rates of participation.
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Five school districts require a formal orientation at

the district level for incoming student teachers. These range

from 'brief' to 'half-day' in length. On a less formal basis,

principals and cooperating teachers are expected to provide

orientation for the new student teacher.

Evaluation of Cooperating Teachers

When asked how they attempt to judge potential coop-

erating teachers' competence to serve, nearly all districts

indicated that they rely on the principals' professional

evaluations. One-third of the respondents mentioned eval-

uation by a central office person as well. Several stated

the criteria used, the most important of which were overall

teaching quality and ability to get along, and to cormunicate.

No district reported a formal procedure for evaluating

the performance of cooperating teachers.

The extent cy' formal evaluation of cooperating teachers

by the college is not known. At least one college has a

formal system, others are known to maintain some records in

this regard. None of these are shared with schools, the

teachers, or with other colleges.

Table 6 summarizes the colleges' evaluations of the

1967-1968 cooperating teachers in Cuyahoga County. The great

majority of teachers are viewed as excellent or satisfactory

cooperating teachers, with a somewhat better situation at the

elementary level than at the secondary level. While only a

minority (7 percent, elementary; 12 percent, secondary) are

regarded as inadequate, converted to absolute figures, this

represents 150 assignments with cooperating teachers rated

as 'inadequate'.

In view of the large surplus_ of qualified potential co-

operating teachers, two questions arise: (1) How can inade-

quate cooperating teachers be either deterred from further

service or helped to render adequate service? (2) How can

ADS('
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TABLE A - Colleges' Evaluation of 1967 -1968
Cooperating Teachers

Elementary Secondary

Evaluation Average Range Average Range

Excellent 58% 20%-100% 28% 0%- 70%

Satisfactory 35% 0% 60 60% 20%in0%

Inadequate 7% 0%- 20% 12% c).- 40%

.4ii,

Definitions

Excellent: Want to use frevently.

Satisfaotory: Would use again.

Inadequate: Do not want to use again,
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correct choices be made from the apparent surplus of po-

tential cooperating teachers?

It appears that the criteria for selection of co,-)-

erating teachers, the process itself, and the evaluation

of service are all areas in need of further study and im-

provement. The data on supply show that there should rarely,

if ever, be a situation where a student t.lacher is assigned

to an inadequate cooperating teacher. Inappropriate assign-

ments, despite the schools' reports that only 25 percent of

potential cooperating teachers are serving, suggest that the

placement and selection system needs strengthening and that

ways must be found to make more of the potential cooperating

teachers interested in providing this service. Even assum-

ing that only half of the qualified teachers would serve in

a given year, with no multiple service, the number o: as-

signments could be doubled.

Employment of Student Teachers

Is student teaching a major recruiting device for

school districts?

Table 7 compares the number of student teachers hired

last year with the total number of student teachers and the

total number of new teachers hired, ,.The results suggest

that student teaching is only a minor aspect of the recruit-

ing process in school districts. Only 10 percent of the

1967-1968 student teachers were hired by a district in which

they did their student teaching; although it is likely that

the percent receiving offers was significantly higher. The

range was from 0 to 44 percent hired with some tendency for

the higher percentage to be found in the smaller districts

in outlying areas of the County. Vide flnding is in accord

with the belief that in such outlying districts the student

teaohers are frequently residents; the geographical factors

that influence the student teaching decision would also affect

the post-graduate employment choice.

A/0
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School districts do give preference in employent,

other things being equal, to their student teachers. Ninety

percent of the districts indicated this preference, several

of them statinga very strong preference.

The 1967-1968 student teachers hired by those districts

represent only 8 percent of the total number of new teachers

hired, ranging from a low of 0 to a high of 30 percent.

While the percent of student teachers hired last year

was lower than the average of the five preceding years, the

comparison is best made by using the median values of 11 per-

cent and 13' percent, respectively.

In interpreting all of the above it is important to re-

member the following.

1. 'A significant proportion of the student teachers do not
teach anywhere the following y.:ar; many never teach.

2. Mary student teachers with Spring quarter and Spring
semester. assignments will be seeking employment before
they have had any involvement with the cooperating
school district.

. z

3. The great majority of new teachers hired have had stu-
dent teaching. Thus, to a considerable extent, the
school distriots are training each other's new teachers.

ateS2221.121.11Teaohere

To deterMine the supply of potential cooperating teach-

ers at various,levels and to compare supply with demand, 4ach

distriot executive gave data on the actual number of teachers

and an estimate of the percent qualified to serve as cooper-'

ating teaollera in these categories:' (1) elementary teachers

vdth three years experience and a Bachelor's degree; (2) se-.

condary teachers with three years experience and a Bachelor's

degree only; and (3) secondary teachers with three years ex-
!.

perienoe and a Master's degree. .

The results (Table 8) indicate expremely wide variations,
1

P: ry..;

;1 ;;

I ;. tA



TABLE 8 - Percent of Staff With Three .Years Experience

Who Are Potential Coo eratin Teachersa

Elementary Secondary

B.A. B.A. Only

100% 1001
90% 90%
90% 60%
80% 85%
80% 80%
75% 75%
75% 75%
75% 50%
75% 50%
70% 70%
60% 80%
60% 50%
50% 50%

4°
50%

40% 50%
40%

-40%35% 40%
23% 25%
20% 20
10% 20%
10% 10%

Median 60% 50%

. 10% to 10% to
Range 100% 100%

M.A.

100%
90%
90%
95%
95%
75%
75%
95% .'
6o%
80%
90%
60%
75%
50%
80%
50%

N/AV
30%
20%
50%
50%

Actual Cooperating
Teachers as Percent
of Potential Number

13%
14%
25%
19%
26%
21%

... 25%
35%
13',"

22%
11%
33%
50%
15%
,e3%

14%
2.t;%

116g
87%
80%
50%

75%

20% to
100%

25%

11% to
, 116%

aDie:riots ranked by percentages of elementary B.A. teachers.
. H., Nt. ,-c 14 ' ; - ,

V.0
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among the school districts. These variations are so great

as to suggest that the district administrators applied

significantly different criteria (none are specified on the

questionnaire) in determining qualifications.

While there are large variations in 'percent qualified'

among the districts the responses for the three categories

are highly correlated.

Relationship

'Percent qualified; secon-
dary B.A.' vs. 'Percent qual-
ified, elementary B.A.'. .89 p .01

'Percent qualified, secon-
dary M.A.' vs. 'Percent qual-
ified, elementary B.A.'. .8L. p .01

Correlation
1Coefficient Significance

In addition to the wide variations in evaluations, noted

above, there. is a general tendency to find the highest percent

of qualified teachers among those holding Master's degrees.

All districts estimated that secondary teachers with Master's

degrees were at least as likely, and in nearly all cases much

more likely, to be qualified to be cooperating teachers.

This expected finding should not overshadow another re-

sult: 'many (typically 50 percent) secondary teachers with B.A.

degrees and three years experience are judged to be qualified

for service. 'This confirms the response to another question

asked of all administrators: What ars the minimum qualifi-

cations for service? An overwhelming majority called for a

Bachelor's degree, a provisional certificate, and three years

experience as minimums. Only one response oalled for the

Master's degree as a minimum. Four responses held that bwo

years experience was adequate at the elementary level; three

said the same for secondary assignments; and two at each level

indicated that five years experienoe was required.

1Correlations oalcuJated by the rank-difference method.
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It is important to note that there is little difference

in minimum qualifications as stated by administrators, al-

though the State Department of Education has different stan-

dards for elementary Ana secondary cooperating teachers.

Again, it should be recalled that minimums not optimums were

requested.

The data in Table 9 suggest that a strict application

of the state standards for secondary assignments would: (1)

prevent an estimated 2,410 teachers, holding a Bachelor;s

degree, three years experience, and provisional certificate,

and the neceusary personal qualities, from serving as coop-

erating teachers. These teachers are 60 percent of the total

secondary pool of 4,030 teachers. (2) Require an extremely

high rate of service from secondary teachers with Master's

degrees: 45 assignments per 100 teachers, two and one-half

times the rate (18 assignments per 100 teachers) needed if the

M.A. specification were removed. Undoubtedly this would create

serious shortages of assignments in some secondary subject

fields.

Table 8 also shows the actual number of cooperating teach-

ers (1967-1968) as a percentage of the potential number. The

median response is 25 percent utilization with a range from

11 to 116 percent, although 16 of the 21 responses are in the

range of 10 to 40 percent.

It was expected that those districts with intensive

student teaching activity, relative to faculty size, would

be highest in terms of actual cooperating teachers as a per-

cent of potential number (Table 8). This is not confirmed

by the data: there is no correlation between that statistic

and the participation rate (as developed in
_
the oensu3 sec-

,

tion)1.

The correlation between rankings on these two measures is
0.02.
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TABLE 9 - Supply vs. Demand for Cooperating Teachers
in Cuyahoga County

Qualifieda
Cooperating
Teachers

bAssignments
Assignments Per
100 Teachers

Elementary, B.A. 2,830 901 32

Secondary,
B.A. Only 2,410

Secondary, MA. 1,620 45

Total Secondary 4,030 730

_._

18

Total, All Levels 6,860 1,631 24

elhe districts reporting data have 68 percent of the total
teaohera in the County.. The COunty estimates are developed
by extrapolating, on that basis.
bObtained from the Census - Part One of this report.

;.5! 7
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The statistical explanation of this unexpected finding

is that the most active districts believe that a large pro-

portion of their teachers are qualified while the least active

districts report that a smaller proportion of their teachers

are qualified. Hera we reach the limit of the use of data,

for we cannot determine cause and effect, only relationships.

Is the intensive participation in student teaching the result

of a judgement that many teachers are capable of such services?

Does a liberal judgement of the ability of the teachers to

participate follow from intensive successful activity. Or

are both statistics, participation and capability, related

to some other factors.
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Rewarding the Cooperating Teacher

Generally, the financial remuneration of the cooperating

teacher is'established by the college; only one school district

had a fee schedule for its teachers (Cleveland, with minimums

of $50 per quarter, $70 per semester). Most districts see

variations in fees as presenting no problem so long as they

are so small as to be only token amounts. Several districts

did offer the comment that a radical increase (to $500 per

semester) would signifidantly alter the whole issue of coop-

erating teacher availability and responsibility.

Six districts had some special recognition for cooper-

ating teachers: letters of appreciation (3 districts), in-

service credit for the work (3 districts), and recognition in

an assembly (1 district).

The colleges provide stipends in these forms for coop-

erating teachers:

Tuition waiver only 1 college

Waiver or cash fee 1' college

Cash fee 9 colleges

No stipend 1 college

Cash stipends range from $50 to $100 per full assignment.

They range from 8 to 45 Percent of the student teacher's tuition

and fees, averaging 20 percent as shown on Table

Of the ten colleges that have cash stipends, only two pro-

vide for variations in the fee schedule: a B.A. - M.A. dif-

ferential (Baldwin-Wallace) and an elementary - secondary dif-

ferential, related to the differences in length of assignment

(Cleveland State University).

Cooperating teacher stipends have not increased in line

with student teacher's tuition and fees. For example, ten

student teachers (one from each college paying a cash fee),

would have paid tuition and their 000perating teachers would

have received compensation as follows:
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1962 1967 Increases

Tuition Paid by 10 Students $2,523 $3,273 $ 750 or 30%

10 Cooperating Teacher Fees 630 655 25 or 4%

Cooperating Teacher Fee
Percent of Tuition 25% 20%

The tendency for cooperating teachers' fees to decline

relative to student teachers' fee might not continue. Six

independent colleges predicted increases in tuition for 1970

totaling $263, with projected increases in teachers' fees

totaling only $20. This, by itself, would be continuing the

trend.

The state supported universities made no projections

since the subject is under state-wide review. Should the out-

come be a significant increase in fee structure, the trend will

be reversed, for these institutions account for 70 percent of

the activity locally and state-wide.

There are, of course, other rewards for the cooperating

teacher: the intrinsic satisfaction in helping a new member
.

of the profession, recognition from the college, and recognition

in the school. The survey did not include college practices in

non - financial rewards such as the conferring of an appropriate

faculty title, invitations to college professional and social

activities and other special privileges. Nor did it include

school practices that might assist the cooperating teachers!

attempts to devote a significant amount of time in planning and

review with the student teacher and the supervisor. These prac-
,

tioes ate believed to be few and, in general it can be concluded

that: (1) financial compensation is low and declining relative

to tuition and relative to teachers' salaries, (2) Lon-financial

rewards conferred by the colleges and the schools are few.

Thus,it,might be appropriate to exp3ore the types of re-
,

ward that will encourage partioipation in orientation and con-

scientious and repeated service by fully qualified teachers.
,

- [

1Part Three of this report includes a beginntng of this re-
search on the needs of teachers, as viewed by teachers and
principals.
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The College-School Relationships

An earlier section of this report describes the as-

signment process. This section will attempt to treat a

number of factors that determine college-school relation-

ships.

It will be recalled from the census of student teach-

, ing that each of the colleges has an opportunity to deal

with 33 school systems in the County, and thereby to estab-

lish 398 college-school combinations in otudent teaching.

Only 148, (37 percent) of the maximum number of relations

were used in 1967-1968. What are the factors that tend to

expand or reduce the number of school districts that a college

will uoe? Are the colleges and school districts contemplating

any changes in the existing pattern

When colleges were asked to assess the relative impor-

tance of a number of factors in arranging assignments the -re-

sult, Table 11 , indicated that the teaching field is the single

most important factor. Yet the factors of 'student desire' and

'geographical considerations' rank second and third respectively.

Since 'student desire' is frequently for specific location, we

can therefore conclude that 'geographical conside- ns, is

for most colleges a very important consideration: perhaps the

most important factor.

The low ranking for 'specific cooperating teacher' as a

factor in determining assignments can probably be interpreted

to mean that it does not determine the choice of school district.

College representatives were asked to indicat3 the number

of school districts with which they would like to cooperate la

student teaching, assuming that they would be able to great-.y

increase their activity in any or all districts. The gener,1

pattern of responses indicated that the optimum number of (Is-

tricts is somewhat less than the present number utilized.

It is interesting to note that when asked if there ;ere

ga,/
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any districts where they want to reduce or end activity no col-

lege responded in the affirmative. Wher asked if they wish to

start or ihcrease assignments in certain districts six colleges

did answer in the affirmative.

There is some inconsistency in the collegs' answers: (1)

they wanted to work with fewer districts, (2) they do not want

to terminate or reduce activity in any school district, (3)

the colleges would like to increase activity in selected dis-

tricts. The inconsistency arises, probably, because the colleges

know that any attLapt to intensify their student teaching activity

in selected districts would inevltably result in a termination

elsewhere.

The number of college-school relationships is somewhat

reduced by the colleges' efforts to place several student teachers

in a single school building. Eight of the eleven colleges stati

that a minimum of two or more student teachers should be assigned

to a given school building at one time. When asked to indicate

an optimum number of student teachers in a building, most colleges

gave responses in the range of four to six students. Fin,lly,

when asked to indicate a maximum number of assignments in a

building, most colleges indicated no upper limit. Where a limit

was given, it ranged from a low of three to a high of twenty.

Actual practice in clustering student teachers to permit

more effective supervision is far below the optimums expressed

above. Only 266 student teachers (16 percent of the 1967-1968

'assignments) were in the preferred range of 4-6 per building.

Eighty-four percent of the assignments were below the optimal

range. Among these were 640 students, 39 percent of ail student

teachers, who were alone, i.e., they were the only student teacher

from their college in their building during a given semester or

quarter.

Only two colleges indicated any racial, religious or

ethnic constraints in assigning student teachers and these be-
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lated to assignments of priests and nuns for student teaching.

How many colleges does a school district prefer to work

with? School representelives replied as follows:

'Many colleges' - 11 districts

'Several colleges' - 10 districts

'Few or One' - no districts

In explaining their answers, districts noted a desire

for variety and for ideas from several colleges. Five schools

cited a broadened recruitment base as a reason. Only one dis-

trict opposed working with many colleges, believing that it

would be an unwieldy arrangement.

There responses confirm the findings in Table 4,

Factors in Accepting Student Teachers, by revealing the open

position of most schools - responding to college requests and

welcoming contacts from many colleges.

School districts indicated that they wanted to maintain

relations with certain colleges: thirteen districts said

'Yes' to such a question. The school representatives expressed

a desire to work with those nearby and with those currently in-

volved. The response suggests that any attempts to alter or
,.

to limit college-school combinations will call for careful

study, realistic assessment of the benefits and attempts to

maintain, parhaps through other means, the contacts with many

colleges that are highly valued by schoOl administrators.
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Change in Student Teaching

What are thi problems, the emerging and proposed pro-

grams and the suggested changes in student teaching?

School district representatives, in responding to an

open-ended question about the districts 'major problems' re-

1.ILing to student teaching indicated the following:

Mentioned three times:
None - no problems.
Variations in time-date pattern of student teaching.
Inadequate data from colleges on students.
More requests in some areas than cooperating teachers
availability.

Identifying and matching :ooperating teacher with
student teacher.

Mentioned two times:
Better orientation of cooperating teachers by colleges.
More supervisory leadership from colleges.
Basic communications with colleges.

Mentioned one time:
Shifting of schedules by oolleges.
Cancellations - honorarium payments.
Community resistance.
Arranging interviews prior to assignment.
Variations in request dates.
Better supervisory leadership in distriot.

It should be noted that in discussion the school repre-

sentatives indicated that these problems were not seen as very

serious, as such, but said that the potential of cooperative

ap'roaohes was the key issue. A total willingness to cooperate

Ito improve student teaching seemed evident.

When-asked for speoifio suggestions for solution of prob-

lems, school districts listed the following:

Mentioned five times:
Colleges should take the lead in establishing better

communications, making more visits, etc:

Mentioned four times:
No suggetiEnns.

Mentioned three times:
Establish oommon request dates.
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Mentioned two times:
More encouragement to cooperating teachers.
Standard form for requests and data.
Common time-date patterns.

Mentioned one time:
Have a system supplement to the Handbook too.
P.T.A. approach by colleges.
Earlier requests so we can interview.
Improved identification and matching of cooperating

teachers.

There appear to be no formal on-going joint arrangements

among colleges in student teaching. The state universities do

supervise for one another in emergencies, but the numbers in-

volved are very small. The same is true of the three private

colleges who indicated some ad ho: cooperation. Little, or no,

cooperation within the County was indicated.

When asked what factors Met increase the number of stu-

dents sent into the County, only four gave positive responses.

Two said a shift in student desire would do it. One each said

developing cooperative supervision and more openness by the

suburban schools would be factors. None of these seem highly

significant, indicating that enrollment increases and newly

involved colleges will be the keys to any further growth here.

In answer to an open-ended question about major problems,

the colleges mentioned the following:

Cited by six colleges: ,- s'

Identification and recruitment of good cooperating
teachers.

Cited by three colleges:
In-service training for cooperating teachers.

Cited by two colleges:1
Closer cooperation with districts.
Travel time.
Placement in special subject areas.
Improve college supervision.

Cited ty one colleo:
Better Wieement.
Freedom to innovative.
Time too short - personality conflict between student
and cooperating teacher.
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Note the significant number of items relating to choice,

training, matching, etc., of cooperating teachers. Each col-

lege listed at least one problem.

Finally, colleges listea plans they have for significantly

altering student teaching in the near future:

Cited two times:
A team approach to be used.
Concentrate student teacher.
A professional semester.

Cited one time:
Give school people more responsibility.
Multi-situational placement.
Subject- centered - student teacher centers.
Change grading system.
Improve orientation of cooperating teachers.
More experience for student before student teaching.

As compared to school districts, colleges seem to have

many more plans for change. Only four said nothing was being

planned which would affect student teaching significantly.
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INTRODUCTION

Part One of this report provided, through a census,

demographic data on all participants in student teaching.

Part Two furnished information on the practices and policies

of consortium members - the schools and colleges - regarding

student teaching. Many types of valuable information were

still lacking, including a more extensive study of cooperating

teachers, and information about the school principal whose

influence on student teaching can be substantial.

Therefore, in June 1968, the Teacher Education Committee

arranged for Professor Dorothy Beoker of Baldwin-Wallace College

to develop and conduct a study that would supply additional

information that might be used to strengthen student teaching.

Objective of the Study

The objective of the study is to strengthen the student

teaching experience by seeking answers to the following ques-

tions:

1. How do those cooperating teachers considered
to be outstanding in performance of their
role receive student teaching assignments?

2. What comparison can be made in cooperating
teachers and prinoipals' perception of stu-
dent teaching?

3. What changes would cooperating teachers and
prinoipals suggest for improvement of student
teaching?

'Seleotion of Partioinants

Selection of participants was made early in the summer of

1968. Seven consortium institutions, colleges and universities

with student teachers in Cuyahoga County, presented a limited

number of names of their cooperating teachers who were considered

to be the most competent in performantn of their role. These

were teachers who had worked with at least one student teacher

during the 1967-1968 school year. It is important to note that

not all their outstanding cooperating teachers were named by the



colleges and not all those persons named received the ques-

tionnaire. Each college applied its own criteria for selec-

tion and thexe is no assurance that all colleges have applied

the same criteria. The names were not entirely representative

since some of the college supervisors had already left the cam-

puses for the summer and were unable to submit names. From the

names submitted, selection of those to be included in the study

was limited to school systems having the largest number of

teachers named. Availability of school personnel during the

summer was also a limiting factor.

Method Used in Gathering Data

Questionnaires 1
were sent to 68 of the cooperating teach-

ers named by the colleges and to their 54 principals. Where

questions asked of principals concerned a particular teacher,

principals received a questionnaire for each teacher. For

example, a principal with two teachers in the sample received

a general form and two forms relating to the cooperating teach-

ers (How chosen, etc.). Due to the anonymous nature of the

questionnaire, it is not possible to determine whether re-

sponses float the teaohers are matched to their principal's

reply.

Charaoteristios of Cooperating Teachers Included in the Study
r . ,

Demographic information available from the earlier cen-

sus revealed that each of the grade levels, kindergarten through

twelve, in eight different school systems was represented in

the sample. The elementary grades were represented by 42 per-

cent of the teachers and the secondary by 58 percent. The

average length of teaching experience was 12 years. These sta-

tistics are virtually identical with the measures of the total

cooperating teacher group of over 1400 teachers.

!,
1Sample questionnaires are found in the Appendix.

k
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Years of
Experience

Number of
Teachers

0 - 2

7 - 10
11 - 14
15 - 18
19 - 22
23 - 26
27 - 30
31 - 34
35 - 38

0

13

9
9
5
1

1
1

4

The following table shows characteristics of cooperating

teachers included in the sample compared to all cooperating

teachers included in the original census.

Ceitificstion % Education % C.T.'s Serving
Cooperating Prof. NO More Than Once
Teachers Temp. Prov. Perm. BA BA MA 1967-1968

In the Sample 0% 20% 80% 0% 58% 42% 67%

All Cooperating
Teachers 1% 32% 67% 1% 56% 43% 23%

Responses were reoeived as follows:

Surveyed Responded Response %

'Elementary Teaohers 29 26 89%

Seaonda/4 Teaohers 39 26 67%

All Teachers : 68 52 76%

Prinoipals 54 34 63%
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SELECTION OF COOPERATING TEACHERS

Metlellhy Which Teacher Received Assignment

The following question was addressed to cooperating

teachrs: "Please check-the Item below which indicates the

method by which you were chose to be a cooperating teacher

last...m:E2E1967-1968." In a few instances more than one

method was indicated. Thus, percentage totals may exceed

100 percent.

_auponses
All First-Time Cooperating

,00perating Cooperating Teachers' With
Method Teachers Teachers Prior Service

Requested by Principal
Requested by District
Administrator

Requested by College
Requested by Student Teacher
Volunteered

46%

13%
31%
6%
13%

79%

22%
0%
7%
0%

33%

10%
43%
6%

18%

The importance of the principal's role in recruiting high

quality -Cooperating teachers is highlighted by the fact that a

large percentage of the new cooperating teachers (28 percent of

the respondents) indicated that the request to aocept.a student

teacher was made by the principal.

Prinoipals were asked the,following question: "How did

the teaoher named on the attaohed sheet become involved in the

. student teachingELoEm last ealLL1296

Method Responses

Requested by Principal 65%
Requested by Dist7d.ot Administrator 21%
Requested by College 29%
Requested by Student Teacher 3%
Volunteered 18%
111
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In interpreting the differences between responses of

principals and teachers, it should be noted that these re-

sponses are not matched, i.e., the principals of some teach-

ers may not have responded and vioe versa.

The Principals' Request

Due to importance of the principal's role in the se-

, lection of cooperating teachers, two more questions concerning

assignments weve directed to principals only. "If you the

principal, asked the cooperating teacher to serve, why did

YOU select this individual?"

Principals'
Responses

Had served well in this capacity before.

Had not been a cooperating teacher before but
showed promise of being qualified for that role.

Suggestion had been made by others (district,
college, student).

59%

314

17%

Note the broad, almost even, distribution of principals'

responses to the following question. "When this teacher was

asked to serve an a cooperating teaoher:"

Principals'
Responses

It was on the basis of our expected requests
from the several colleges with which we work.
the exact college was not known. 37%

It was on the basis of requests from a particular
college, but the student was not known. 30%

It was on the basis of a college request for a
specific student teacher.

Don't know.
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The Principal's View of the Cooperating Teacher

Principals were asked to check the three most api:ropriate

items describing the qualities of the cooperating teachers in

the sample. "Whioh qualities do you believe enable this teach-

er to make a special.contribution to a student teaching, situation?'

Cooperating Teachers' Qualities

1.7iriontrafirs creativity and resourcefulness.

Demonstrates a broad knowledge of curricular
areas and their related basic) objectives. 71%

Shows a genuine concern and liking for working
with a student teacher. 68%

Is effective in team-working relationships with
student teachers, college supervisors, principal,
parents and colleagues. 53%

Demonstrates a respect for the ideas and integrity
of e student teacher. 50%

Is able objectively to evaluate performance of a
student teacher. 44%

Principals
Selecting Quality

If the principal is to make a judgment as to the teacher's

ability to serve in a capacity in the future, some eval-

uation must be made of the teacher's performance as a cooperating

teacher. "In forming about ',1118222peratingteach-

er's performance ln that capacitY, what information didyeu have?"

Cheek all applicable answers).

Types of Information

Conversations7WrEFEhe teacher.

Observation of the clansreom situation.

Conversations with the student teacher.

Conversations with the supervisor.

Formal evaluation, using school district form
or procedure.

Formal evaluation, using college form or pio-
oedure.

No opportunity to form a judgment.

Principals'
Responses

100%

94%

76%

71%

26%

17%

6W- .111--
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Forty-three percent indicated that formal evaluatior

was done using either the college or school district form

or procedure. This appears to contradict an earlier response

received at the district level (Part Two of the report) in

which none of the districts reported having a formal procedure

for evaluating the success of a teacher in his role as a co-

operating teacher. This may suggest that there are evaluation

procedures conducted directly with principals that the dis-

'trict executives were not aware of.

Motivations for ServiRg asaga,perating Teacher

Concerning motivations for accepting a student teacher,

only a low percentage of replies indicated the desire of

monetary compensation or tuition as a major factor. Consid-

ering the size of the monetary compensation given cooperating

teachers, it may not be large enough to be considered by many

as a factor for accepting a student teacher. In addition, it

could be agreed that teachers who desired substantial financial

rewa'ds would not be attracted to serve under the present low

scale of fees; thus few would be in the sample.

C.n this question, differences in responses of the teach-

ers and the prinoipais may in part be accGunted for by the foot

that prinoipals were referring to motivations of cooperating

teachers in general rather than applying the question to a

single individual.

Teachers - "Check the three items that most accuratel de-
eoribe your motivations or accep ng a s uden
teacher last year 1907-1968?"

Principals - "From the majorit of coo eratin teachers ou
Piave observed. w at wou you say were t e r
ma or motivations for serving? Check tfie three
moat oommonl observed".
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Cooperating
First-Time Teachers
Cooperating With Prior

Motivations Teachers Assignments Principals

Believed it to be a pro-
fessional obligation and
responsibility.

Considered it to be an
opportunity to grow pro-
fessionally.

Believed the pupils would
profit from presence of a
student teacher.

Selected by an administrator
and felt he should serve.

Desired the additional mon-
etary compensation or tuition.

Earned in-service credits for
salary scale. .

Knew a student personally and
wanted to work with him.

100% 70% 85%

85% 78% 74%

42% 49% 24%

29% 13% 22%

0% 9% 14%

0% 2% 0%

0% 0% 0%

Acceptance of Future Assignments

Each cooperating teacher was asked: "If asked to do sot

I plan to take a student teacher during the 1968-1969 school

year ".,

Teachers'
Responses

Yea. 69%

Probably yes. 12%

Probably not. 4%

Definitely not. 15%

When looking ahead to future student teaching assignments,

19 pircent of these teachers indicated that they will not accept

a student during the coming year. Listed as reason) were the

following: left teaching, transferred out of state, changed

,Z4
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positions within the school system. One teacher indicated

that the presence of a student teacher caused greater dis-

cipline prOblems in the classroom.

The willingness to accept another assignment (69 per-

cent) is substantially greater than the overall continuation

rate in the County. This difference may be explained by the

nature of the sample; these are outstanding cooperating teach-

ers and their rate of multiple service in 1967-1968 is far

above the County average. Another explanation lies in the

vagaries of the assignment process; these teachers are willing

to serve but an appropriate request for their location, sub-

ject, and grade level might not become available.

ORIENTATION PROGRAMS

Participation and Reaction of Teachers

Most of the colleges cooperating in the study have re-

ported (Part Two) that they hold some type of orientation

program for cooperating teachers. Each cooperating teacher

was asked about attendance in a formal orientation program

and, if so, to evaluate the program.

Attended
Program
'67 -'68

Reaction of Participants
Not

Very Very Without
Useful Useful Useful Value

First-Time Coop-
erating Teacher 14% 0% 0% 100% o%

Cooperating Teachers
With Prior Experience 41% 6% 74% 14% 6%

Few cooperating teachers report attending such programs.

It is striking to note that first-time cooperating teachers had

lower attendance and a lower evaluaticil of these programs.

It is possible that there is a difference in interpreting

the term 'orientation program'. What some colleges consider to
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be an orientation program may well be regarded by teachers

as a simple introductory meeting or a social affair.

Responsibility for Orientation Programs

Replies to the following question are separated into

working with one or two colleges compared to principals work-

ing with three or more colleges. It cannot be ascertained

from the questionnaire whether answers to the following ques-

tion reflect en elementary-secondary split. However, other

available census data indicates that it is in the senior high

Principals

school that one is most likely to find a number of colleges

involved. "Who do ou believe should have the major respon-

sibility in the orientation of cooperating teachers?"

Major Responsibility 1 or 2 Colleges 3 or More Colleges

College Supervisors

Principals With
Responses

56% 67%

33%

ponees
Principals With

:00% 100%

School, 13%

School District Administrators 11%

Teachers were asked: "Whe did the orientation?"

Teachers'
Responses

College Supervisors 94%

Sohool Principals 0%

School Distalot Administrators 0%

Combination of College Supervisors and
School Administrators 6%

100%
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Arrangements for Orientation Programs

The answers to the following question are an indication

of an expressed need and suggestion for improvement in orientation

programs. Note that none of the Yasponding cooperating !-..eachers

desired to continue with the present assignment. "Which arran7ez

ment do you believe would be the most effective wm_for the col-

leges to orient cooperatinigteachers?"

Arran ements
Each college doing its own orien-
tation on the campus. 0%

Each college doing its own orien-
tation in our school district. 34%

All colleges arranging joint orien-
tation programs in our school dis-
trict. 66

responses
Cooperating
Teachers Princf2als

12%

:i 3%

Content of Orientation

In the following question, note that the rankings are the

name for both experienced and first-time cooperating teachers.

"What should the new coo eratin teacher receive from orientation

and /or a handbook? (Check the three most important sublentsiL,

Content

die me,:hod of evaluarrng student
teachers.

The cooperating teacher-student
teacher relationship.

The objectives of student teaching.

The role of the supervisor.

The regulations for student teachers
attendance, etc.

The college ourrioulum and/or
philosophy.

First-Time
Cooperating
Teachers

Cooperating
Teachers
With Prior
Service

85% 75%

71% 59%

71% 51%

57% 43%

14% 34%

7% 21%
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THE ROLE OF THE PRINCIPAL

Duties of the Principal

The following question was asked of both principals and

cooperating teachers. "Check the three most important duties

of the principal In a student teaching situatior."

Cooperating
Teachers

First Prior
Time Service

Encourage an ex-
change of ideas among
all participants. 85%

Help develop an out-
standing group of co-
erating teachers. 57%

Participate in study
groups with a college
to bring about changes
and improvements in
student teaching. 50% 56%

Establish rapport with
the student teacher.- 42% 45%

Help to assure that all
participants meet their
obligations. , 35% 43%

Interpret the student ,

teaching program to the
community, the Board of
Education, and the teach-
ing staff. 21% 35%

67%

54%

Principals
1 or 2

Colleges
3 or More
Colleges

83% 73%

50% 66%

61% 6%

33% 53%

55% 40%

16% 6%

The response to the question concerning duties of the

principal contains almost identical rankings which appear in

every column. Exception to this appears in responses of the

principals dealing with three or more colleges. Principals with

one or two colleges agree with the teachers in ranking 'partic-

ipation in causing changes in atudent teaching' very highly.

But those working many colleges do not indicate this as impor-

tant. Interest in innovation appears to be greatest where a

school works with few colleges.
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Principal's Role in Recruitment of CooperatingTeachers

"What is our view of the prinoipal's role in developing

a lur er_pclol of hi hl ualified 000 eratingteachers?__iCheck

the three best items."

hole

`Help in general way by recognition,
encouragement of cooperating teach-
ers.

Cooperate with colleges' efforts
to develop more qualified coop-
erating teachers.

Help by encouraging specific
teachers to serve.

Help by insisting on frequent
oollege supervision and care-
ful orientation.

Help by being olosely involved
with eaoh experience.

Help by disoouraging some teach-
ers from serving.

Principals Response
1 or 2
Colleges

3 or More
Colleges__

83% 60%

77% 60%

61% 60%

22% 53%

27% 4D%

22% 6%

Prinoipals working with one or two oolleges are more in-

terested in oollege cooperation to develop qualified cooperating

teaohers. Those dealing with many oolleges are much stronger

in their insistence on frequent oollege supervision. Does this

indioatl diffioulities in supervision or the possibility that

the aotivity of several oolleges in sohools is associated with

infrequent supervision and inadequate orientation?

COLLEGE SUPERVISION

Duties of the College Supervisor

Cooperating teaohers and prinoipals were asked to note

the most important duties or the oollege supervisor using the

same list of aotivities as had been vsed in obtaining college

views on this matter (Part Two).

241



242
C6

"Check the three most important duties ofELL)olleff,eaazer-

visor in a student teaching situation?"

Cooperating
First-Time Teachers
Cooperating With Prior
Teachers Service

Assist the coop-
erating teacher
in her role. 92% 78%

Strengthen college-
school relationships. 64% 59%

Present the college's
viewpoint in student
teaching. 64% 49%

Protect the interests
of the student teach-
er. 64% 43%

Instruct student and
teacher in methods. 28 111

Cooperating teachers and their principals rank these duties

in essentially the same order. All, particularly the ,Kiw cooper-

ating teacher, look to the supervisor to assist the cooperating

teacher in her role. The colleges agree with this primary role.

New cooperating teachers tend to share the college's concern for

protecting the interests of the student teacher; others, more

experienced, assign it a lesser importance. Cooperating teachers

and, to a lesser extent, Principals share the colleges view that

the supervisor's role as a teaching consultant is relatively minor.

Principals
College's
Ranking

76% 1

64% 4

50% 3

32% 2

35% 5

Teachers' Reaction to College Supervision

"In generals how do you react to the college supervision

you have seen?"

First-Time Cooperating Teachers
Evaluation Cooperatin Teachers With Prior Service

Extremely helpful. 0 16%

Helpf,.11. 65% 55%

Not very helpful. 35;5 24%

Of no hel' at all. Oct



Characteristics of College Supervision

For the following question, three positive items and

three negative items were included. "Check all statements

which apply to the college supervisors with whom you have

worked in recent years."

Responses
Elementary Secondary

Mutual understanding and trust
developed. 56% 72%

Supervision was too vague to be
helpful. 48% 32%

Helped by clarifying responsi,,
bility and resolving misunder-
tandings.

Helped by supplying instruc-
tional suggestions.

Did not know the age level or
subject well enough. .

Supervised too closely.

The only negative item ranked high is 'supervisor was too

vague to be helpful'. The vagueness might refer to suggestions

on instruction, to assistance in developing a productive rela-

tionship, or to advice regarding the student teachers perfor-

mance and needs.

449 249

409 289

20% 20%

4% 0%

EVALUATION

Evaluation of Cooperating Teachers

Principals were asked: "Sh.ould colleges evaluate the

cooperating teachers?"

Principals'
Responses

No. 22%

Yes, cooperating teacher and principal should
receive the evaluation. 40%

Yes, but believe college supervisor and coop-
erating teacher only should see evaluation. 16%

Yes, but principal only should receive the
information. 16%

Yes, but for their own records. 6%

243
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Note that 78 percent of principals responding favor

evaluation and most of those in favor prefe.r the most open

evaluation procedures wherein the supervisor, cooperating'

teacher and principal receive the information.

Evaluation of jlallgItflassylsoxs

Principals were asked: "Should the school faculty and

administration evaluate11211mesuperyisor?"

Principals'
Responses

No. 32%

Yes, and give the evaluation to the college.

Yes, but for supervisor only.

Yes, and give to all {college and supervisor). 13%

Yes, for school use only. 9%

Half of the 'no' responses were from principals who re-

sponded 'no' to the previous question on evaluation of coop-

erating teachers by college supervisors. All but one prin-

cipal voting 'no' had thirty or fewer teachers, probably indi-

cating that they are elementary school principals. It is

possible that communication may be better in the smaller schools;

evaluation, on an informal basis, may be taking place.

RECOMMENDED CHANGES

Changes Needed in Student Teaching Programs

Prinoipals and teachers were provided a list of six

possible changes and asked to note the three most important

ones.



More time for planning and
conferences between the
student teacher ano the
cooperating teacher.

Additional orientation for
000perating teachers.

More communication between
college supervisors and
teachers.

Additional compensation for
cooperating teachers.

Greater recognition (non-
financial) by the school
and community of the con-
tributions of the cooper-
ating teachers. 21% 18% 26%

89

Cooperating
First-Time Teachers
Cooperating With Prior
Teachers Assignments Prncippas

78% 73% 55%

64% 48% 59%

50% 67% 47%

57% 32% 50%

Greater recognition (non-
financial) by the college
of the contributions of the
cooperating teachers. 14% 18% 41%

Cooperating teacners, particularly new ones, are most con-

cerned about doing the job effectively - getting time for planning

and conferences, receiving additional orientation, having greater

communication with the college supervisors. They indicate rela-

tively little concern for greater recognition and, in the case

of 'repeaters' (those with prior service) are not seriously

concerned about compensation.

Prinoipals show a more evenly distributed preferences.

In general they are more concerned about recognition and com-

pensation than the teachers themselves. Again, it should be

noted that the cooperating teachers in the survey can be assumed

to be reasonably satisfied with the recognition and compensation.

Perhaps a survey of qualified but not participating teachers

might reveal a greater stress on these factors.

245
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Number of Colleges Preferred

Not all of the respondents ranked three choices for

the following question. "At a given time, wo

kRank in preference 1,2, 3).

Patterns

Principals
One

Working With
Or Two Colleges

Second Third
Choice Choice

First
Choice

Several student teachers from
different colleges, different
supervisors. 11% 22% 17%

Several student teachers from
same college, same supervisor. 44% 6% 11%

Several student teachers from
difference colleges, same
supervisor. 6% 22% 22%

No preference. j 39.X

Patterns

Principals Working
Three Or More Colleges

With

Third
Choice

First
Choice

Second
Choice

Several student teachers from
different colleges, different
supervisors. 35% 24% o%

Several student teachers frcm
same college, sare supervisor.. 18% 24% 18%

Several student teachers from
different colleges, same
supervisor. 12% 12% 41%

No_kuference. _35%

Principals working with ore or two colleges prefer a re-

lationship with one college and one supervisor. This is expected

and represents little or no change from their present pattern.

Similarly principals working with three or four colleges do not

want'change. Even though they want more orientation and super-

vision they prefer to deal with a number of colleges and dif-

ferent supervisors. Clearly then, there is little interest in

change unless there are obvious benefits (and the question im-
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plies no such benefits). There is a tendency to prefer a

relationship with a single college to the concept of shared

supervision.

SUMMARY

These are the highlights of the survey of outstanding

cooperating teachers and their principals:

1. The principal is the key figure in selecting cooperating
teachers, particularly teachers who have not served before.

2. Great diversity exists in criteria applied to judging cap-
ability of an individual to serve as a cooperating teacher.

3. Agreement on criteria for selection of cooperating teach-
ers would form a basis for a more formal evaluation of
individuals.

4. A large percentage (81 percent) of teachers stated that
they would be willint; to serve again. However, nineteen
percent of the teachers included in this study will not
be working in that capacity next year. Thus, continuous
motivation and selection are necessary for replacement
of cooperating teachers.

5. Teachers and principals desire improved orientation and
joint orientation programs in the district.. The new co-
operating teacher needs a different kind of orientation
program from the cne offered to experienced cooperating
teachers.

6. Although two-thirds of the respondents were generally
satisfied with the college supervision, it appaaru that
80 percent of those questioned found the suggestions made
by the college supervisor to be too vague to be helpful.
Secoadary teachers had fewer negative comments Cian ele-
mentary teachers. This may be contrary to the expected
when we realize that most college supervisors at the
secondary level are not supervising in their own subject
speciality.

7. Sohool personnel repeatedly voiced the need for more di-
alogue with the college supervisors.

8. When comparing perceptions of principals and teachers,
the results were more alike than different.

9. There was strong interest expressed in evaluation of the

247
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cooperating teacher and the college supervisor.

10. Cooperating teachers, particularly those who have given
repeated service, are more concerned about being assisted
to do a more effective job than about issues of recogni-
tion and compensation.

Recommendations for Further Stud and Action

1. Since a continuous replacement problem is apparent, a
study of the orientation process is needed. Topics to
be included, suggested methods of presentation and change
in location of orientation programs should be considered.
What type of orientation is needed by the beginning coop-
erating teacher as compared to the experienced cooperating
teacher?

2. How can school-college relations be improved so that a
better partnership in higher education is achieved?

3. What can be done to increase the college's role in the
selection of cooperating teachers?

4. What agreement can be found-for qualities which cv.e nec-
essary in good cooperating teachers? When criteria are
estab]ished, can they then be used as a basis for eval-
uation of cooperating teachers?

5. What is the role of the cooperating teacher, the college
supervisor, and principal in a student teaching situation?
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WAYS TO IMPROVE STUDENT TEACHING

The first year's work has produced a body of facts

and findings, has defined many problems, and has stimulated

a Cow of ideas regarding the strengthening of student

teaching. While further research is needed, much of it

should be action research: the exploration of ways to

implement suggestions and the evaluation of changes and

experimental programs. In addition, there are suggestions

for change that can be implemented now, without extensive

further study.

Most of the improvements suggested below represent

the enlargement of practices that now exist here or elsewhere.

Some of these improvements would establish, in reality, some

practices considered to be necessary by schools and colleges

but rarely obtained. All of these improvements will require

an investment of interest, effort, and, in some cases funds.

It is our belief that they all represent a sound investment

by the colleges and schools and will yield benefits in terms

of improved teacher education programs, superior teaching,

closer college-school relationships, and an even better supply

of well educated teachers for the schools.

To attract and retain the services of such teachers,

schools districts .should:

1. Improve the recognition and status of cooperating teachers
by mentioning their work in internal and public communi-
cations; having the superintendent and/or board president
commend and thank the teacher; and letting it be known
that such service is recognition of special qualifications.

2. Proclaim, at free v at intervals, to the public, to parents,
pupils and teachers that the school has the right and a
duty to participate In teacher training; that cooperating
teachers are carefully selected; that their service brings
distinction to them and to the schools; that the activity
enhances ;he education of children; and that while it has
recruiting implications, student teaching is essentially
a clinical training experience.
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3. Reward cooperating teachers by a stipend or credit on
salary schedule.

4. Make adjustments in their assigned duties to permit them
to conscientiously work with the student teacher and the
college representatives.

5. Reconsider poliCies on service that might keep an out-
standing cooperating teacher from making a continuing
contribution. This is particularly important in view
of the growing number of short-term or split assignments.

Similarly, to attract and retain the services of out-

standing cooperating teachers, the colleges should:

1. Affirm the cooperating teacher's status as an associate
or adjunct member of the faculty by designating them
appropriately, involving them in the professional ac-
tivities of the college, listing them in catalogs, and
taking other steps necessary to develop an on-going
corps of cooperating teachers who can give repeated high
quality service.

2. Increase the stipends for service to a level commensurate
with the work required and the substantial increases in
tuition in recent years. Student teaching, perhaps the
key phase of the undergraduate preparation of teachers,
should have a relationship of direct expense to direct
income at least as high as other advanced undergraduate
activities.

3. Consider a system of liberal tuition allowances for grad-
uate work as a method of compensation. Although only
three colleges offer graduate work within the County, a
system of tuition exchange could be established to permit
undergraduate and more remote institutions to participate
without disadvantage. For example: could a cooperating
teacher serving Notre Dame College be granted a tuition
allowance at John Carroll University or a teacher serving
Ohio University receive an allowance at Cleveland State?

To enlarge the pool of cooperating teachers, The State

Department of Education, should:

1. Eliminate the Master's degree requirement for secondary
and special education cooperating teachers since the sup-
ply of such teachers is relatively small,} the advanced

1
Such assignments account for 60 percent of ,!,udent teaching
in the County, but the teachers with Master's degrees re-
present less than 20 percent of the estimated pool of other-
wise qualified teachers.
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degree is not gnnarally regarded as an essential require-
ment, and for thIse reasons the rule has been frequently
ignored by all responsible parties.

2. Implement the frequent proposals to give foundation sup-
port for student teaching, e.g., $500 per cooperating
teacher. We believe this would result in a quantum in-
crease in the qnality of student teaching if it were di-
rected toward the identification and development of a
corps of professional 'master' cooperating teachers.

To improve the selection of cooperating teachers and

the assignment of student teachers school districts should:

1. Recogrize the key role of the principal in selecting,
encouraging and - at times - deterring the service of
teachers.

2. Do some serious thinking, in conjunction with the colleges,
about the qualifications needed by a cooperating teacher.
There is evidence that tree schools have recommended (and
colleges have approved) a significant number of assign-
ments that have been less than satisfactory. Tn addition,
the wide variations among school districts in their esti-
mates of the proportion of qualified teachers, would sug-
gest that substantial differences in criteria exist.

3. Get teachers involved in the selection process.

4. Make the decision as to which teachers are basically
acceptable In advance of college's requests.

5. Recognize that saying 'no' when no qualified cooperating
teacher is available is in the best interests of all
parties.

6. Involve college representatives in the selection process,
especially at the time of matching student teachers Lind
cooperating teachers.

7. Increase the practice of interviewing student teacher
candidates.

To improve the selection of cooperation teachers and

the assignment of student teachers, colleges should:

1. Recognize that conscientious efforts to increase recog-
nition and reward of cooperating teachers (as suggested
earlier) will reduce turnover, attract more teachers, and
vastly simplify the tasks of selection and assignment.

2. Provide more adequate information on the student teacher,
considering a common data form for all colleges.

t
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3. Support those districts which interview student teachers
by insisting that students make themselves available for
interviews.

4. Cooperate with the schools in establishing criteria for
selecting cooperating teachers.

5. Evaluate the service of. cooperating teachers and share
this information with school administrators. This should
tend to increase the frequency of service of outstanding
cooperating teachers and reduce the service of those whose
service has been inadequate.

6. Give careful consideration to ways to develop close re-
lationships with school districts so that the college
representative will have a more complete knowledge of
the district and its personnel. One approach would in-
volve greater decentralization in the decision making
process, assigning to afaculty member or supervisor
greater responsibilities in dealing with specific dis-
tricts. Another means of securing closer relationships
involves intensification of student teaching activity in
some districts, accompanied by a reduction it the number.
of districts dealt with. This is discussed in a later
recommendation.

7. Work with each other and the schools to establish agree-
ment cn request opening dates, deadlines, and cancellation
procedures. The outcome of this effort should be a pro-
cedure that is less confusing, more equitable, and more
likely to produce the best possible set of assignments
for the entire year.

8. Develop a common request and confirmation form that can
be extended to become the basis of an information system.
The minimum goal for this information system would be to
generate a periodic census of assignments in the County.

To improve orientation for all involved, the schools

should:

1. nevelop materials describing the district's policies, re-
gulations, and practices for student teaching to supple-
ment the general guide "Toward Improved Student Teaching".

2. Distribute the student teaching guide and, after a period
of trial use and revision, regard it, with its college and
,school supplements, as the only official Handbook for the
school district.

3. Insist that the colleges offer and the teachers attend or-
ientation each year, with special attention to new cooper-
ating teachers. This would include a requirement that each
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college offer an effective program at a convenient time
and place or cooperate with other colleges in joint pro-
grams.

4. Recognize that orientation of student teachers requires
the participation of administrators, especially principals.
The role of the principal in teacher training might be
specified in his job description and developed through
special orientation programs.

5. Enable the student teachers to learn about the community
and the school district and to meet the superintendent,
other central office personnel and specialists.

To improve orientation for all involved, the colleges

should:

1. Develop effective orientation programs, particularly for
new cooperating teachers. It may be desirable to offer
an orientation at the start of the experience and one or
more meetings during the experience.

2. Cooperate with each other to explore the benefits of joint
orientat!.on programs so that all cooperating teachers in
a district (o-r. -,-veral neighboring districts) could attend.
The new orientation aids (the guide, the slide-tape pre-
sentation and the motion picture on the cooperating teach-
er - the student teacher relationship) have been jointly
developed and would lend themselves to joint use.

1. plan with each other to reduce the variety of starting
dates for student teaching. This would facilitate the
development of joint orientation for cooperating teachers
and would assist the school administrators in their ef-
forts to orient new student teachers.

4. Develop a graduate course in supervising student teachers.
At least one such course is offered by one of the partic-
ipating colleges now. Such a course serves more than the
immediate needs of the cooperating teacher: it provides
insights and skills in basic issues in human relations
and supervision. If a course of this type could become
part of the graduate programs of all the colleges (per-
haps through joint listing or assuring transfer of credits)
and be offered at convenient times and places, it could
improve the skills of a greater number of teachers.

The key participant in student teaching is the cooper-

ating teacher who directs the daily work of the student teacher.

Well trained experienced cooperating teachers who have served

before with a college probably require little, if any, assis-
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tance from a college supervisor. Other cooperating teachers

do need the assistance of a supervisor.

In simplest terms, to secure good supervision requires:

(1) the attraction of competent experienced professionals who

command the respect of both college faculty and school per-

sonnel And (2) the organizing of the task so that the super-

visors time can be devoted to professional work, with a min-

imum of loss due to traveling from campus to school and from

school to school.

The first aspect Is largely a college matter, with issues

of status, compensation, and working conditions that may re-

quire more attention and more resources. The growing use of

joint college-school joint appointments can be helpful in

this respect.

The second aspect making most effective use of the super-

visor, calls for cooperative college-school study and exper-

imentation. Two alternatives, not mutually exclusive should

be explored.

1. Through negotiation and careful review of the census data,
it should be possible for colleges to concentrate their
dealings in fewer districts. A typical college now places
100 students in 9 districts. Could shifts in placement
patterns result in utilizing fewer, perhaps three or four,
districts? Several favorable outcomes could :result:

a) A greater clustering of students, substantially
reducing supervisory travel time and increasing
the frequency and length of visits.

b) Greater knowlegge of the schools, that would
facilitate better selection of teachers and more
appropriate assignments.

c) Improved attention to orientation of teachers.

d) For the schools, a reduction in the number of
colleges worked with. (The large suburban sys-
tems, for example, deal with 6 to 8 colleges now).
This could reduce the confusion due to differing
college patterns (schedules, forms, practices).

2. Shared supervision. Could colleges with a major super-
visory activity in a given system agree to supervise stu-
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dents from other colleges? Could school personnt.:1
jointly appointed to the several colleges, provide
supervision for all colleges - perhaps in a particular
building or system-wide?

Both of the above approaches warrant serious study and

action on a trial basis. Neither approach attempts to cen-

tralize student teaching. To the contrary, they are suggested

as ways to strenghtell the bonds between colleges and schools.

Still another proposal suggests that a substantial fee

would attract and retain a corps of 'master' cooperating

teachers whose skill and experience would render unnecessary

the present investment in a supervisory staff. The result

might be a stronger program at no increase in total cost.

Finally, It is recommended that colleges and schools con-

tinue to work together to improve communications, to evaluate

the present and proposed forms of student teaching, and to

develop a systematic evaluation, including the student teach-

er, of each assignment.

In these ways we can make the present structure for student

teaching more effective while continually exploring new ap-

proach^s to this key phase in the preparation of our future

teachers.
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1. Name

COOPERATING TEACHER QUESTIONNAIRE

(last) (first) (middle)

.2. School system

Name of school

4. Description of class:

a) Grade

b) Subject

c) Level of students:

_Above average

Average, heterogeneous, ungraded

Below average

Other, (Describe)

5. Information about you:

a) Years of teaching experience

b) Certification: Temporary
Provisional
Professional
Permanent

c) Education: Less than Bachelor's degree
Bachelor's degree
Master's degree
Work beyond Master's degree

6. Information about your student teacher:

a) Name
last) (first) (middle)

b) College

c) Student Teaching assignment began (date)

ended (or will end) (date)

How many other student teachers have you worked with in recent
years?,

School Year Number Name of College(s)

1967-68

1966-67

1965-66

CAST:5

(signed) (date)

2S9
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STUDErT TEACFER QTr3STIONNAIRE

1. Name
(last) (first) (middleT-

2. Year of birth: 19 3. Male, Female

.4. College or university

5. Full-time, _Part-time student. 6. Graduation date _19

7. Where is your home?

City of Cleveland. If so, what section: _NE, _SE, SW, ___NW

Cuyahoga County suburb. What suburb?

Elsewhere in Ohio. City? County?

Outside Ohio. What state?

8. Name of cooperating teacher.

9. School name 10. School system

11. Grade level 12. Subject

13. ALility level of students: Above average, Below average,

_Average, heterogeneous, ungraded, Other. Specify

14. Assignment was (1s) weeks, on full-day, part-day basis.

15. Dates of assignment. Start 19___, End 19

16. Assignment falls within your college's:

Fall Semester
- Or-

Fall Quarter or Term
Spring Semester Winter Quarter or Term

_Spring Quarter or Term

17. While student teaching did you?

Live at your revlar college residence, on or near the campus.
Live in your usual commuter residence.

--Move to a different residence.

18. If you moved, where did you reside during student teaching?

At home or with relatives.
In special college housing.
In a place arranged with college help.
In private housing arranged with school system help.

--In private housing arranged by yourself.
Other. Specify

19. What was the usual way of getting to and from your assignment?

Walked Used your car Used a family car

car pool __Public transportation

.20. How long was the daily trip (one way): miles, minutes

A-2

HAVE YOU ANSWERED ALL TWENTY QUESTIONS?

Return the completed form to your college representative. Thank you.

CASTI4

(signed) (date)
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STUDENT TEACHER ASSIGNMENT PRACTICES SURVEY
Part I - School District Survey

At the May 24 meeting at St. John's College one of the work
sessions you will attend will be devoted to surveying your school
system's practices and policies relating to student teaching. As
the responsible administrator, you will be able to provide most of
the information without any special advance preparation. Several
Stems, however, might need some research in advance. These are
listed below. Please complete this sheet and bring it with you on
the 24th.

1. Of the student teachers you have had this year how many have been
employed by your system for next year ? What is the approx-
imate total number of new teachers you will employ for next year

2. Over the past five years about what percent of your own student
teachers have you employed full-time following completion of their
student teaching

3. Do you require any speoific format for student teaching assignment
requests? Yes No If so, please bring a sample.

4. Do you have any written policy guidelines concerning student teach-
ing? Yes No If so, please bring a sample.

5. Please complete the following for your district. Where exact fig-
ures are not available, give your best estimate.

A. Number of elementary teachers.

B. Number of elementary teachers who hold at least a bachelor's
degree and have at least three years teaching experience.

C. The percent of "B" whom you estimate are qualified to be coop-
erating (supervising) teachers for student teachers.

D. Number of secondary teachers.

E. Number of secondary teachers who hold only a bachelor's degree
and have at least three years teaching experience.

F. The percent of "E" whom you estimate are qualified to be coop-
erating teachers. --

G. Number of secondary teachers with master's degree.

H. The percent of "G" whom you estimate are qualified to be coop-
erating teachers.

Name Title

School System

B-1
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STUDENT TEACHER ASSIGNMENT PRACTICES SURVEY
Part II - School District Survey-Sect. 2

1. Who actually decides in your system whether a student teacher will
be accepted for student teaching?

Name Position

2. Who decides on the specific assignment?

Name or Position

3. o you require an interview with all potential student teachers?

Yas No

4. Do you require any specific orientation for student teachers at
the system level? Yes No If so, how lengthy is
it?

5. Other things being equal would you give employment preference to
a teacher who had student taught-with you? Yes No

6. Number the following in rank order of their importance to you in
deciding whether to accept a student teacher:

Cumulative grade average Teaching field
Teaching field grade average Personal character
College requesting cssignIent Probability of hiring
Other (please list)

7. Who in your district decides whether a teacher will be acceptable
as a cooperating teacher?

Name(s) Position(s)

8. In each of the following categories please circle the minimum
qualifications a teacher would have to have in order to be con-
sidered for assignment as a cooperating teacher:

Elementary Secondary

A. Degrees 3 years BA MA BA BA + MA

B. Certification Temp. Prov. Prof. Temp. Prov. Prof.

C. Teaching Experience Years 1 2 3 4 5 6 Years 1 2 3 4 5 6

9. Do you have a policy limiting the number of student teachers who
may be assigned to a given cooperating teacher? Yes No
If yes, please circle the limit below:

at one time - 1 2 3 +

in one year - 1 2 3 +

in two years - 1 2 3 4 5 6 +
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10. Do you by policy limit the number of student teachers in any
other way, e.g., by building, by year, by subject, by college?
Yes No If so, please explain the limit briefly.

11. Do you have any specific deadline before or after which you will
not accept requests for student teaching assignments in a given
semester? Yes No If yes, please indicate these
below:

Fall

Winter

Spring

12. Are there certain colleges with whom you would prefer not to
cooperate in student teaching? Yes No

13. Do you have any written or unwritten preferences (pro or con)
regarding the religion, race, or ethnic background of student
teachers? Yes No

14. Do you have any special recognition or reward for cooperating
teachers? Yes No If so, what?

15. Do you have any preference or policy relating to the time - date
pattern for student teaching? Yes No If' yes,
please explain your preference.

16. Do you require any set fee schedule for colleges to reimburse
cooperating teachers? Yes No If yes, please ex-
plain.

1/. Explain as briefly as possible the process whereby a cooperating
teacher is selected in your system.

2R4



18. How do you attempt to judge a potential cooperating teacher's
competence to be a cooperating teacher?

19. At the end of the student teaching experience do you have any
formal procedures for evaluating either the student or coopera-
ting teacher within your district? Yes No If
yes, please explain.

. 20. Do you require an orientation for all cooperating teachers?
Yes No For all new cooperating teachers?
Yes No If yes to either, please describe
briefly.

21. If possible we would prefer to work with (many-several-few-one)
college(s) on student teaching. Why?

22. Are there specific colleges with which you will want to keep a
special relationship in student teaching? Yes No
If yes, please list.

23. What are your major problems, if any, relating to student
teaching?

24. If there are problems, do you have suggestions for their solu-
tion? If so, please explain briefly.

25. Do you have any special plans for significantly altering stu-
dent teaching in your district in the near future? Yes
No If yes, please explain briefly.
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1.

C.A.S.T. COLLEGE SURVEY

The information requested below is needed for the nearly com-
pleted report on student teaching activity. One report per college
should be completed promptly and returned to the Committee Office
(Cleveland Commission on Higher Education, 1940 East 6th Street, Cleve-
land, Ohio 44114). Other information will be obtained through inter-
views and meetings, particularly at- the planned May 24-25 meeting.

NOTE: In answering these questions, refer only to undergraduate stu-
dent teaching, not to other field experiences, M.A.T. internships, etc.

Academic Year
Total Number of
Student Teachers

Number in Percent
Cuyahoga County of Total

,_1962-1963
1967-1968

-196916.28---1970-1971
I

i

*Estimate based on freshmen enrollment, other factors.

2. If there is a significant change in the proportion of student teachers
in Cuyahoga County, what factors explain this change?

3. So that the census report can provide the exact dates of student
teaching assignments, please enter below the information for all the
usual arrangements in the current academic year.

*
Quarter or Dates Total Days Hours
Semester Start End Weeks Per Week Per Day

*Dates should emphasize start and end of school attendance.

Completed by

4/23/68

Name Title

College Date

2CR
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STUDENT TEACHER ASSIGNMENT PRACTICES SURVEY
Part I - College Survey

College Representative

1. How an credit hOurs are earned for student teaching?

Average , Maximum , Minimum

2. What is the average charge (tuition, fees) to the student.

3. Are courses taken concurrently with student teaching?

None , Only special caseu , Optional , Required

List any required courses, noting credits and location.

4. Describe briefly any alternatives to student teaching, e.g., in-
ternships, regular teaching, for students who want your recommen-
dation for certification. If none, so state.

5. What are your basic requirements for admittance to student teach-
ing?

6. Briefly list the major steps in assigning a student teacher,
starting with his application.

7. Provide approximate dates:
Student Teaching Assignment

Fall Winter Spring
Earliest applications

Deadline for applications

Target date for assignments
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8. What grading system is used in student teaching?

Pass/Fall , Letter grades , Other , Describe

9. What determines the grade?

. 10. Describe your forlal orientation program for student teachers.
Time (in relation to start of assignment)

Duration, schedule

Location

Conducted by

Other information

'1. Cooperating teacher fees: What is your fee schedule (explain
variations)

To whom is it paid: Teachers, directly

Teachers, via district

To district

If you provide free or reduced tuition as compensation, please
explain your procedure.

12. Indicate your college's role in selecting cooperating teachers.
Check one place per line.

College only approves

Number of Districts
None Some Most All

Joint negotiation

School only approves

B-7

13. Evaluate this year's cooperating teachers in Greater Cleveland.

Elementary Secondary

Excellent - want to use frequently

Satisfactory - would use again

Inadequate - wouldn't want to use again

14. Of those elementary teachers with BA and three years exrerience
how many are qualified to be cooperating teachers?

Of the secondary and special education teach...rs, with MA and three
years experience, how many are qualified?

Of the secondary and special education teachers, without MA but
with three years experience, how many are qualified?
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14. Describe your program for orienting cooperating teachers:
Duration and objectives

Location

Compensation (credits, $)

Participation % of new cooperating tearhers.

15. Rank these factors in order of importance in where to request an
assignment: Specific cooperating teache:

Relationship with school district

Desire of student

Geographical fhctors

Teaching field of student

16. Rank the key duties of the supervisor:

Protect the interests of the student teacher

Assist the cooperating teacher in her role

Instruct student and teac!ier in methods

Present the college's viewpoint in student teaching

Strengthen college-school relationships

17. Frequency of supervisory visits to student:

Minimum, Average, Optimum level

18. If you had complete freedom in assigning students and no compe-
tition in locating assignments, in how many districts would you
want to place student teachers?

In what districts would you like to start or to increase assign-
ments?

In how many districts would you wish to reduce or end activity?

19. How many students should be in a building at the same time?

Minimum, Optimum,., _Maximum

20. Are there any racial, religious, or ethnic constraints (official
or informal) in assigning student teachers?

21. Describe briefly any joint arrangements with other colleges in stu-
dent teaching (here or elsewhere).



22. If you do not send all or nearly all your student teachers to
Cuyahoga County, what changes here might serve to increase the
number you do send?

B-9

23. That are your major problems with respect to student teaching?

24. Do you have any plans for significantly altering student teaching
in the near future? If so, please explain briefly.
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STUDENT TEACHER ASSIGNMENT PRACTICES SURVEY
Part II - College Survey

At the May 24 meeting at St. John's College one of the work
sessions you will attend will be devoted to surveying your college's
liractices and policies relating to student teaching. As the respon-
sible administrator, you will be able to provide most of the infor-
mation without any special advance preparation. Several items, how -
ever, might need some research. in advance. These are listed below.
Please complete this sheet and bring it with you on the 24th.

1. Please indicate your tuition and fee schedule for student teach-
ing for these years:

1962-63

1967-68

1970-71 (Estimate)

If your 1967-68 fees and tuition vary from student to student,
please explain.

2. Please indicate your stipend(s) for cooperating teachers for these
years:

1962-63

1967-68

1970-71 (Estimate)

If your 1967-68 stipends vary according to subiect, time, school
system, etc., please explain.

3. Please complete the next page for all of your college supervisors
who supervised at least one student in Cuyahoga County this year.
Data in column four should relate to total supervisory loads, not
only to Cuyahoga County.

Name

College or University
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Appendix C

COOPERATING TEACHER SURVEY
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COOPERATING TEACHER SAVEY

Please complete this questionnaire and return (in envelope pro-
vided) by August 1 to the Teacher Education Committee, Cleveland Com-
mission on Higher Education, 1940 East 6th Street, Cleveland, Ohio.

14110 elan thaet51

1. Please check the item below which indicates the method by which
you were chosen to be a cooperating teaoher last year (1967-1968):

Requested by district administrator to take a student teacher
Requested by prinoipal to take a student teacher
Requested by .allege to take a student teacher
Requested by student teaoher
Volunteered

INI11..011101.111

141.

C-1

2. Check the three items that most accurately describe your motivation
for accepting a student teacher last year (1967-1968)1

11
IMII

Believed it to be professional obligation and responsibility
Considered it to be an opportunity to grow professionally
Believed the pupils would profit from presence of a student
teaoher
Desired the additional monetary compensation or tuition
Earned in-service credits for salary scale
Knew a student personally end wanted to work with him
Selected by an administrator and felt I should accept
Other. Explain

1-...1.1.11

3. -Mee the student you had last year your first student teacher?
Yes No.

4. If asked to do so, I plan to take a student teacher during the
1968-1969 school year.

Yes; Probably yes; Probably not; Definitely not
IIMIr=111

5. If your answer to the question above was "probably not", or "defi-
nitely not", in the following list check the item that most nearly
describes your reason for refusing.

Believe my class was at a disadvantage due to the student's
presence
Did not enjoy the experience
Dislike having the college supervisor in the classroom
Have left teaching or changed sohool systems
Regular sohool assignment too heavy
Sohool policy prevents it
Undertaking graduate studies
Other. Explain

11111

=111=1.1.
1111=0....411m.

1.4171111

=111=goso

101.1.1.10111II.

11 11=111111.11111111.
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6. Formal orientation programs for 000porating teaohers:

e)- Were you invited to attend one last year? Yes No
b) Did you attend? Yes No
o) Who did the orientation (oheok the appropriate line)?

College supervisors
Sohnol prinoipals
Sohool distriot coordinators
Combination of oollege supervisors and sohool administrators

C-2

d) If you attended the orientation program, did you find it was:

Extremely useful
Useful

__-__ Not very useful
Without value

i

.

71 What should the new 000perat5.ng teaoher receive from orientation
and/or a handbook? Cheok the three most important subjeots:

The role of the raperilsor
The oollege currioulum and/Or phi7osophy

-
The objeotives of student teaohing
The regulations for student teaohers attendanoe, eta,
The:Method of evaluating student teaohers
The cooperating teaoher-student teacher relationship

8. Which arrdngement do you believe would be the most effective way
for the oolleges to orient cooperating teaohers?

Eaoh college doing its own orientation on the campus
Each oollege doing its own orientation in our sohool district
All colleges arranging joust orientation programs in our sohool
distriot

9. a) In general, how do you react to the oollege supervision you
have seen?

Extremely helpful
Helpful
Not very helpful
Of no help at all

b) Cheok all statements whioh app7.v to the college supervisors
with whom you have worked in reoent years.

Did not know the age level or subjeot well enough
Mutual understanding and trust developed
Helped by supplying instruotional suggestions
Supervised too olosely
Supervision was too vague to be helpful- Helped by olarifying responsibility and resolving laic--
understandings

10. Cheok the three most important duties of n oollege supervisor in
a student WaFing situations

Protect the interests of the student teaoher
Assist the cooperating teaoher in her role
Instruct student and teacher in methods
Present the oollegets vi/wpoint in student teaching
Strengthen oollege-sohool relationships

Ii.
ow111.1111..
iimmod.
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11. Check the three moat important &Sties of the principal in a student
teaching situations

Help develop an outstanding group of cooperating teachers
Encourage an exchange of ideas among all participants
Establish. rapport with the student teacher
Help to assure that all participants mes'; their obligations
Interpret the student teaching program to the community, the
Board of Education, and the teaching staff
Participate in study groups with a collegl to bring about changes
and improvements in the student teaching program

111.111=Mall

12. Check three important changes needed in student teaohing programer

Additional compensation for cooperating teachers
Additional orientation for cooperating teachers
Greater reoognition-(non-finanoial) by the college of the con-
tributions of the cooperating teachers
Greater recognition (non-financial) by the eohool and oommunity
of the contributions of the cooperating teachers
More communication between college supervisors and teachers
More time for planning and conferences between the student
teacher and the cooperating teacher

13. Please check your teaching levels

Elementary. What grade(e)

Secondary. What eubjeot(s)

Business /Office En3lish
Foreign Language He-lth Physical Education
Mathematics So:snoe
Sooial Studies Special Eduoation, Other

1l. (Optional). Please make any other comments about problems or sug-
gestions for student teaching programs. (Use reverse side of this
sheet).



c-4

15. Should colleges evaluate the cooperating teachers?

No
Yes!, but only for their own records
Ye d4 but believe college supervisor and cooperating teacher

only should see the evaluation
Yes, but principal only should receive the information
Yee, cooperating teacher and principal should receive the

evaluation

16. Should the school faculty and administration evaluate o.,71a e

supervisors?

No
Yes, but for school use only
Yes, but for supervisor only
Yes and give the evaluation to the college ( Director of Student

Teaching or Dean)
Yes and-give to all (Director of Student Teaching and Supervisor)

-
11
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PRINCIPAL'S SURVEY

Please complete this questionnaire and return (in envelope pro-
vided) by August 1 to the Teaoher Education Committee, Cleveland Com-
mission on Higher Edueation, 1940 East 6th Street, Cleveland, Ohio.

Do not sign the Questionnaire.

1. a) How did the teaoher named on the attached sheet become in-
volved in the student teaohing program last year (1967-1968)?

Requested by prinoipal to take a student teacher (See 1-b)
Requested by district administrator to take a student
teaoher
Requested by college representatives to take a student
teaoher
Requested by a student teaoher
Volunteered
Don't know
Other. Explain

b) If you, tho principal, asked the 000perating teacher to sorve,
why did you select this individual?

Had served well in this capacity before
Had riot been a 000peratirg teaoher before but showed prom-_
ise of being qualified for that role
Suggestion had been made by others (district, college,
student)

o) When this teaoher was asked to serve as a cooperating teaohers

It was on the basis of our expected requests from the
several colleges with which we work. The exact ooliege
was not known
It was on the basis of requests from a particular oollege,
but the student was not known
It was on the basis of a oollege request for a speoifio
student teacher
Don't know

IN,

D-1

2. Whioh qualities do you believe Liable this teaoher to make a speoial
contribution to a student teaching situation? Check three.

Demonstrates a broad knowledge of ourrioular areas and their re-
lated basic objeotives
Demonstrates a respect for the ideas and integrity of a student
teaoher
Shows a genuine concern and liking for working with a student
teacher
Is effective in team-working relationships with student teaohers,
college supervisors, prinoipal, parents and colleagues
Is able objectively to evaluate performance of a student teaoher
Demonstrates ureativity and resourcefulness

111.1
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3. In forming your judgement about this cooperating teacher's perfor-
manoe in that capacity, what information did you have? Cheok all
applioable answers.

Conversations with the teacher
Conversations with the student teacher
Conversations with the supervisor
Observation of the olassroom situation
Formal evaluation, using school district form or procedure
Formal evaluation, using college form or procedure
No opportunity to form a judgement
Other. Explain

16,

The following questions relate to student teaching in general
rather than to a specific situations

4. From the majority of cooperating teachers you have observed, what
would you say were their major motivations for serving? Check the
three most commonly observed.

Believed it to be a professional obligltion and responsibility
Considered it to be an opportunity to grow professionally
Believed the pupils would profit from preat.:;oe of a student
teacher
Desired the additional monetary compensation or tuition
Earned in- service oredis for salary scale
Knew a studont personally and wanted to work with him
Selected by an administrator and felt he should serve
Other. Explain

Inwil

,II.OPM1

1.....
11.41111111...,...=. .ININO,1 ..../

5. Check that important ohanges needed in student teaching programs:

Additional oompensation for cooperating teachers
Additional orientation for cooperating teachers
Greater recognition (non- financial) by the college of the con-
tributions of the cooperating teachers
Gteater recognition (non- financial) by the school and community
of the contributions of the cooperating teachers
More communication between college supervisors and teachers
More time for planning and conferences between the student
teacher and the cooperating teacher

6. With how many colleges did you work in student teaching during
the last year?

7. At a given time, wovid you prefer (Rank in preferenoe 1, 2, 3).

Several student
supervisors
Several student
Several student
visor
No preference

teachers from different colleges, different

teachers from same college, same supervisor
teachers from different colleges, same super-

280
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8, Who do you believe should have the nak2s responsibility in the
orientation of 000perating teaohers?

College supervisors
Sohool principals
School district admiAistration

aill.

9. Whioh arrangement do you believe would be the most effective way
for the colleges to orient cooperating teachers?

Eaol, college doing its own orientation on the oampus
Eaoh college doing its own orientation in our school district
All-colleges arranging joint orientation programa in our sohool
district

10. How many teaohers did you have on your staff last year?

11. that percentage do you believe were capable of beooming 000per-
ating taaohars?

12. What peroentage did partioipate as cooperating teachers during
the 1967-1968 sohool year %

13. Cheok the three most important duties of a oollege supervisor in
. a student teaohing situation:

Protect the interests of the student teacher
Assist the cooperating teacher in her role
Instruct student and teacher in methods
Present the colleges viewpoint in student teaching
nrengthen oollege-sohool relationships
Identify and motivate potential cooperating teachers

=11....=

IMI..11=11

WERIMII1111

D-3

14. a) Cheok the three meet important duties of the prinoipal in a
student teaohing situation.

Help develop an outstanding group of cooperating teaohers
Enoourage an exchange of ideas among all partioipants
Establish rapport with the student teaoher
Help to assure that all participants meet their obligations
Interpret the student teaching program to the community,
the Board of EduJation, and the teaohing staff
Partioipate in study groups with a college to bring about
changes and improvements in the student teaohing program

b) What is your view of the prinoipal's role in developing a larger
pool of highly qualified 000perating teaohers? Cheok the three
best item's,

Help in general way by reoognition, encouragement of
cooperating teachers
Help by being closely involved with each experience
Help by encouraging speoific teachers to serve
Help by discouraging some teaohers from serving
Help by insisting or frequent oollege supervision and care-
ful orientation
Cooperate with the colleges, efforts to develop more quali-
fied 000perating teaohers
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PART ONE

Introduction

Since 1964, when the study entitled Toward Improved Teacher Education
in Greater Cleveland was published, there has been a continuing coop-
erative effort to improve teacher education in the Cleveland area,
Particular emphasis has been placed on ways to strengthen and expand
student teaching programs. On-going efforts have been made by various
individuals and organizations to improve student teaching, with a ma-
jor Impetus being given by the Cleveland Commission on Higher Education.

Concrete evidence of these efforts came in 1968 with the publication
of Analysis of Student Teaching, Metropolitan Cleveland, Ohio, 1967
1g68. This study contained a census of 1967-68 student teaching ac-
tivity, a survey of outstanding cooperating teachers and their prin-
cipals, and a summary of ways to improve student teaching. As stated
in the subtitle, thi.A. WA a atudy in 14 cottegea and univeuities
ptacing atudent toacheta in 34 met4opotitan coot agatema. The work
was well titled and implemented; in one source we have what is prob-
ably the most comprehensive statistical analysis of student teaching
for any metropolitan area In the United States.

Working from this parent document, It was the purpose of this study
to take a second step toward supplying objective data for the analysis
of the problem --- specifically, to follow-up the student teachers
studied In the Teacher Education Committee report to determine:

1. How many 5f the 1967-68 student teachers
are currently teaching.

2. What are they teaching.

3. How and wl.y they selected their positlon.

4. How does their teaching position compare
with their student teaching assignment.

5. What their opinion Is of the beat and
wout poiW og 4tudent teaching.

6. How many are planning a change for the
following year.

It was first thought that the best approach to the problem would be to
teat a random stratified sample of about 200 and send an In-depth ques-
tionnaire, reseerching not only where these people are and now they got
there but also research some of their reactions and opinions of the
student teaching experience. After consulting wlth Dr. John A. Morford
and other members of the Cleveland Commission, it was decided that the
primary function of the study was to contact the greatest possible number

1
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of the entire population and get the best possible picture of the flow
chart from student teaching to the first teaching position. Therefore,
in order to Insure the greatest number of responses, a simple double
postcard format was developed. The descriptive sides of the postcards
are reproduced below. FORM A shows the instructions on one half of the
postcard and FORM 8 shows the questions there were to be answered and
returned.

SUBJECT: Follow-up Study of 1967-1968 Student Teachers

Last year tLa Teacher Education Committee of the Cleveland
Commission on Higher Education surveyed Student Teacher prac-
tices in Metropolitan Cleveland. It is felt that a study of
present position: and status of those student teachers would
yield very important information. Since you were one of thore
doing Student Teaching in 1967-1968, we would like to ask you
to take a few minutes of your time to answer the questions on
the accompanying postal. card. (Please print your responses.)

NOTE: Everyone should fill out PART A and ',.-ether PART B or
PART C. If you are not now actively engaged in full -time
teaching, would you please fill in the appropriate answers in
PART B. If you are actively engaged in full -time teaching,
please fill in the appropriate answers in PART C.

.

Your cooperation is appreciated.

Dr. F. T. Huck
Project Director

PART A: Where did you do your Student Teaching?
School School System

PART B: What is your reason for not currently teaching?
Marriage [ ) Army ( ) Graduate School [ ) Other
Do you intend to teach in the future When

PART C: Where are you currently teaching?
School School System
Grade(s) ' Subject(s)

What was the primary reason for choosing your position?
Reputation of System [ Location Salary ( ) Other

How did you first learn of the vacancy? --

In relation to student teaching, are you teaching in:
Same System Grade Level Subject
Roughly the same socio-economic level? , -4

,-.Briefly, in relation to student teaching, what were,
,Best Points -- -4°
Worst Points

V-1 Are you planning a change in lobs next year?
13!, rt -r : i r ,



Directors of Student Teaching of the fourteen colleges and universities
who had placed student teachers in the area during the 1967-68 school
term were contacted and asked to submit the permanent home addresses of
these people. In spite of the fact that this placed a burden on already
overworked secretarial staff, the response was enthusiastic aid prompt,
with all fourteen colleges responding. (Miami University, one of the
fifteen schools listed in the Census, did not have student teachers in
the area in 1967-68). Of the 1631 student teacher assignments reported
for 1967-68 by the Census, a total of 1409 usable home addresses were
forwarded by the Directors of Student Teaching. The discrepency betweel
the two figures occurs because some multiple assignments to more than
one cooperating teacher had been made and also, in a few cases, some
permanent home addresses were not eve:liable.

During the months of April and May, 1969, there were 1375 postcards
addressed and wiled. Thirty-four persons were contacted directly or
by phone. The response was Immediate and continuou: until the cutoff
date of August 1, at which time the return of cards had decreased to
near zero. At that time, 830 responses, or a 59% return, had been re-
ceived. The high percentage of return was quite gratifying. Returns
were received from four foreign countries, from APO addresses In both
the Pacific and European military areas, and states ranging from Con-
necticut to Texas to California. Personal or phone contact was made on
a very limited basis to get the reaction of the recipient of the ques-
tionnaire. It was interesting to note that a number of student teachers
expressed pleasant surprise that the colleges were interested enough in
them after graduation to do a follow-up study. One cannot help wonder
why approximately 600 professional people would not take a few minutes of
their time tp return the questionnaire. It is conjectured that If the
questionnaire is put aside and not filled out Immediately tha probability
of its being returned becomes quite small. No investigation of non-re-
sponse bias in this study has peen made; we can only assume that the flow
pattern for the non-responders would be roughly comparable to the pattern
of the responders.

Of the cards that were returned, nearly all were filled out correctly and
contained usable information. Two cards were returned because the addressee
coulci not be located and four cards were not used becausc the coding number,
identifying the college attended, had been removed. Conversely many people
signed their names or returned both halves of the card in order that they
might be Identified. In addition to returning the card, one person wrote
a very long letter telling of her troubles with one state's certification
requirements and with discrimination against an older person seeking a
teaching jobs

The remainder of this study will give the: (1) summary of results for
each of the fourteen colleges, (2) summary of the tot-1 results, and (3)
conclusions and Implications of the study.

3
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PART TWO

The Alalysis of Data for individual Cole

Census data for the 14 colleges placing student teachers in 34 school
systems in Metropolitan Cleveland were reported in lalAysis of Student
Teaching, Metropolitan Cleveland, Ohio, 1967 -1968, When the question-
71717-a for this study were sent out, a coded number was assigned to
each college and placed in the upper right hand corner of the return-
able portion of the card. The returned cards were then separated ac-
cording to college attended and the following summaries were made for
each school.

Each college or university received only its data analysis. Complete
copies of the total report are on file in the Project Office. Data
information will not be released for any college without permission of
its designated representative.



ALLEGHENY COLLEGE

ALLEGHENY COLLEGE had 74 student teaching assignments listed in the
Cen3us. Sixteen of these were now interning in the Cleveland system
and their present status immediately determined. (These sixteen
are not counted as either teaching or not teaching in the tc-.alsj.
In addition to the 16 interns, 35 cards were returned, so -2't of the
total were identified as to present position. From t' 2 35 .:.ardt,, 13,

or 37%, were not teaching. The reasons for not 'reaching se -.

MaJvciage [2) Gkaduate &hoot (4)

AAmy [1] OZhet Poation4 [1]

Reuon,Not Given (3]

Of the 13 who were not teaching, 8 Intend to teach in the future,
with only 2 not intending to teach and 2 undecided. One did not
give a reason. Six of the 8 intend to start teaching within the
next two years.

There were 22, or 63%, currentl/ teaching. All of them had been as-
signed to Cleveland schools for student teaching. Two returned to
teach In Cleveland, 2 went to the suburbs, 9 were in Pennsylvania, 3
In Virginia and one each in Connecticut, New Jersey, Massachusetts,
Michigan and New York. The other data were tabulated as follows.

REASON FOR SELECTION
Reputation [6], Location [171, Salary [61, and No Other Choice [1].*

HOW VID YOU FIRST LEARN OF THE VACANCY
Through Student Teaching (1), Placemeu* [2], ini.erview [2], Applied [9],
Contacted by System (3], and Friend [1].

COMPARED TO STUDENT TEACHING ASSIGNMENT, PRESENT TEACNING IS IN SAME
System Grade Level Subject SocioEconcmic Level
Yes ( 2j Yes (10] Yes (14] Yes ( 3]
No (20] No (12] No ( 9] No 119)

In many eategoAte4 muttyfe 4410eMA au given, the/Leto/Le the totat
mamba 06 46sponaos guatea than the numbe4 06 peopte heap5WMg.

5
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BEST POINTS ABOUT STUDENT TEAMING
Cooperating Teacher [8], Experience of Actual Teaching [7], Super-
vision [2), Relations with Students [2], and Relation: with Faculty [1].

WORST POINTS ABOUT STUDENT TEACHING
Two comments each for Too Much Work, ixtra Cl
Brevity, Cooperating Macher, and Class Site;
Administration, Not Realistic, School System,
of Year.

asses, Lack of Direction,
one each for Discipline,
and Starting in Middle

PLANNING A CHANGE NEXT YEAR 7N TEACHING POSITION
Yes [61 No [15]

r.; Hr;:.

a

6

'

.
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BALDWIN-WALLACE COLLEGE

BALDWIN-WALLACE COLLEGE had i71 student teaching assignments listed ;n
the Census. . One hundred-and-five, or 66%, of the 159 cards sent out
were returned.

Of these 23, or 22%, were. not teaching. Reasons for not teaching were:

Mvtt.&zge [8] Gueduate Sekoat [4]

Atmy [4] Other Po4i.tion4 [61

Rea4on Not Given [I]

Of these 23 who were not teaching, 18 Intend to teach In the future, 2
do not intend to teach, 2 wers undecided and one did not respond. Four-

teen of the 18 Intend to be teaching within, the next two years.

Of the 82 who were teaching, 2J were assigned to Berea schools for their
student teaching, 46 to other suburban schools, and 7 to Cleveland. Be-

cause of the large number assigned to Berea, the analysis was made In
three categories.

Of the 29 student teaching in Berea, 7 remained in Berea, 9 went to other
suburban schools, one went to Cleveland, 3 to other Ohio schools, 2 each
to New York and Maryland, and one each to Virginia, Illinois, Rhode
island, Pennsylvania and Air Force Dependents School.

Of the 46 Olo did student teaching in suburban schools other than Berea,
18 are now teaching In suburban schools (13 in the same system in which
they did their student teaching), 5 are in Cleveland, 2 In Berea, 8 in
other Ohio schools, 2 each In California, New York and New Jersey and one
each In Virginia, North Carolina, Illinois, Connecticut, Maryland, Arizona,
and a parochial school.

Of the 7 student teaching In Cleveland, 3'remelned In Cleveland, 2 went
to suburban schools, one in other Ohio schools and one In Maryland.

The other data were tab.ilated as follows:

REASON FOR SELECTION
Reputation (30), Location [561, Salary [9], Only Opening [2], and
Other [5].
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HOW VIP YOU FIRST LEARN OF THE VACANCY
Through Student Teaching [12], Placement [9], Interview [12], Ap-

plied 126], Friend [ll], County School Board [1], State Department
[1], College Paper [3], and Advisor [1].

COMPARED TO STUDENT TEACHING ASSIGNMENT, PRESENT TEACHING IS IN SAME

System Grade Level Subject Socio-Economic Level

Yes (22] Yes [46] Yes [68] Yes (50
No [60] No [36] No [14] No [32]

BEST POINTS ABOUT STUDENT TEACHING
Cooperating Teacher [27], Experience of Actual Teaching [27], Super-

vision [4], Relation with Students [13], Relation with Faculty [4],

and School System [10].

WORST POINTS ABOUT STUDENT TEACHING
None (17], Not Realistic [9], Supervisor [7], Cooperating Teacher [7],

Class at Baldwin-Wallace [5], Discipline [5], Brevity [5], Overwork [3],

and one each for Experience, No Remedial Reading, No Preparatiott for
Slow Students, No Communication with Other Student Teachers, Distance,
Morale of Staff, and Lack of Materials.

PLANNING A CHANGE NEXT YEAR IN TEACHING POSITION
Yes [15] No [62] Undecided [4]

8



maw GREEN STATE UNIVERSITY

BOWLING GREEN STATE UNIVERSITY had 152 student teaching assignments
listed in the Census. Seventy-seven, or 57%, of the 138 cards sen/
out were returned.

Of these, IS, or 21%, were not teaching. The reasons for not teaching
were:

Mmitiage [2] Money [2]

Anmy [2] No Opening [1]
Gutduate Schoot (6] Men Pohition4 [3]

Of t'e 16 who were not teaching, 10 intend to teach in the future with
only 2 definitely not intending to teach and 4 undecided. Five of the
10 intend to teach within the next two years.

The remaining 63, or 79%, were currently teaching. Of the 51 who did
their student teaching in suburban schools, 36 are now teaching in
suburban schools, with 17 in the same system in which they did their
student teaching. Two are in the Cleveland system and 4 in other Ohio
schools, but the others are widely scattered --- Virginia, Texas, Penn-
sylvania, Alabama, Idaho, Indiana, Maryland and California.

Of the 12 who did their student teaching in the Cleveland system, 5
stayed In the system, 5 went to the suburbs, one is in another Ohio
school, and one Is teaching at Quantico Dependents School.

The other data were tabulated as follows:

REASON FOR SELECTIOP
Reputation (26], Location [42], Salary [7], Only Opening [1], and
Others M.

HOW DID YOU FIRST LEARN OF THE VACANCY
Through Student Teaching [14], Placement [9], intervIcm (13], Ap-
plied (16], Friend (6], County Office [1], and Abucus

COMPARED TO STUDENT TEACHI4( ASSIGNMENT, PRESENT TEACHING IS IN SAME
System Cracio Level Subject Socio-Esonomic Level

Yes [22] Yes [40] Yes 148] Yes [36]

No (41] No [231 No [11] No [27]

9
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BEST POINTS ABOUT STUDENT TEACHING
Cooperating Teacher [25], Experience of Actual Teaching [15], Staff

Supervisor [8], Relation with Students [11], School System [2], Re-

lation with Teachers [7], and Parent Concern ill.

WORST l'10INTS ABOUT STUDENT TEACHING
None [15], Brevity [li], Busy Work [Z], Seminars [6], Archaic Meth-

ods [3], Lack of Facilities [2], Cooperating Teacher [2], Supervisor [2],

and one each for Teacher's Morale, Two Subjects, Discipline, Not Re-

alistic, Student interest and Distance.

PLANNING A CHANCE NEXT YEkP IN TEACHING POSITION
Yes [16] No [43] Undecided [2]

10



CASE WESTERN RESERVE UNIVERSITY

CASE WESTERN RESERVE UNIVERSITY had 146 student teaching assignments
listed In the Census. Seventy-two, or 5E4,, of the 125 cards sent out
were returned.

Of these, 25, or 35%, were not teaching. The reasons for not teaching
ware:

Maloaage ( 8] Pozition Not Avaitabe [1]

Army ( I] Penzonat Recaonh [2]

Gudwate School. ,[11] Othek Recaom [1]

Centigcation Mobtem in Nev Jeuey (1]

Of the 25 who were not teaching, 19 intend to teach in the future with
only 2 definitely not intending to teach and 3 undecided. One did not
give a reason. Ten have intentions of starting to teach within the
next two years.

The remaining 47, or 65%, were currently teaching. Of the 36 assigned
to suburban schools, 17 returned to teach in suburban schools, with 12
or 33%, returning to the same system In which they did their student
teaching. Five went to the Cleveland system, 5 were in other Ohio
schools, two each were in Florida, New Jersey and Massachusetts, and
one each in New York, Connecticut and North Dakota.

Of the 11 who did their student teaching in Cleveland, 9 returned to
the Cleveland system, one went to the suburbs and one went to California.

The other data were tabulated 65 follows:

REASON FOR SELECTION
Reputation [17], Location (241, Salary [11], interest in Special Stu-
dents [4], Alma Mater [1].

HOW DID YOU MST LEARN OF THE VACANCY
Through Student Teaching [11), Placement (31, Interview [3], Ap-
plied [19], Friend [4], Contacted by System (:), and Prior Employ-
ment [2].

COMPARED TO STUDENT TEACHING ASSIGNMENT, PlESENT TEACHING IS IN SAME
System Grade Level Subject Socio-EconomIc Level

Yes (21) Yes DO] Yes [40] Yes (24)
No [26] No [17] No [ 7] Ho [23]

ii
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BEST POINTS ABOUT STUDENT TEACHING
Cooperating Teacher (21], Experience of Actual Teaching (15], Staff

Supervisor [1], Relation with Students [2], Relation with Faculty [6],

Getting a Certificate [2], School System (4], Convenient [1], Length

[1], and Freedom [1].

WORST POINTS ABOUT STUDENT TEACHING
None OIL University Courses [6], Not Realistic [3], Large Classes

[3], Cooperating Teacher [9], Expensive [3], School Administration [3],

No Time to Observe [2], Supervisor [2], Not Prepared [2], No Free-

dom (2], Time Consuming [2], Split Assignment [2], and Too Lori (1].

PLANNINC A CHANGE NEXT YEAR IN TEACHING POSITION

Ycs (10] No [29] Undecided [7].
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CLEVELAND STATE UNIVERSITY

CLEVELAND STATE UNIVERSITY had 106 student teaChing,assignments listed
in the Censui.' Thirty-three, or 42 %., of the 78 cards sent out were
returned.

Of these, 10, or 30%, were not teaching. The reasons for not teaching
were:

Maktiuge [4] SubAtitute Teaching [a]

Graduate Schaaf. . Did Not Student Teach [1]

Of the 10 who are not teaching, 8 intend to teach in the future. One

does not intend to teach and one did not answer. Three have intentions
of stet-Ling to teach in the next two years.

The remaining 23, or 70%, were currently teaching. Of the 11 assigned
to suburban schools, 5 accepted positions in the suburbs but none in the
same school system in which they did their student teaching. Three were
teaching in Cleveland, two in Cleveland Diocesan schools, and one in
Pennsylvania.

Of the 12 in Cleveland, 10 remained in the Cleveland system, one went
to a suburban system and one was teaching in Mississippi.

The other data were tabulated as follows:

REASON FOR SELECTION
Reputation [6], Location [10], Salary [9], Friend [1], Teaching
Conditions [1], and Others [3].

HOW DID YOU FIRST LEARN OF THE VACANCY
Through Student Teaching [9], Placement [1], Interview [1], Applied [11],
Friend [1], Church [1], Contacted by School [1], and University [1].

COMPARED TO STUDENT TEACHING ASSIGNMENT, PRESENT TEACHING IS IN SAME
System Grade -Level Subject Socio-Economic Level

Yes [10] Yes [12] Yes [12] Yes [14]

No [.11] No [ 9] No [ 9] No [ 7]

BEST POINTS ABOUT STUDENT TEACHING
Cooperating Teacher [5], Experience of Actual Teaching [6], School [4].,

Relation with Students [4], None [1], and Relation with Teachers [3].

297
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WORST POINTS ABOUT STUDENT TEACHING

Nine [3], Cooperating Teacher [3], Student Attitudes [3], Not Broad
Enough Experience [2], Half Day [2], and one each for Facilities,
Principal, Distance, Busy Work and Discipline.

tit



HIRAM COLLEGE

HIRAM COLLEGE had 8 student teachers assigned. From these, 4 answers
were received. One person was not teaching becasue of marriage, but
intended to start teaching,44_the fall of 1969. Of the three who were
teaching, one had been assigned to Bedford and was teaching in Solon;
two were assigned to Chagrin Falls, one was teaching in Chagrin and one
went to Twinsburg. Reputation, location and salary were each listed
for selecting their position. Cooperating teacher and discipline
were listed as BEST POINTS and not your own class a; the WORST POINT.
Of the three who were teaching, two were not planning a change but
one was.

15
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JOHN CARROLL UNIVERSITY

JOHN CARROLL UNIVERSITY had 44 student teaching assignments listed in
the Census. Of these, 43 were contacted by telephone or postcard and
a return of 36 replies, or 84%, was achieved. The higher than nrsrmal
percentage was due to the fact that some students were contacted by
telephone.

Of the 36 returns, 12, or 33%, were not teaching. The reasons for not
teaching were

Akmy [3] Peace Coos [1]

G/Laduate Schoot [5] No Vacancy [1]

CteAgy [1] Had Job But Qat Became
oi Diztance Tr veted [1]

Of the 12 who were not teaching, 7 intend to teach in the future, with
4 undecided and only one definitely not going to teach. Five have in-
tentions of teaching within the next two years.

The remaining 24, or 67%, were teaching full-time. Sixteen had been
assigned to suburban schools, with 12 of these returning to suburban
schools to teach; of these, 5 were in the system in which they did
their student teaching. Two went to Cleveland, one in other Ohio
schools, and one in California.

Of the 8 who did their student teaching In the Cleveland schools, 4 re-
mained in the system and 4 went to the suburbs.

The other data were tabulated as follows:

REASON FOR SELECTION
Reputation [6], Location [7], Salary [3], Definite Need for a Teacher [I),
Future Opportunity [1], and Only Opportunity [4].

HOW DID YOU FIRST LEARN OF THE VACANCY
Applied [11], interview [3], Through Student Teaching [5], and
Placement [1].

COMPARED TO STUDENT TEACHING ASSIGNMENT, PRESENT TEACHING IS IN SAME
System Grade Leval Subject Soclo-Economic Level

Yes [ 9) Yes [ 8] Yes [15) Yes [II]

No [13] No [14] No [ 7] No [ 9]
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BEST POINTS ABOUT STUDENT TEACHING
Cooperating Teacher [6], Experience of Actual Teaching [8], Full
Semester Oh and Relation with Students (2].

WORST POINTS ABOUT STUDENT TEACHING
None [3], Cooperating Teacher (2], Student Attitude [2], Lesson Plans
(2], Too Much Work [2]; Not Realistic [I], and Too Restrictive [1].

PLANNING A CHANGE NEXT YEAR IN TEACHING POSITION
Yes [3] No [18] Undecided (1]

17
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KENT STATE UNIVERSITY

KENT STATE UNIVERSITY had 343 student teaching assignments listei in
the Census. One hundred-sixty-nine, or 59%, of the 285 cards sent out
were returned.

Of these, 26, or 15%, were not teaching. The reasons for not teaching
were:

Mattiage (11) &Leaky [1]

Attry [ 3] Lataky Wotk [1]

Gtaduate Schoot [ 3) BuAineza (1]

Not Yet Gtadaated ( 3) Ittne44 [1]

Can't Get Job ( Rca4on Not Given [1]

Of the 26 who were not teaching, 22 intend to teach, with only 3 defi-
nitely not going to teach and one undecided. Seven have intentions of
starting to teach in 1969.

The remaining 143, or 85%, were teaching. Of the 122 assigned to su-
burban schools, 94 returned to teach in suburban schools, 43 of these
in the same school in which they did their student teaching. Ten went
to Cleveland, 2 to other Ohio schools, 6 to Cleveland parochial schools,
2 to Pennsylvania, 2 to New York, and one each to New Hampshire, Balti-
more, Michigan, Kansas, Florida and Missouri.

Of the 21 who did their student teaching in Cleveland, 17 returned to
Cleveland 2 went to the suburbs, one to other Ohio schools and one to
Texas.

The other data were tabulated as follows:

REASON FOR SELECTION.
Reputation [64], Location [12], Salary [23], Only Opening [9], Spec-
ial School [5], Work With Underprivileged [2], and Other [4].

HOW DID YOU FIRST LEARN OF THE VACANCY
Student Teaching [3], Placement (14], Interview [17], Applied (52],
Friend [8], Substituting (3], PrInclp31 [2], Contacted by System
(7], New York Times (1], and Employment Agency (1].

COMPARED TO STUDENT TEACHING ASSIGNMENT, PRESENT TEACHING IS IN SAME

System Grade Level Subject Socio-Economic Level

Yes [60] Yes [71] Yes [118] Yes [92]

No [81] No (70] No ( 23] No (50]
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BEST POINTS ABOUT STUDENT TEACHING
Cooperating Teacher [44], Experience of Actual Teaching [49], Staff
Supervisor [2], Relation with Students [16], Relation with Faculty
[14], School System [101, Responsibility [2], None [2], and Seminar [1].

WORST POINTS ABOUT STUDENT TEACHING
None [18], Seminars [11], Cooperating Teacher [4], Additional Class
Work [6], Classes Did Not Prepare [11], Pressure of Preparation [8],
Starting in Middle of Term [3], Extra Duties [3], Not Having Full
Control [5], College Supervisor [4], Lesson Plans [4], Busy Work [7],
Not Enough Direction [8], Administrative Pressure [2], Not Being
Paid [2], Discipline [5], and one each for Not Early Enough, Class
Size, Lack of Confidence, and No Help in Placement.

PLANNING A CHANGE NEXT YEAR IN TEACHING PCS:TION
Yes [37] No [100] Undecided [2]
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NOTRE DAME COLLEGE

NOTRE DAME COLLEGE had 49 student teaching assignments listed in the
Census. Eighteen, or 62%, of the 29 cards sent out were returned.

Of these, 4, or 22%, were not teaching. The reasons for not teaching
were

MakAiage (11 PLocee Cu4p4 [1)

Ghaduate Soho of [1) Not Gtaduated

Of these four, however, three intend to start teaching within the next
few years and only one was undecided.

The remaining 14, or 78%, were currently teaching. Of the 12 assigneu
to suburban schools, 6 returned to teach in suburban schools, with 2
or 17%, returning to the same system in which they did their student
teaching. Four vent to Diocesan schools, one to a private sOool, and
one returned to Notre Dame College.

Of the two who did their student teaching in Cleveland, one stayed in
the Cleveland system and one went to a Diocesan school.

The other data were tahulated as follows:

REASON FOR 3ELECTION
Reputetior, [5], Location [4], Salary [1], Request [2), and Pre-
viously Taught [1).

HOW VIP YOU FIRST LEARN OF THE VACANCY
Student Teaching [2], Through Notre Dame College [5], Applied [3],
Through Parish Census [1], and Contacted by School [3].

COMPARED 70 STUDENT TEACHING ASSIGNMENT, PRESENC TEACHING IS IN SAME
System Grade Levi.; Subject Socio-Economic Level

Yes [ 3] Yes [7] Yes [11] Yes [9]

No [111 No [7] No [ 3) No [91

BEST POINTS ABOUT STUDENT TEACHING
Cooperating Teacher [5], Experience of Actual Teaching [4), Coop-
eration of School Administration [1], None [1], Whole Semester [1],
Relation with Faculty [1), and Easy Transition to Inner-City Posi-
tion [1].
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WORST POINTS ABOUT STUDENT TEACHING
Cooperating Teacher (3J, None (21, Half flay (2), and one each for
Lesson Plans, Seminar; Lack of Preparation, Lack of Authority,
Teaching at Two Schools, Not Enough 1;arlety, Not Put On Own, Ner-
vousness, and Inadequate Facilities.

PLANNING A CHANGE NEXT YEAR IN TEACHING POSITION
(2] No (2)
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OHIO STATE UNIVERSITY

OHIO STATE UNIVERSITY had 28 student teaching assignments listed in

the Census. TEn, or 59%, of the 17 wards sent out were returned.

Of these, 5, or 50%, were not teaching. The reasons for not teaching

were:

Gutdwlte Schoot (1] Stitt in Calege [14]

Of the 5 who are not teaching, all of them intend to start teaching
within the next two years.

The other 5 were currently teaching. They were all assigned to the
Cle,,eland system; we who was at Wade Park was teaching in Washington,
D.C.; of the two assigned to Washington Irving, one went to Sterling,
one to Dike in the Cleveland System]; of the two assigned to Hough,
one went to Mt. Ver,on, New York and the other went to Los Angeles.

The other data were tabulated as follows:

REASON FOR SELCCTION
Reputation [3], Location [2].

HOW DIV YOU FIRST LEARN OF THE VACANCY
Student Teaching [1], Interview [1], and Applied [3].

COMPARED TO STUDENT TEACHING ASSIGNMENT, PRESENT TEACHING IS IN SAME

System Grae. Level Subject Socio-Economic Level

Yes [2] Yes [41 Yes (1] Yes [5]

No [3) No (1) No [4) No [0]

BEST POINTS ABOUT STUDENT TEACHING
Cooperating Teache, [2], Experience of Actual Teaching [1], Relation
with Students [1), Working in 1 System that Wasn't Afraid to Experi-
ment [1], and Freedom [1].

WORST POINTS ABOUT STUDENT TEACHING
Supervisors [1), Not Enough Freedom [2], and Being the Second Person

it a Classroom [1].

PLANNING A CHANGE NEAT YEAR IN TEACHING POSITION
Yes [2] No (2] Undecided [1]
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OHIO UNIVERSITY

OHIO UNIVERSITY had 375 student teaching assignments listed in the
Census. One, hundred-sixty-three, or 51%, of the cards sent out were
returned.

Ot these, 47, or 29%, were not teaching. The reasons for not teaching
were: (Note several multiple responses)

Makkime [18) 8u4irteza [3]
Akmy [ 6] Stitt in Schoot [3)
Graduate Schoot [11] Diztike [2]

Ptaying with Indianapatts Symphony [1]

Of the 47 who were not teaching, 36 intend to teach in the future, 5
do not intend to teach and 6 were undecided. Twenty-five intend to
start teaching in the next three years.

The remaining 116, or 71%, were currently teaching. Of the 66 assigned
to suburban schools, 22 returned to teach in suburban schools, with 7,
or 11%, returning to the same system in which they did their student
teaching. Five went to Cleveland sci.00ls, 19 went to other schools in
Ohio, Mew Jersey 4, Maryland 3, and two each it, Florida, New York,
Connecticut, v:rginia, and one each in Oregon, Michigan, Missouri,
Charlottetown (Canada), and Cleveland parochial.

Of the 50 who did their student teaching in Cleveland, 15 returned to
the Cleveland system, 6 went to the suburbs, 13 went other schools
in Ohio, 4 to California, 2 each In Tampa, Detroit, Connecticut,
and one each to Maryland, Virginia, Denver, Pittsburg, ,Ilinols, At-
lanta, New York and Cleveland parochial.

The other data were tabulated as follows:

REASON FOR SELECTION
Reputation [40], Location [81], Salary [26], Right Subject [2],
Coaching (2], and Only One Available [4].

HOW Olt) YOU FIRST LEARN OF THE VACANCY

Student Teaching [18], Placement (17], Interview (15], Applied [34],
Friend (7], Contacted by System [7], County Office [5], Substitute
Teaching (1], and Newspaper [I].
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COMPARED TO STUDENT TEACHING ASSIGNMtNT, PRESENT TEACHING IS IN SAME

System Grade Level Subject Socio-Economic Level

Yes [221 Yes [63] Yes [83] Yes [62]

No [93] tic,' [521 No [31] No [51]

BEST POINTS ABOUT STUDENT TEACHING,....
Cooperating Teacher [414], Experience of Actual Teaching [27], Super-
visor [ii], Relation with Students [10], Relation with Faculty [13],
Equipment [4], None [3], Special Classes [2], School System [13],
Freedom for Creativity [2], Advance Preparation [1], and Seminars [1].

WORT POINTS ABOUT STUDENT TEACHING
None [13], Seminars [171, Brevity [12], Housing [81, Busy Work [5],
Distance [5], Discipline [4], Lack of Direction [4], Cooperating
Teacher [4], No Pay [4], Too Much Work [4], Not Realistic [4], Ad-
ministration [2], Adjustment to Teaching [2], Extra Dudes [21,
Transportation [2], and one each for School System, Junior High
Lesson Plans, Union, and Size of Class.

PLANNING A CHANGE NEXT YEAR IN TEACHING POSITION
Yes [27] No r,76] Undecided [8]
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SAINT JOHR COLLEGE OF CLEVELAND

SAINT JOHN COLLEGE OF CLEVELAND had 99 student teaching assignments
listed in the Census. Sixty -nine, or 70% of the 99 cards sent out
were returned.

Of these, 6, or 9%, were not teaching. The reasons for not teaching
were:

Malaiage [4] Gtaduate Schoot [1]

Not Gtaduated [1]

Of the 6 who were not teaching, al 6 intend to teach, three starting
In the fall of 1969 ar.d three In 1975 when their children will be in
school.

The remaining 63 had done their student teaching in Cleveland diocesan
schools. Thirty-four were teaching in the same school in which they
did their student teaching. Forty-one were teaching in local diocesan
schools, 2 went to the Youngstown Diocese, 2 went to the Plt:sburg
Diocese, one each to Illinois and to Oakland, California Diocese, 12
went to suburban public schools, 2 went to Cleveland and one to one
other school In Ohio.

The other data were tabulated as follows:

REASON FOR SELECTION--;
Reputation (13), Location [16], Salary [8], Appointed [28), Inner
Commitment [2], Available [I] and Other [2].

HOW DID yOU FIRST LEARN OF THE VACANCV
Appointed [28], Applied [7], Friend [5], Bulletin Board [3], Own
Parish [2], Contacted by School [4], and County Office (1].

COMPARED TO STUDENT TEACHING ASSIGNMENT, PRESENT POSITION IS IN SAME
System Grade Level Subject Socio-Ecoromic Level

Yes [34] Yes (49] Yes [55] Yes (37)

No [29] No [14] No [ 8] No [26]

BEST POINTS ABOUT STUDENT TEACHING
Cooperating Teacher [20], Experience of Actual Teaching [19], Relation
with Students [9), Supervision [5], New Ideas [5], Really Prepared [41,
Opportunity to Try New Ideas [3), Learned Strengths and Weaknesses (11,
and Equipment [1].
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WORST POINTS
ABOUT STUDENT TEACHING

None [12],
Detailed Lesson

Plans [15], Cooperating
Teacher (4), Bre-

vity [2), Discipline
[8], Distance

[5], Away from
Regular Classes [3],

Unfamiliar Groups
[1], Large Classes [2],

Seminars [1], Time Spent

Observing [1], Supervisors
[2], Not Realistic

[2], and Tension [2].

PLANNING A CHANGE NEXT YEAR IN TEACHING POSITION

Yes [13] No (48)
Undecided [2]
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URSULINE COLLEGE

URSULINE COLLEGE had 36 student teaching assignments listed lin the

:ensus. Eighteen, or 62%, of the 29 cards sent out were returned.

Of these, 8, or 44%, were not teaching. The reasons for not teaching
were:

Makkiage [2] Lack o6 New York.
Graduate. Schoot [4] CaUp:cation [1]

Melt [1]

Of the 8 who were not teaching, 5 intend to teach in the futur#, one
did not intend to teach and 2 were undecided. Four of the 5 who are
going to teach intend to stmt teaching within the next two years.

The remaining 10, or 56%, were currently teaching. Of the 5 assigned
to suburban public schools, one returned to the same school, 3 went to
parochial schools, and one went to another school in Onio. Of the 3
assigned to parochial schools, all 3 remained in the school in which
they did their student teaching. Of the 2 assigned to Cleveland, both
returned to Cleveland.

The other data were tabulated as follows:

REASON FOR SELECTION
Reputation [4), Location [5], Salary (2), Available [2), and Other [1].

HOW DID YOU FIRST !EARN OF THE VACANCY
Student Teaching [1), Education Office DA, Applied [4], Friend [3),
and Interview Rh

COMPARED TO STUDENT TEACHING ASSIGNMENT, PRESENT POSITION IS IN SAME
System Grade Level Subject Socio-Econo'ic Level
Yes (6] Yes [8] Yes [9) Yes [6]

No [4] No [2] No [1) No [4]

BEST POINTS ABOUT STUDENT TEACHING
Cooperating Teacher (4), Experience of Actual Teaching [2], Relation
with Students [2), Relation with Faculty [3), and School (2).
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WORST POINTS ABOUT STUDENT TEACHING
None [3], Teaching and Taking Classes i3], Not Realistic [1], Bre-
vity [1], Outdated Texts and Equipment [1], and Student Attitude
[I].

PLANNING A CHANGE NEXT YEAR IN TEACHING POSITION
Yes [2] No [8]
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CENTRAL STATE UNIVERSITY

In addition to the schools previously reported, a few other schools
had a small-number of student teaching assignments in this area. OF

these, the only one included in the study is CENTRAL STATE UNIVERSITY
which had $ assignments.. Three cards, or 313%, of the total sent out
were completed and returned. All 3 did their student teaching in the
Cleveland system and all 3 were currently teaching. Two returned to
the Cleveland system and one went to Baltimore. Two selected their
schools because of reputation. Two learned of the vacancy through
applying, one learned of the vacancy from the university. Two were
in the same system In which they did their student teaching, all 3
were In the same grade and subject, 2 were at the same socio-economic
level and one was not. BEST POINTS were listed as cooperating teacher
[2] and new methods [1]. WORST POINTS were none, discipline, and
lack of knowledge of phonics. None of the 3 is planning a change for
next year.
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PART THREE

Analysis of Results for the Total Group, Summary and Conclusions

The Cenama had shown that there were 1631 6.tudent teachcA az.5ignments
in the Greater Clevealnd.Metropolitan area for the school year 1967-68.
Of these, 1409 come contacted. F.'Sty-nine peAcent, 04 830 4etunned the
queationnai4e. Following is a summary of these data.

A remarkably high percentage of the 1967-68 student teachers were
either teaching or intend to teach in the future. Six hundred and
eighteen, or 76% of the total 814, were teaching. Of the 196, or
24% who were not teaching, 148 intend to teach in the future. Of

the remaining 6%, 4% were undecided and only 2% were not going to
teach.

The major rea3ons for not teaching were:

MatAiage [62] Gkadwate Schoot [62]

Ah.my [21] ()their. Poaitions (16]

1'06i-tau Not Avaitabte [4]

Most of those in the marriage, army, and graduate school categories
intend to start teaching as soon as possible. The army category affects
more than those in service; many wives noted that their location not the
actual teaching --- or change in position for the next year depended
upon orders for their husbands who were in the service.

Of the 618 who weke cukkentty teaching, the breakdown of student teach-
ing assignments was --- aubukba 391, Ctevetand 155, Dioceaan 66. Of the
397 assigned to suburban schools, 232 returned to suburban schools, 33
went to Cleveland, and 132 left the Cleveland area. Of those who re-
turned to suburban schools, 108, or 27%, returned to the same school in

which they did their student teaching. Of the i55 assigned to Cleveland
schools, 71, or 46%, returned to the Cleveland system to teach. Twenty-

three went to suburban schools to teach. Of the 66 assigned to diocesan
schools; 37, or 56% returned to the same school to teach. In summary,

of the 618 who were teaching, 396 04 64% were 4t the GxeateA Ctevetand
mea. The remaining 36% left the area and were scattered widely in the
'Jolted States, with a few in Canada and overseas (see the data for in-
dividual schools in PART TWO for the breakdown). A total of 216, or
35%, were teaching in the same system in which they did their student
teaching. This is double the 18% estimated by Census figures of student
teachers hired in the past five years. No attempt was made to summarize

the data on grades and subjects now being taught; this was background
information helpful in interpreting some of the other data.
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For the total group the remainder of the data were tabulated as follows:

REASON FOR SELECTION OF CURRENT POSITION
Reputation. [222], Location [339], Salary [108], Appointed [28], No
Other Choice [23], and Interest in Special Teaching [14].

HOW DID YOU FIRST LEARN OF THE VACANCY
Through Student Teaching [99], Placement [63], Interview [78], Ap-
plied [197], Friend [46], and Contacted by System [28].

COMPARED TO STUDENT TEACHING ASSIGNMENT, PRESENT POSITION IS IN SAME.
System Grade Level Subject Socio-Economic Level

Yes [216] Yes [351] Yes [477] Yes [351]

No [395] No [257] No [127] No [254]

BEST POINTS ABOUT STUDENT TEACHING
Cooperating Teacher [214], Experience of Actual Teaching [180], Re-
lation with Students [73], Relation with Faculty [52], School System
[45], and Supervisor [33].

WORST POINTS ABOUT STUDENT TEACHING
None [98], Class at College [55], Not Realistic [31], Supervisor [31],
Overwork [29], Lesson Plans [27], Cooperating Teacher [27], Discipline
[23], and Class Size [5].

PLANNING A CHANGE NEXT YEAR IN TEACHING POSITION
Yes [141] No [430] Undecided [28]

Conclusions

From the preceding data, some general conclusions can be drawn. Student
teachers within the Metropolitan Cleveland area were a source of supply
for teachers --- 396, oh 641 o6 the total, wehe hilted in the area. For
this population of 396 who stayed in the area 216, or slightly more than
half of these were hired by the system in which they did their student
teaching; the others were exchanged from system to system.

A comparatively small percentage, 24%, Lome planning a change in posi/ion
Oti. next year.. Most of those planning a change Indicated that it was
only a change from one system to another, often dictated by a husband's
trans'or. Just one person indicated that she was dissatisfied with
teaching and was quitting. There were many comments to the effect that
teaching (and atudert teaching) was wondequt and they Liked eveltything
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about it. This is in direct contrast to a statement by Douglas W. Hunt
of the National Association of Secondary School Principals who said,
"Education haz the highat d.itopout tate o6 at majors pto6usziows. At-

mast a th.i.Ad o6 beginning .teachers quit in theit 6it.st the yeats."
(Phi Delta Kappan, October, 1968). There was no evidence of this
found here. It is suggested that a three year follow-up study be do,-
with the present group included in this study.

In conclusion, it is interesting to note that there was considerable
evidence to support an opinion that 4tudent te.acheips petit that -they
had a vay 4avo4abte student teaching expenc:ence. The "BEST POINTS"
were strongly expressed and major factors, such as cooperating teacher
and experience of actual teaching, formed a consistent pattern. There
were frequent remarks such'as "coopetating teachet ttemendoue and
"enjoyed att o4 it." Under "WORST POINTS" 98 4-tudents tested NONE.
A wide variation in answers indicated that there was no consistent
pattern of complaints but Seminars or Classes at College, Detailed
Lesson Plans, Not Realistic, and College Supervisors were frequently
listed. The appearance of cooperating teachers under both BEST AND
WORST emphasizes the key role of the cooperating teachers in the suc-
cess or failure of the student teaching experience. Non-response
bias may also be important in this study --- it may be that those who
liked student teaching answered the quelionnaire anj those who didn't
like student teaching did not answer the questionnaire.

It is hoped that this study furnishes ideas and implications for fur-
ther study, and that the data found will be useful to Directors of
Student Teaching, Personnel Directors of Metro ;'litan School Systems
and to all involved in "IMPROVING STUDENT TEACHING."
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INTRODUCTION

Teacher education and certification programs commonly assume that
the professional performance of teachers is influenced by their student
teaching experience. The cooperating teacher is viewed as the key
person in effecting a meaningful teaching-learning experience for the
student teacher. Very few empirical data are available, however, on
the nature of the cooperating teacher's influence or on the attitudes
toward the cooperating teacher-student teacher relationship as viewed
by student teachers after the completion of their student teaching
experience.

Purpose_

Accordingly, this study was undertaken to examine the perceptions
that former student teachers had of the cooperating teacher's role in
their professional development in order to identify beneficial aspects
of the cooperating teacher-student teacher relationship.

Method and Survey Coverage

Data secured from the Teacher Education Committee of the Cleveland
Commission on Higher Education supplied the names of all persons who
had done student teaching in grades four, five and six in Cuyahoga County
during the 1967 -1968 school year. The 184 student teachers had been
enrolled in ten teacher education institutions: Allegheny College,
Baldwin-Wallace College, Bowling Green State University, Cleveland
State University, Case Western Reserve University, Sa'nt John College
of Cleveland, Kent State University, Ohio State University, Ohio
University and Hiram College. it was decided to select from these
a sampling of one hundred student teachers. A questionnaire was
sent to 55 per cent of the student teachers from each teacher education
institution one year after their student teaching experience was completed.
Fifty-eight responses were secured representing all the above-named
teacher education institutions except Hiram l'ollege.

The questionnnaire covered several areas: (i) general information
concerning the student teacher being surveyed, including an appraisal of
the adequacy of his college methods courses; (2) professional background
and experience of the cooperating teacher; (3) personal qualities of the
cooperating teacher; (4) professional qualities of the cooperating
teacher; (5) relationship between cooperating teacher and student
teacher and (6) areas of experience found beneficial by the student
teacher.

ANALYSIS OF QUESTIONNAIRE RESULTS

General Information Concerning the Student Teacher
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Table I showed the total and selected numbers of intermediate grade
level student teachers in Cuiahoga County during the 1967-1968 school
year according to the colleges In which the student teachers were
enrolled. The number of responses secured was not intended to warrant
a conclusive appraisal of any one college's entire teacher training
program; the responses were Indicative, however, of the role of the
coo,erating teacher as perceived by a representative number of student
teachers.

Five of the respondents did not teach during the year following their
student teaching experience. reasons given for not pursuing the profession
included marriage, military commitment, unpleasant student teaching
experience, dissatisfaction with teaching in general and the desire for
more adult communication.

As was suggested in conjunction with Table I, it was beyond the scope
of this study to assess the relative strengths and weaknesses of the
teacher training programs in the colleges included in the survey. Neverthe-
less, a variance in respDnse appeared in Table II in regard to the question,
"Do you feel that your college methods courses prepared you to assume
teaching responsibilities?" The table Indicated that while two-thirds
of the student teachers felt that their college methods courses adequateiy
prepared them to assume teaching responsibilities, one-third felt that
the preparation was inadequate.

2



TABLE i

SELECTED NUMBER OF PARTICIPATING STUDENT TEACHERS

BY COLLEGE

College** Number* Surveyed Responded

College A 51 28 16

College 8 31 17 4

College G 30 16 11

College D 29 15 11

College E 13 7 4

College F 12 6 6

College G 11 6 3

College H 4 2 2

College I 2 2 1

College J 1 1 0

TOTALS 184 100 58

*Student Teachers In Grades 4, 5 and 6 1967-1968

**The colleges In which the student teachers were enrolled
have been coded In Tables I and II to prevent Identification.
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TABLE I

SELECTED NUMBER OF PARTICIPATING STUDENT TEACHERS

BY COLLEGE

College Number* Surveyed Responded

Allegheny 4 2 2

Baldwin-Wallace 11 6 3

Bowling Green 13 7 4

Cleveland State 30 16 11

Case-Western Reserve 12 6 6

St. John 29 15 11

Kent State 51 28 16

Ohio State 2 2 1

Ohio University 3) 17

Hiram I I 0

TOTALS 184 100 58

*Student Teachers in Grades 4, 5 and 6 1967-1968
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TABLE II

APPRAISAL OF COLLEGE METHODS COURSES: BY COLLEGE

College
Very

Adequate Adequate Inadequate
No

Response

College A

College B

College C

12%

9%

76%

50%

27%

12%

50%

64%

College D 36% 55% 9%

College E 50% 50%

College F 17% 83%

College G 33% 67%

College H 50% 50%

College 1 100%

TOTALS 16% 50% 32% 2%

*Numbers presented in this and subsequent tables have been
rounded off In per cents.
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TABLE II

APPRAISAL OF COLLEGE METHODS COURSES: BY COLLEGE

College
Very

Adequate Adequate Inadequate
No

Response

Allegheny 50% 50%

Baldwin-Wallace 33% 67%

Bowling Green 50% 50%

Cleveland State 9% 271 64%

Case-Western Reserve 17% 83%

St. John 36% 55% 9%

Kent State 12% 76% 12%

Ohio State 100%

Ohlo University 50% 50%

TOTALS 16% 50% 32% 2%

*Numbers presented In this and subsequent tables have been

rounded off In per cents.

6



TABLE IV

EVALUATION OF PERSONAL QUALITIES OF COOPERATING TEACHER

Qualities Responses

Very friendly 55%

Friendly 3R%

Unfriendly 7%

Very poised 55%

Poised 43%

Unpoised 2%

Very considerate 64%

Considerate 32%

Inconsiderate 4%

Very adaptable 67%

Adaptable 27%

Unadaptable 6%

Appeared very happy In teaching 73%

Appeared somewhat happy in teaching 25%

Appeared unhappy In teaching

No response 2%
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The depth of the cooperating teacher's dedication to teaching is
a reality wordlessly expressed but readily perceived. The student
teacher can easily discern whether his cooperating teacher regards
teaching as a true vocation rather than as a mere occupation by
observing his line of conduct which concretizes his basic attitude
toward teaching. The quality' of dedication was seen to be present
in 98 per cent of the cooperating teachers studied. Whi'e 69 per cent
were seen to be very dedicated, only 2 per cent appeared not to be
dedicated to teaching.

The authentic professional is not content with mediocrity: he

dispiwo a constantly developing competency and efficiency. Nona of
the cooperating teachers was found lacking in competency and efficiency:
81 per cent were said to possess these attributes to a high degree, and
the remaining 19 per cent were found to be somewhat competent and
efficient.

Professional reading is required of any teacher, but especially of
the cooperating teacher inasmuch as he must serve as consultant. Since
he is in a position to offer alternate suggestions to the methods and
procedures employed by his student teacher, he must be able to draw not
only on his own experience but on the wide range of information available
In current literature as wel'. it seemed notable that while 52 per cent
of the cooperatingy teachers were considered moderately well-read, only
29 per cent were considered extensively well-read. Nile per cent gave
evidence of having done little or no professional reading. In this category
10 per cent were not rated. The evidence purported that the cooperating
teachers rated higher in dedication, competency and efficiency than in
professional reading. This fact may have had bearing on the results
of the next question which concerned evidence of being knowledgeable of
innovative teaching techniques. Only 39 per cent gave evidence of b3ing
very knowledgeable, 50 per cent gave evidence of being somewhat know-
ledgeable and 9 per cent seemed to have little or no knowledge of innovative
teaching techniques.

The teacher's code of ethics is actualized in his relationship with
all those within the school environment, fellow workers as well as pupils.
The cooperating teacher's respect for °Or. persons and for the standards
of the teaching profession must needs affect the professional perspective
of the student teacher. Twelve per cent of the student teachers made no
Judgment regarding this question; the remaining 88 per cent attested to
the manifestation of a code of ethics on the part of their cooperating
teacher. Ethical behavior seemed therefore to be evidenced by the
greater number of cooperating teachers surveyed.

Relationship between Cooperating Teacher and Student Teacher

It is cc -manly held that the relationship between cooperating teacher
and st,ident teacher is crucial in determining the effectiveness of the
student teaching experience. Tables VI and VII showed how the student
teachers evaluated their cooperating teacher with reference to various

10



TABLE V

EVALUATION OF PROFESSIONAL QUALITIES OF COOPERATING TEACHER

Qualities Responses

Appeared very dedicated to teaching 69%

Appeared somewhat dedicated to teaching 29%

Appeared not to be dedicated to teaching 2%

Appeared very competent and efficient 81%

Appeared somewhat competent and efficient 19%

Appeared incompetent and inefficient

Gave evidence of having done extensive
professional reading 29%

Gave evidence of being moderately well read 52%

Gave evidence of having done little or no
professional reading 9%

Don't know 10%

Gave evidence of being very knowledgeable
of innovative teaching techniques 39%

Gave evidence of being somewhat knowledgeable
of Innovative teaching techniques 50%

Gave evidence of having little or no knowledge
of innovative teaching techniques 9%

Don't know 2%

Manifested a code of professional ethics 88%

Old not manifest a code of professional ethics

Don't know 12%

11
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concrete factors in this relationship. The items in Table VI may be
summarized In this manner: how did the cooperating teacher (1) accept
the stuL:nt teacher; (2) set the atmosphere for the student teacher
to release his'emergent professional talents and (3) evaluate and
attempt to modify constructively the performance of the student teacher.
Table VII contained a description of the student teacher's impression
of how the cooperating teacher viewed his own and the student teacher's
respective roles.

The first item appearing in Table VI referred to whether the coop-
erating teacher created an atmosphere in which the student teacher
could, grow socially, mentally and emotionally. It may be noted that
the responses to this question-64 per cent "yes," 31 per cent "somewhat"
and 5 per cent "not at all"closely resembled the responses concerning
considerateness, one of the qualities discussed above which seem to be
necessary for an atmosphere conducive to learning.4

It was seen that /9 per cent of the cooperating teachers manifested
a willingness to share ideas, and that 17 per cent appeared somewhat
willing to share ideas. Four per cent of the student teachers stated
that their cooperating teacher did not seem at all willing to share ideas
with them. It would be of value to learn how many of the cooperating
teachers actually desired to have a student teacher.

The next item had to do with whether the cooperating teacher encouraged
his student teacher to exercise his creazive potential. The response of
74 per cent of the student teachers was "yes"; 22 per cent replied "somewhat"
and 4 per cent "not at all." The low negative response indicated that the
greater number of the student teachers did not feel that their creativity
was stifled.

Although 88 per cent of the cooperating teachers appeared competent
and 9 per cent somewhat competent in lesson planning, only 63 per cent
were perceived by their student teacher as definitely expending time and
effort in discussing lesson plans. While 32 per cent seemed somewhat
to expend the time and effort, 5 per cent did not.

The next two Items were concerned with consistent evaluation and con-
structive criticism. The responses indicated that 66 per cent of the
cooperating teachers were regarded as consistent and 26 per cent as somewhat
consistent in their evaluation of the student teacher's performance. Eight
per cent seemed not at all consistent. In regard t6 constructive criticism,
74 per cent of the student teachers said that their cooperating teacher
constructively criticized their performance; 19 per cent responded "somewhat"
and 7 per cent "not at all."

By definition the student teacher is In a situation In which he is to
learn as well as teach. A realistic view accords him professional status
but at the same time recognizes the fact that he is not experientially
so competent as the veteran teacher. The greater number of student teachers
surveyed in this study felt that the cooperating teacher's expectations of
their performance were realistic: 84 per cent replied "yes" to the question,

2Cf. ante, pp. 8-9.
12



11 per cent "somadhat" and 5 per cent "not at all."

The next question was basic since it dealt with the whole function
of the student teaching experience, i.e. the immediate preparation for
and initiation into a teaching career. When asked whether their
cooperating teacher did in fact help them learn to teach, only 63 per
cent answered "yes," 33 per cent "somewhat" and 4 per cent "not at
all." These responses may'have indicated some lack of correlation
between the presumed importance of the student teaching experience
and its effectiveness as viewed by the participants.

The effectiveness of the cooperating teacher is essentially
dependent upon the degree to which he has assumed the responsibility
of this role with its concommitant obligations. The opinion of 69
per cent of the student teachers was that the cooperating teacher
had assumed the responsibility; 19 per cent felt that the cooperating
teacher had somewhat assumed the responsibility while 7 per cent stated
that this responsibility had not been assumed at all. Five per cent
of the student teachers did not respond to this question.

If student teaching is meant to be a, teaching-learning experience,
then in a certain sense the student teacher should be treated as a student
as well as a member of the profession. The questionnaire resui:.s
indicated that 60 per cent of the student teachers participating in
this study felt that they were accepted as co-worker and student; 22
per cent of the student teachers stated that they were treated as co-
worker and 14 per cent as student. Four per cent marked "other."
One of the latter attested:

. I felt like I was treated like a little kid who didn't
know anything . . . . I don't think my cooperating teacher
really wanted a student teacher. She was very detrimental
to my teacher career [sic] almost causing me to forget
the whole idea of ever teaching . . . To me the most
important aspect of the student teaching relationship
is to have a good, warm, friendlier atmosphere because
without that it is impossible to have or learn anything.

His comments seemed to support the importance of the student teacher's
view of how he is accepted by the cooperating teacher, since this factor
is a primary determinant of the effectiveness of the student teaching
experience.

Table VIII showed the proportionate amount of time during which the
cooperating teacher was present for lessons taught by the student teacher:
all of the time, 15 per cent; most of the time, 74 per cent; little of the
time, 7 per cent; rarely, 2 per cent. Two per cent of the student teachers
did not reply to this item, It seemed that good supervisory prictice was
evidenced, since'a relatively large percentage of the cooperating teachers
were present most of the time.

i3
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TABLE VI

EVALUATION OF COOPERATING TEACHER'S WORKING RELATIONSHIP

WITH STUDENT TEACtER

Areas of Performance

Created an atmosphere In which
you could grow socially,
mentally, and emotionally

Manifested a willingness to
share Ideas with you

Encouraged you to exercise
your creative potential

Was himself or herself
competent In lesson planning

Expended time and effort in
discussing the planning of
your lesson

Consistently evaluated your
performance

Constructively criticized
your performance

Was realistic in his or her
expectations of your perform-
ance as a student teacher

Did in fact help you learn
to teach

Assumed the responsibility of
your student tea:I-Ong

Yes Somewhat
Not No

at Ail Response

64% 31% 53

79% 17% 4%

74% 22% 4%

88% 9% , 3%

63% 32% 5%

66% 26% 8%

74% 19% 7%

84% 11% 5%

63% 33% 4%

69$ 19%

14
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TABLE VI!

EVALUATION OF COOPERATING TEACHER'S ACCEPTANCE

OF STUDENT TEACHER

Student-Teacher Role Responses

Co-worker 22%

Student 14%

Co-worker and student 60%

Other 4%

15
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Areas of Experience Found Beneficial by Student Teacher

Realistically speaking, the cooperating teacher is cognizant of the
fact that he cannot supply the student teacher with extensive knowledge
of and practice in every facet of teaching. Nevertheless, it is his
responsibility at least to expose the student teacher to major areas of
classroom management and enable him to gain an adequate proficiency in
various aspects of teaching experience.

The questionnaire listed some of the more important areas of
classroom management to which the student teacher should be exposed.
Although the list was by no means exhaustive, it pointed up basic
aspects of teaching. The question read: "Check an of the areas of
classroom management that you feel were a direct benefit from your
student teaching experience." According to Table IX,' the results were
not highly positive. Failure on the part of a rather large percentage
of student teachers to check certain areas did not necessarily preclude
the idea of any exposure whatsoever to the experiences listed: it may

have indicated that the experience was not sufficiently emphasized or
not so beneficial as the student teacher may have desired.

More than half of the student teachers checked the following areas
as direct benefits of their student teaching: line procedures (67 per
cent); disciplinary procedures and techniques (66 per cent); collection
and distribution of materials (63 per cent); classroom tasks (59 per
cent); physical appearance of classroom (55 per cent) and overall knowledge
of clerical work (53 per cent). It may be noted that although these areas
were the most often checked, still a rather large percentage of the student
teachers did not indicate that they found these to be beneficial.

The remaining areas dealing with classroom management were checked
by fewer than half of the respondents: functional decorating techniques
(43 per cent); seating, locker or coatroom arrangements (41 per cent);
effective homework assignments (38 per cent); lighting and ventliation
(33 per cent); use and care of audio-visual equipment (31 per cent);
experience in arranging and conducting field trips (31 per cent) and
cafeteria, lunchroom and bus procedures (0 per cent).

The fact that none of the listed areas rated high in frequency of
response may have indicated that a greater emphasis could be placed on the
various aspects of classroom management so as to provide a working acquain-
tance with basic responsibilities.

The student teachers were asked also to list areas they felt could
have been stressed during their student teaching which would have aided
them in their first teaching assignment. Only 79 per cent of those
surveyed gave any response at all to this item; many of their comments
did not strictly pertain to the question. Therefore, the results were
far from conclusive. However, some of the responses to this question
lent supportive evidence for the need of greater emphasis on certain aspects
of general teacilIng experience. Among the more frequently mentioned
areas were provision for Individual educational and emotional needs of

16



1.1i0 c'
t_r

TABLE VIII

PRESENCE OF COOPERATING TEACHER FOR LESSONS

TAUGHT BY STUDENT TEACHER

Presence of Cooperating Teacher Responses

All of the time 15%

Most of the time 74%

Little of the time. 7%

Rarely 2%

Not at all

No response 2%

17
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TABLE IX

AREAS OF EXPERIENCE FOUND BENEFICIAL BY STUDENT TEACHER

Areas of Classroom Management Responses

Physical appearance of the classroom 55%

Functional decorating techniques 43%

Line procedures (dismissal, board work, etc.) 67%

Collection and distribution of materials 63%

Overall knowledge of clerical work
(student profile records. recording grades,
correction of papers, etc.) 53%

Cafeteria, lunchroom and bus procedures 19%

Disciplinary procedures and techniques 66%

Classroom tasks 59%

Use and care of audio-visual equipment 31%

Lighting and ventilation 33%

Seating, lockers or coatroom arrangements 41%

Effective homework assignments 3B%

Experience in arranging and conducting
field trips 31%

18



pupils (11 responses), clerical work (7 responses), rapport with
cooperating teacher and with pupils (7 responses), use and care of
audio-visual equipment (6 responses), lesson planning (5 responses),
discipline (5 responses) and techniques of motivation (5 responses).
Other aspects noted included procedures for the beginning of the school
year (4 responses) and length of student teaching experience (2 responses).

Some of the areas which were mentioned may have seemed secondary
or peripheral, but they contribute to the teacher's command of the
classroom which is primary and essential if the goals of teaching
Rel.se are to be realized.

SUMMARY

The information gleaned in this study may provide beneficial insights
for cooperating teachers Interested in improving their effectiveness. It

may also suggest areas which should be emphasized in teacher education
curricula and supervision.

Conslusions

In regard to the Methodi courses provided by their respective colleges,
two-thirds of the student teachers felt that the preparation given was
adequate. However, since one-third of the student teachers indicated that
the methods courses Inadequately prepared them for teaching, the teacher
education institutions:may' profitby an appraisal of the courses presently
offered.

The cooperating teacher viewed in this study seemed for the most part
to possess an adequate professional background for their role. Most had
had, previous experience as .a cooperating teacher.

The interpersonal relationship between cooperating teacher and student
teacher is commonly regarded as the key to a successful student teaching.
experience. The results of the questionnaire were positive on this point:
it appeared that the majority of the cooperating teachers manifested to
a high degree the personal qualities--friendliness, poise, consideration,
adaptability and happiness in teaching--which contribute to good rapport.

The cooperating teachers rated high In all the professional qualities
listed on the questionnaire. However, the evidence purported that extensive
professional reading and knowledgeability of innovative teaching techniques
ranked lower than dedication, competency, efficiency and ethical behavior.
The fact that professional reading is essential if the teacher is to keep
abreast of current innovations and trends gains in importance in view of
the consultative role of the cooperating teacher.

The student teachers evaluated their cooperating teacher with reference
to various concrete factors in their mutual relationship. In general, the
cooperating teachers seemed to accept the student teacher, create a climate
conducive to learning and attempt to modify constructively the performance
of the student teacher. Although the questionnaire results were positive,

19
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greater emphasis could be placed on the following areas in particular:
(1) conferences which provide opportunities for planning and evaluatior,
of lessons; (2) a climate conducive to the social, mental and emotional
health of the student teacher and (3) invcivement of the student teacher
in a wide range of practical teaching situations leading to a sense of
accomplishment and security in the teaching role.

The cooperating teacher has the responsibility of exposing the student
teacher to major areas of classroom management. The student teachers
surveyed in this study were asked to indicate which areas they felt had
been a direct benefit of their student Leaching experience, and then to
list the areas they felt could have been stressed. None of the listed
areas rated high In frequency of response; however, various factors may
have obviated the need for some of these experiences. Nevertheless, it
is clear from the data that a greater emphasis could be placed on the various
aspects of classroom management, especially disciplinary techniques, clerical
tasks, individualized instruction, use and care of audio-visual equipment
and attention to differing needs of children. These and other areas could
be highlighted in a comprehensive guide for cooperating teachers.

Recommendations

Major recommendations issuing from this study can be addressed to tvo
groups: cooperating teachers themselves and those persons responsible for
setting up teacher education curricula.

The cooperating teacher should be aware of the importance of providing
an interpersonal relationship with the student teacher which will make it
possible for him to realize his potential. In addition to developing those
personal qualities which contribute to the establishment of 4 good relation-
ship, the cooperating teacher should endeavor to become more professional
through extensive reading and acquaintance with innovative teaching techniques.

Those charged with the selection of cooperating teachers should ascertain
that those appointed are possessed of the personal and professional qualities
recognized as essential to the proper fulfillment of their role. Furthermore,
willingness to assume the role Is of prime importance and should therefore be
a major criterion of selection.

Some sort of structure is necessary to serve as a guide for the inclusion
of the multifarious facets of classroom management to which the student teacher
should be exposed. It Is recommended that this information be made available
to the cooperating teacher to fill this pressing need.

Areas for Further Study.

it is proposed that further research be devoted to certain topics which
would serve to augment the c'ita sev.med in the course of this present
investigation.

A study might be undertaken to examine the negative factors in the rela-
tionship between cooperating teacher and student teacher. Aspects which provcd

20



detrimental to the preparation of teachers could be the focus of such a
study.

It was beyond the scope of this study to delineate all the areas
of general classroom management that call for attention during student
teaching. However, the demand exists for a comprehensive report which
would list in detail the experiences which should comprise the student
teaching program. Such literature must be made readily accessible to

cooperating teachers.

These suggestions, it is hoped, will contribute to the professional
development of future teachers and open up avenues for further exploration.

21
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Dear Colleague:

A short time ago you participated in a professional
experience called student teaching. Undoubtedly, you can
cite some advantageous or disadvantageous results from
this preparatory work. I would be most grateful if you
would share some of these insights with me.

The purpose of this questionnaire is twofold. First,
we are anxious to improve the role of the cooperating
teacher in the student teaching experience since his or
her attitude and the amount of guidance given can have a
positive or negative effect on the student teacher.

A secondary purpose of this questionnaire is to
formulate its results into a study to be submitted to the
Cleveland Commission on Higher Education. Our concern is
to improve the teaching profession and to do this we need
to improve the quality of preparation our new teachers
receive under the student teaching program.

We would like to note that this questionnaire is not
aimed at duplicating the information requested of you by
Dr. Francis T. Huck in a recent post card questionnaire.
Rather, it is aimed at providing a basis for an in-depth
study of a related aspect concerning the same topic.
Therefore, we kindly urge you to consider both.

Since you recently participated in this inte.mship
program, I felt you were best qualified to help me gather
this information. Thus, your name has beer, especially
chosen for this select sampling. The effort and time you
give to this questionnaire is appreciated in advance. It

would be most advantageous and helpful to me if you could
return it within, the week.

STM:bjk
Enclosures

Sincerely yours,

Sister Thomas Marie, O.S.U.

PARTICIPATING INSTITUTIONS Baldwin.Wallae College Case Wester,. Reserve University Cuyahoga Community College
John Carroll University Notre Dame cats, Saint John. College of Cleveland
The Cleveland State University Ursa line Conoco for Women



GENERAL INFORMATION

I. From which college or university did you receive your degree?

. 2, Do you feel that your college methods courses prepared you to assume teaching re-
sponsibilities? Very adequately Adequately Inadequately

3. In what grade did you perform your student teaching experience?

4. In what grade did you perform your first full year of teaching experience following
your student teaching experience?

5. Was this grade your own choice? The assignment of the administration?

6. If you did not pursue the teaching profession, what career did you pursue?

7. If you are not engaged in the teaching profession, was your choice influenced by
any of the following reasons?

Salary
Marriage

Other Comment:

Unpleasant student teaching experience
Dissatisfaction with teaching in generF.1
The desire for more adult communication

GENERAL INFORMATION CONCERNING THE COOPERATING TEACHER

CHECK THE CORRECT ANSWER:

I. What degree did your cooperating teacher hold?
No degree Bachelor Master Doctorate Don't know

2. How many years of teaching experience did your cooperating teacher have?
Less than 5 6-'0 years 11-15 years 16-20 years
21-25 years Over 25 years Don't know

3. Had your cooperating teacher had nrevious experience with student teachers?
Yes No Don't know

4. To the best of your ability, evaluate your cooperating teacher as a person.

A. Very friendly - Friendly Unfriendly
B. Very poised Poised Un4ised
C. Very considerate Considerate inconsiderate
D. Very adaptable Adaptable Unadaptabie
E. Appeared very happy Appeared somewhat Appeared unhappy

in teaching happy in teaching in teaching

23
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A NOTE TO THE READER

This is Volume .3 of a three volume report on the Improvement of
Student Teaching through a Consortium of Greater Cleveland Schools and
Colleges. Volume 1 Includes the narrative description of the report as
well as several appendices listing the project's participants and the
materials produced.

Volume 2 Includes three research reports on the status of student
teaching in Greater Cleveland, as follows:

Appendix D. Analysis of Student Teaching In Metropolitan Cleveland, Ohio,
1967-1968.

Appendix E. A Follow-up Study of 19A7-1968 Student Teachers In the Greater
Cleveland Cuyahoga County Area - Their Current Status and
Position.

Appendix F. A Follow-up Study of intermediate Grade Student Teachers in
Cuyahoga County One Year After Their Experience

This volume includes other research reports conducted within the scope
of the project.

Appendix G. A Report on a Workshop Orientation Program for New Critic
Teachers including a Comparative Evaluation of the Participants'
Work With Student Teachers

Appendix H. A Quantitative and Qualitative Evaluation of the Distribution
and Use Made of STIP Audlo-Visual Materials During the 1969-1970
School Year.

Appendix I. A Conceptual Teacher Education Center Model.

Appendix J. The Use of Personality and Attitude Factors for a Successful
Student Teaching Assignment.

Appendix K. Improvement of Secondary School-College Articulation In Science
Education.

Appendix L. A Modern Approach to Chemistry Laboratory Experimentation at the
Undergraduate Level.

Copies of the individual volumes can be obtained from the Cleveland
Commission on Higher Education, 1367 E. 6th Street, Cleveland, Ohio 44114.
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INTRODUCT1014

The Institute for the Orientation of Cooperating Teachers was
held from July 14-18, 1969 at Baldwin-Wallace College. The institute
was a pilot project made possible by a research grant from the Student
Teaching Improvement Project, ack,linistered through the Cleveland
Commission on Higher Education. The need for such an institute was
brought into clearer focus by the Project's analysis, on Student
Teaching in the Greater Cleveland area, issued in the fall of 1968.
It pointed to the lack of organized well-structured orientation
programs as a weak link in teacher education.

Eight Greater Cleveland school districts were invited to nominate
teachers who would be Interested in working with student teachers and
who would be willing to attend the one-week workshop during the summer
prior to receiving a student teacher. These nominations were of teachers
who had not previously had a student teacher. From the numerous
applications, thirty two teachers were selected for participation and
of these, thirty one teachers actually attended. (See Appendix 17)
The participants represented six of the local school districts originally
contacted. Of the selected group, secondary candidates numbered ten
while elementary was represented by twenty one persons.

A program was designed to acquaint the teachers with the newer
developments in the analysis of teaching as eeil as to introduce them
to the responsibilities of their new role. (See Appendix 16) Leaders
for the various sessions were chosen upon consideration of their
competency in the areas included in the workshop. (See Appendix 14)

Participants were given a selection of printed materials and paper-
back editions which included assignments to be read. These were used
as a background and point of reference for some of the group discussions.
(See Appendix 13)

During the 1969-70 school year, participants were assigned a student
teacher. Following the assignment their performance as a cooperating
teacher was evaluated. A matching sample of first-time cooperating
teachers that did not attend the institute were chosen and evaluated.
Comparison of performances was evaluated to determine what carry-over
and effect the institute experience might have contributed in the way
of classroom performance with a student teacher.

The data gathered for this research will be reported on in two
stages. First the data concerning the makeup of the institute itself
gathered at the time of the institute's operation will be reported.
Second, the data gathered during the 1969-70 schc)1 year concerning the
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institute participant:,, the student teachers, and the sample test

groups will be reported. The fit:al section be a summary of

findings and conclusions. The appendix has a detailed schedule of

this institute activities and a complete set of the data gathering

questionnaires used in the research. Thest items are arranged in

the order they are referred to In the report.

2

348 (;1',:-



SECTION I

INSTITUTE OPERATION DATA

QUESTIONNAIRES FOR PARTICIPANTS AND INSTITUTE FACULTY

QuentIonnaire A. Staff

A questionnaire was given to the institute faculty. (See
Appendix 23) One noticeable difference in responses between the
participants and faculty concerned the length of each topic session,
The participants in generai felt the sessions were about the right
length while the faculty was unanimous in indicating a need for more
time to develop each topic session.

Questionnaire B. Participants

A pre-institute questionnaire was given to all the participants
during the initial meeting July 11, 1969. (see Appendix 25,

The data gathered from the questionnaire confirmed for the most
part the particular premises on which the institute was based. The
topics utilized were new to the, participants or know- only on a very
Introductory level.

For each of the categories listed on the questionnaire the data
was overwhelmingly indicative of limited or inadequate knowledge on
the part of the participants.

Questionnaire C. Participants

During the final session of the institute a questionnaire was given
to each of the participants. (See Appendix 27) The participants were
asked to evaluate the organization and administration of the Institute,
each of the content topics, the instructional material used, and to
make a Judgment concerning possible professional growth. It was thought
that this type of assessment was needed immediately following the institute
so that the resulting data could be compared to what could be obtained
at some future date when each of the participants would have their initial
student teacher.

The data gathered from the questionnaire confirmed for the mr.)$t part
the particular premises on which the institute w-..s based. The topics
utilized were new to the participants or known only on a very introductory
level. The topics were thought to be relevant and important for the
cooperating teachers. The one exception was the time spent on the history
of student teaching and supervisory techniques. There was some doubt that
these sessions were relevant and needed. The participants also indicated
a desire for more exposure to actual student teachers through videotape.

3
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The participants felt that the experience of the institute was
better or at least as good as their previous in-service activities.
The length of the institute and the various crganizational items
were critiqued and indicated to have been received positively.
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SECTION II

The questionnaires used to obtain data, during the 1969-70 school
vear, were designed in order that a simple chi-square onalysis could be
utilized. (See samples of the questionnaires in the appendix) The
questionnaires were analyzed in terms of the following groups. First
year cooperrJng teachers-that attended the institute, first year
cooperating teachers that did not attend the institute, student teachers
working under both the cooperating teacher groups, and college supervisors
working with all of the above mentioned groups. Tie data was analyzed to
determine what similarities and differences could be identified. The

identification of these items wil! 3id in determining the effectiveness of
the summer workshop orientation program for new cooperating teachers.

QUESTIONNAIRE DATA

First Year Cooperating Teachers That
Attended the Institute

The responses indicated that the thirty-one teachers in this group
were aware of and utilized a number of the items emphaszed in the institute.
The responses showed the use and the evaluation of specifically stated ob-
jectives in lesson planning by all the respondents. The objectives were
requiled to be stated in behavioral terms by sevsnty-five percent of the
cooperating teachers that attended the Institute.

Eighty - ,sight percent of these cooperating teachers view:pd themselves
as ',wing open concerning teaching style and student teacher activity. They
further lixilcated that experimentation was encouraged. Twelve percent of
the cooperating teachers in this group indicated they preferred and expected
the student teacher to teach by using the cooperating teacher as the model
in their teaching:

)

The following kinds of experiences were :ed and were viewed as being
very helpful during the student teaching expt...lence: the use of verbal
interaction analysis, the use of micrr,toaching, the use of non-verbal
interaction analysts, and the use of feedback techniques. the data from
the citleitlonnalre revea',ed none of the cooperating teachers made use of
video tape during the student teaching experience.

The cooperating teachers viewed the student teachers in this manner as:
. .

outstanding 25%
excellent 25%
average 50%

pith !, r1-11 i I,
below average '' 0%

All of the cooperating teachers viewed the student teacnIng experiences
as valuable. '" "''' ' '

5
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Questionnaire Results of First Year Cooperating
Teachers Who Did Not Attend the Institute

The ninety-four cooperating teachers in this group did not attend
the summer institute. The responses indicate that they utilized some
of the items stressed during the institute. Sixty-six percent of these
cooperating teachers reqUired the student teachers to specifically state
objectives in their lesson plans. Fifty 2ercent of the cooperating teachers
in this group stated thit they evaluated the student teacher on the basis
of these stated objectives. Fifty percent of the respondents also reported
that the objectives needed to be stated in behavioral terms.

Ninety percent of the cooperating 'ceachers in this category viewed
themselves is encouraging experimentation on the part of the student
teacher. Ten percent of the respondents expected the student teacher to
teach as they do. The respondents in this group indicated that the use
of interaction analysis, the use of micro teaching, the use of non-verbal
Interaction techniques, and the use of video tape were helpful techniques
in student teaching. Tha tea,-.hars in this group then point out that these
techoiques were not used with their student teacher.

The data indicated that the cooperating teachers in this group viewed
their student teacher's in the following manner:

outstanding 12%

excellent 50%
average 15%
below average 13%

One hundred percent of the cooperating teachers viewed student teaching as
a valuable experience for the stedent teacher. Ten percent of the cooperating
teachers wanted the student teacher to teach as they teach while ninety
percent indicated they encouraged experimentation In teaching style.

. Comparison of the Questionnaire Data
Received from the Two Cooperating Teacher Groups

. ,

The two groups were not signi:ic ,tiy different in terms of the stated
need for the student teacher to uti :ze objectives in lesson planning. A
sign:ficant difference was noted, however, in net a significantly higher
percentage of cooperating teachers that attended the summer Institute required
the JS6 of behavioral objectives than the non-Institute participants. A

significant difference at the five percent level of confidence was noted
using a chl-square analysis.

Both of the teacher groups viewed the use of verbal interaction analysis,
non-verbal Interaction analysis, micro teaching and feedback techniques as
important. A significant difference was found in that the institute attending
teachers stated that these techniques were utilized during this student teacher
experience and the non-Institute teachers indicated that these techniques were
helpful but were not used during this student teething experience.

6
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The groups did not differ sicnificantly in their views of the
student teachers assigned to them although a larger percentage of
institute participants viewed the student teachers assigned to them
as average.

Questionnaire Data - Student Teachers
with Institute Cooperating Teachers

Student teachers assigned to cooperating teachers that attended
the summer institute identified a number of techniques that they deemed
useful In their student teaching experience. These techniques and the
percentage of respondents indicating the technique was useful follows:

(1) use of behavioral objectives in lesson planning 100%

(2) nse of fecdback techniques 100%

(3) the use of verbal interaction analysis 64%
(4) the use of video tape 3%

(5) the use of non-verbal interaction analysis 40%
(6) micro teaching 0%

It should be noted that these items were noted as being useful and as
having been used during the experience.

The questionnaire data showed that ale student teacher in this group
viewed their cooperating teacher In the following manner:

effective 40%
fair 80%
unfair 12%

dogmatic 40%

democratic 24%

The student teachers were asked to check as many items as they felt described
their cooperating teacher.

The student teacher was also asked to indicate his evaluation of the
total student teaching experience and tte respondents checked only three

'categories of the six listed in the questionnaire. The results were as
follows:

.

extremely valuable 50%
valuable 25%
moderately valuable 25%

In the portion of the questionnaire devoted to the evaluatio of the
student teacher, :t Is important to note the eighteen percent of the student
teachers felt that the cooperating teacher was unable to communicate
effectively during the evaluation conferences. in addition, twelve percent
of the student teachers indicated on the questionnaire that they were
expected to emulate the cooperating teacher's teaching style.

7
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Questionnaire Data - Student Teachers with
Pon-Institute Cooperating Teachers

The student teachers that were placed with non-institute cooperating
teachers were asked to identify techniques utilized during the student
teaching experience that were useful. A listing follows of the techniques
identified and the percentage of the respondents Indicating its use.

Behavioral Objectives in Lesson Planning 40%

Verbal interaction Analysis 25%

Non-Verbal Analysis 47%

Video Tape 15%
Micro Teaching 3%

Feedback Techniques 69%

The questionnaire data showed that the student teachers in this group
their cooperating teachers in the following manner:

outstandingly effective 40%

effective 40%

average 9%
Ineffective 2%

fair 23%
democratic 34%

dogmatic 9%
unable to communicate 5%

viewed

The student teachers were asked to check as many items as they felt describe6
their cooperating teacher.

The student teachers' evaluation of the student teaching experience was
recorded on the questionnaire in the following manner:

extremely valuable 63%
valuable 26%
moderately valuable 5%
unproductive 6%

Fifteen percent of the student teachers in this group viewed their cooperating
teachers as being unable to communicate effectively during evaluation conferences.
Ten percent of the student teachers also felt their cooperating teacher expected
them to copy his style of teaching.



Comparison of the Questionnaire Data Received
from the Two Student Teacher Groups

Both student teacher groups identified certain techniques used
during their student teaching experiences as being useful and in their
view productive. The data collected was analyzed and compared through
the use of a chi square analysis In order to determine whether the groups
differed significantly in their use of these techniques. A significant
difference at a five perc'ent level of confidence was noted in the use
of Behavioral Objectives and the use of Verbal Interaction Analysis. In

both cases the cooperating teachers attending the summer institute had
a significant!), higher number using these techniques than did the
comparison group. No significant difference was noted in the uses of
the other techniques reported.

The evaluation of the cooperating teachers by the student teachers
indicated that some differences existed between the groups. A significant
difference was noted In the description of the cooperating teacher as
being dogmatic. A significantly higher portion of the cooperating teachers
that attended the institute were described as being dogmatic than the
non-institute cooperating teachers. Tho open ended remarks by the student
teachers indicated that the' equated words such as structured, planned, and
scheduled with being too dogmatic. Also a significantly higher percentage
of institute cooperating teachers were described as fair in their evaluation
of the student teacner than the non-institute c9operating teachers. These
differences were significant et a five percent level of confidence.

Another item that should be emphasized is the feeling on the part of
a percentage of the student teachers in both groups that their cooperating
teachers did not communicate effectively. These percentages were eighteen
in the institute attending group and fifteen percent in the non-institute
group. Some student teachers felt that the cooperating teachers' teaching
style was expected to be copied. This was true of twelve percent of the
student teachers with the institute group and ten percent of the comparison

gro- a.

Questionnaire Data College Supervisors

The data received from the college supervisors of both groups was
tabulated. Using a chi-square analysis the data was tested to see If any
significance could be attached to the differences. The tests indicated
that no significant difference was Involved.- The data was so similar in
tabulations that the results of both groups will be treated at the same time.

The supervisors of both groups indicated that the cooperating teachers'
teaching style was a style that not only allowed for experimentation but
suggested and encouraged it. Both groups reporting felt that the cooperating
teachers, communicated effectively. One hundred percent of the group of
student teachers with institute cooperating teachers were. rated as excellent
by their supervisors. Sixty one percent of the student teachers in the

9
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non-institute group were rated as effective or outstandingly effective.
The con-institute group was rated as follows: eighty-two percent
effective or outstandingly effective and eighteen percent as average.

SUMMARY AND CONCLUSIONS

I. First time cooperating teachers were not familiar with analysis of
teaching and superviSing techniques.

2. Analysis oc teaching and supervisory techniques studied in a workshop
setting were thought to be relevant and important to first time
cooperating !:eachers.

3. Time spent a workshop to prepare for the first student teacher was
considereC tter or at least as good as previous inservice exposures.

4. There was a direct relationship between attendance at the institute
and the use of the techniques stressed at the workshop.

5. Student teachers with workshop cooperating teachers felt tteir
experience was more structure, planned, and scheduled. They
described this as dogmatic.

6. Student teachers assigned to institute cooperating teachers viewee
their evaluation as fair.

7. The student teachers with the institute attending cooperating teachers
agreed more closely with their cooperating teachers in their view:, of
the student teaching experience.

8. Greater differences existed in conceptions of the experience between
the non-Institute group caoperatinp teachers and their student teachers.

9. College supervisors in both groups perceived the cooperating teachers
and the student teachers as being much more productive and effective
than either of this student teacher groups or the cooperative teacher
groups viewed themselves.

10. The college supervisors in both groups viewed the cooperating teachers
and the student teachers as much more productive and effective than
these groups viewed each other.

The workshop setting to orient first time cooperating teachers did make
a difference in the performance of the participants. A knowledge of some
techniques in the analysis. of teaching and supervision were utilized by these
participants. The student, teachers did feel the techniques used were helpful
and effective. The student teachers claimed a structured and a dogmatic
approach on the part of the institute participants and Indicated a very fair
evaluation by these teachers.' The institute teachers were able to view the

10
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student teacher and his experience in a manner that more closely
resembled the picture the student teacher had of himself and his
experiences.

The group of college supervisors pictured the cooperating
teacher, the student teachers and the experience quite differently
than the other groups. They had fewer reservations and had completely
positive views. The college supervisor should be a part of any future
workshop or institute. An expanded institute based on this experience
is being planned for the summer of 1971 which will include the college
supervisor. Enough evidence has been gathered to point to the importance
of a structured attempt to orient cooperating teachers. What is needed
now is the continuation and refi.ement of this concept.

11
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WHAT: INSTITUTE FOR ORIENTATION OF COOPERATING TEACHERS

Sponsored by: The Education Department, Baldwin-Wallace College

Funded by: The Cleveland Commission on Higher Education

WHERE:. Baldwin-Wallace College
Berea, Ohio

WHEN: Monday, July 14, 1969 - Friday, July 18, 1969
Daily 9:00 a.m. - 12:00 p.m.

1:00 p.m. - 3:00 p.m.

WHY: To help prepare pOtential Cooperating Teachers for their role
in th,), Student Teaching Program

WHO: Teachers without prior experience as Cooperating Teachers

Registration is limited to 30 participants.

A stipend of $75.00 will be given to each participant who completes
the work of the inztitute.

Applications w111 be accepted until May 1, 1969.

Notification of selected pa* icipants will be made by May 10, 1969.

If further information is needed, contact:

Dr. Ermilt J. Kozma, Chairman
Department of Education
Baldwin-Wallace College
Berea, Ohio 44017 Telephone No. 243-5000, Ext. 305

OR

Dorothy Becker
i Department of Education

Baldwin-Wallace College
Bet*ID. Ohio 44017 Telephone No. 243-5000, Ext. 319
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Mr.

Mrs.

NAME Miss

HOME ADDRESS

INSTITUTE FOR ORIENTATION OF COCPERATING TEACHERS

July 14 - 18, 1969

Teacher's Application Form

. . um er City Code

HOME TELEPHONE NUMBER

SCHOOL NAME AM ADDRESS

SCHOOL TELEPHONE NUMBER

YEARS OF
TEACHING EXPERIENCE

SCHOOL SYSTEM

SUBJECT
GRADE LEVEL (Secondary Only)

DEGREES HELD AND INSTITUTIONS FROM WHICH THEY WERE RECEIVED:

Have you had previous experience as a cooperating teacher in a student teaching program?

Yes No

Why do you desire to become a cooperating teacher?

Completed applications accepted until MAY 1, 1969

DR. E. J. KOZMA, CHAIRMAN
BALDWIN-WALLACE COLLEGE
DEPARTMENT OF EDUCATION
BEREA, OHIO 4401?
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INSTI1UTE FOR THE ORIENTATION OF COOPERATING TEACHERS

CONTENTS OF FOLDER

ITEM NUMBER

1 Schedule

2 InstitUte Leaders

3 Participant-Information.

4 Categories for Interaction Analysis

5 , Work Mattlx (3 sheett)

6 DescriptiVe Indides

7 Role of the Teacher In the'ClatSroom by AMidon and Flanders

8 Analysis and MddifiCation of Teaching BehaVior by David B: Young

9 Nonverbal COmmunication:.A.Needed.FecUs by Charles Galloway

10 Toward ImproVed StOdent'Teathing

11 Cleveland COMmission on Higher EdUcation'NeWsletter

12 Mid-Term Student Teacher EvalUation

13 End of the Term Student Teacher Evaluation

-!

14 Bibliography

15 . Preparing Instructional, Objectives by Robert F. Mager

16 Teacher Evaluation by Ray H. Simpson

17 Baldwin-Wallace Student Teaching Handbook
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INSTITUTE FOR THE ORIENTATION OF COOPERATING TEACHERS
PARTICIPANTS

Dr. Ernest S. Kozma

Education:

Experience:'

Present Position:

Doroth A. Becker

Education:

ExPerience:

.Present. Position:

16

Director, InatitUte for Cooperating Teacher's

: B.A. Baldwin...Wallace College
M.Ed. Kent State University
Ed.D. Case-Western Reserve University

:Secondary History Teacher, Department
Chairman, Assistant PrinCipal, Principal,
Curriculum Director, Assistant Superin-
tendent, Strongsville Public Schools
N.C.A.T.E. Visitation Team; Director,
Baldwin-Wallace,' Humanities Edudation;
Director, Upward Bound; Director, Con-
ference on Teacher Preparation in Liberal
Arts Colleges, Educational Consultant to
'Public School DiStricts, Teacher Education
.ConsUltant to Philander Smith College.
Research Project, Cleveland CoMmission
on Higher Education .
Director'of Teacher Education and Chairman
'of the.Division of Education, Baldwin-
.Wallace.College

Director of Teacher Education, Ashland
College

Assistant Director, Institute for Co-
operating Teachers

B.S.E. Baldwin-Wallace College
M.A. Case-Western Reserve University
Graduate work toward a Doctorate - Case-
Western Reserve University

Teactier, CleVeland PublicSchools, Grades 1-6.'
-Aesistant Principal, Cleveland Public Schools.
Curricultum'Writing,- SoCial-Stlidies and
,Language Arts, Cleveland Public Schools.
Teacher,'RoCkrRiver, PublieSchoota
Consultant, Philander Smith College, Little.
.Rock: Arkansas; Consultant, Local Public
School; Research Projects, Cleveland
Commission on Higher Education

Baldwin - Wallace College, Assistant Professor,
. Elementary Education
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Dr. Patrick Cosiano

Education: B.S.C. Ohio University
M.Ed. Ohio University
Ed.D. Cate-Westerr Reserve University

Teacher, Cleveland Public Scnools
Department Chairman, Cleveland Public Schools
Guidance Counselor, Cleveland Public Schools
Executive Secretary, Cleveland Education Association
Consultant; MeV-eland Pbblic"Sehooli-

Coordinator, Ohio University Cleveland Center
for Studentleaching
Assistant Professor of Education, Ohio University
Lecturer, Baldwin-Wallace College

Experience:

Present Position:

Dr. Dean Kellt

Education:

Experience:

Present Position:

Dr. RubErt T. Pfeiffer

Education: .

Experience:

Present Position:

A.B. Miami University
M.A. Miami University
Ph.D. 'Case-Western Reserve University

Secondary Teacher, Blanchester, Gni° and Martinsville,
Ohio; Nigh School Principal, Martinsville, Ohio
Local Superintendent, Reesville, Ohio
Elementary Principal, Director of Instruction,
Assistant Superintendent, Avon.Lake, Ohio
Assistant Professor, Baldwin-Wallace College

Director of Curriculum, Assistant Superintendent in
Charge of Instruction and Personnel, Berea, Ohio

A.R. Manchester College
M.A. Stanford University
Ed.D. Indiana University

Secondary Teacher, Columbia ,Aty, Indiana
Aurora College, Indiane University
Michigan. State University
Editor, Association foe Student Teething Yearbook

. r.,

Director of Student Teaching, Kent State University
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SCHEDULE' - JULY .14 - 18 1969

9:00 - 1:00'- 3:00

MONDAY, JULY 14, 1969 A.M.

9:00 Orientation

9:30 - 12:00 Professor Dorothy Becker
Dr. Ernest Kozma

ROLE OF THE COLLEGE AND
CLEVELAND COMMISSION

P.M.

1:00 - 1;CO Professor Dorothy Becker

THE STUDENT TEACHEP

TUESDAY, JULY 15, 19C9 A.M. P.M.

9:00 - 10:30 Dr. Robert Pfeiffer 1:00 - 3:00 Dr. Robert Pfeiffer

STUDENT TEACHING SUPERVISORY TECHNIQUES

A. PAST
B. PRESENT
C. FUTURE

i

10:30 - 12:00 introduction to
Interi.ction Analysis

WEDNESDAY, JULY 16, 1969 A.M. P.M.

9:00 - 12:00 Dr. Dean Kelly 1:00 - 3;00 Ur. Dean Kelly

A. DEVELOPING AND GROUP DYNAMIC SKILLS
EVALUATING BEHAVIORAL APPLICABLE TO CLASSROOM
OBJECTIVES SITUATIONS

B. USING SIMULATICN
TECHNIQUES TO LEARN
A DIAGNOSTIC SKILL

THURSDAY, JULY 17, 1969 A.M. P.M.

9:00 - 12:00 Dr. PaMck Cosiano
. 1:00 - 3;00 Dr. Patrick Cosiano

INTERACTION ANALYSIS: INTERACTION ANALYSIS:
VERBAL VERBAL

FRIDAY, JULY 18, 1969 A.M. P.M.
.,,

9:00 - 12:00 Professor Dorothy Beau.' 1:U0 - 3:00 Professor Dorothy Becker
Dr. Ernest Koala Dr. Ernest Kozma

SELF-EVALUATION AND ROLE OF THE COOPERATING

i
STUDENT TEACHER TEACHER
EVALUATION

Summary session and
follow-up procedures
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INSTITUTCFOR ORIRNTATION OF COOPERATING TEACHERS

UPPER
SCHOOL SYSTEM PRIMARY ELTENTARY SECONDARX_______

Strongsville .
5

Berea English,
Speech, H.P.E.

P
Berea Mathematics

Berea English, Drama

Berea'

North Olmsted Kindergart,m

Berea. 1

Berea 2 4-5

Berea 5

Berea 1-2

Berea Electricity
(1.A.)

ChemistryRocky River

Strongsville -Kindergarten

Berea 2

North .Olmsted

Fairview Park Kindergarten

Rocky River

Berea 1

Berea

North Olmsted

Berea'

Fairview Park

North Olmsted 3

Berea Kindergarten

English

Earth Science.

19



SCHOOL SYSTEM

North Olmsted

Berea

Berea

Strongsville'

Berea

Lakewood

Berea

Strorgsville

20
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UPPER
ELEMENTAY S CO

Kindergarten

2

5.6

4 -5 -6

Vocational
Home Ec.

Home Ec.

U.S. and
World History
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STUDENT TEACHER

COOPERATING TEACHER

COOPERATING SCHOOL

OALDWIN- WALLACE COLLEGE
Department of Education

MID-TERM STUDENT TEACHER EVALUATION

A frequent complaint of student teachers is that their cooperating teachers neglect
to indicate where they are weak either as persons or as teachers until the quarter's
end--too late for them to do anything about it.. This form should prove helpful at a
mid-point in student teaching in taking a look at your student teacher to determine where
he stands and to plan further experiences with him. This evaluation will be discussed
with the student teacher.

Use your own standards when answering the questions. Uhere possible, it would help
if you can give specific incidents or statements made by the student teacher, the
classroom pupils, or other sources that make the point.

I. What does the student need to learn to become a better teacher?

2. What strong points characterize the student's teaching?

3. Has the student been making the best possible use of school materials, facilities,
and opportunities? Indicate specific instances.

21



Mid-Term Student Teacher Evaluation -2-

4. Has the student shown any evidence of ability to learn from experience? Illustrate.

5. Has the student taught and observed in more than one grade and ability level? Comment.

6. Does the student appear to really understand and appreciate children? Illustrate.

7. Will discipline difficulties seriously interfere with the student's teaching
efficiency during the first year of teaching? Explain.

8. What personality traits or habits of the student might interfere with his success
as a teacher and need to be improved upon?

9. What steps should now be undertaken to make the student a better teacher?

Copyright (c) 1962 by Thomas J. Drown and Serefina Fiore Danich. Printed in the U.S.A.
Used by permission of Harper & Row, Publishers.
10 -9-68
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BALDWIN-WALLACE COLLEGE

Quarter

EVALUATION OF STUDENT TEACHING EXPERIENCE

Name of student teacher Grade or subject taught

Name and address of schooL__.

Cooperating teacher College supervisor

Honest judgment and critical analysis are important to the success of the teaching profession. You are
asked to place a check ( V) in the \column which best describes your reaction to the student teacher's qualities.
This evaluation will be used as par. of the student's placement credentials.

Evaluate the student teacher in terms of your level of confidence as to his future success as a teacher.
i :ease check each area using the following scale of evaluation:

I would not recommend = completely inadequate in this area.
Considerable doubt = serious reservation as to teacher success in this area.
Son doubt = some weakness in this area.
No doubt = unqualified recommendation in this area.

PERSONAL QUALITIES
I WOULD NOT CONSIDERABLE SOME NO
RECOMMEND DOUBT DOUBT DOUBT

Personal appearance (dress, grooming, post=e)

Enthusiasm (alertness, animation, inspiration)

Dependability (reliability, punctuality, conscientiousness)

Teaching voice (pitch, ,plume, projection)

Acceptance of criticism (reaction, implementation)

Initiative (leadership, response to needs)

Emotional oontrol (poise, dignity, self - control)

Use of English (diction, colloquialams, grammar)

Interest in school life (school functions, befog qnd Pater
school activities)

Rapport with student? (warmth, acceptance by students)

Rapport with staff (acceptance by staff, respect,
professional ethics)

Please explain any areas which reveal weakness.

Please explain any areas which indkate strength.

389,
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BALDWIN-WALLACE COLLEGE
Page 2.
Name of student teacher
PROFESSIONAL PREPARATION AND I WOULD NOT CONSIDERABLE SOME NOTEACHING COMPETENCIES RECOMMEND DOUBT DOUBT DOUBT

Ability to make lesson plans

Ability to execute lesson plans

Thoroughness in daily preparation

Skill in questioning

Ability to write legibly

Use of variety in techniques

Use of variety in teaching materials

Ability to evaluate students

Ability to control students (discipline)

Response to individual needs

Ability to motivate students

Knowledge of subject matter

Please indicate weak subject areas with a check.

Arithmetic Language Science

Art Music Social Studies
Handwriting Physical education Spelling
Health and safety Reading

Please explain any of the above areas which reveal weakness.

Please explain any areas which indicate strength.

Cheek the statement which best describes your overall evaluation of this student teacher.

Definitely qualified to assume full teaching responsibility.

Will make a good teacher, liut has weaknesses as indicated.

Have reservations about this teachers success.

I do not recommend as a teacher.

D:te Signed__

24
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A. Staff

INSTITJTE FOR THE ORIENTATION

OF

COOPERATING TEACHERS

1. How would you classify the materials
and facilities available for your
session of the Institute?

Clarification or Comment:

2. The amount of time available for your
session was judged by you as:

Clarification or Comment:

3. Were the participants knowledgeable
and familiar with your topic area
prior to your sessions?

Clarification or Comment:

171,

Adequate

Inadequate

Other

Adequate

Less than adequate

More than adequate

Other

Most were

Half were

A few were

None

25



A. Staff

4. In your view were the sessions and topics
of practical value for the participants?

Yes

No

Clarification or Comment: Other

. What suggestions would you make for the improvement of the institute?
Please indicate below.

DA1E

26
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B. Participants

INSTITUTE FOR THE ORIENTATION

'OF--

COOPERATING TEACHERS

Personal 'Data Fory2 - July 14, 1969

Check as mar, sponses to each question as apply to your particular situation.

Name Schocii District

Present Grade Level: Kindergarten

Primary

Upper Elementary

Secondary

Degree:

Years of Teaching Experience
Completed

Bachelor's Certificate: Provisional

Bachelor's plus Professional

Master's Permanent

Master's plus

1. As you anticipate becoming a cooperating
teacher, which of the following most
accurately describes your feelings?

Clarification or Comment:

27 3.

Other

Prepared

Limited Readiness

Inadequate

Eager

Neutral feelings

Apprehensive

2i



B. Participants

2. Check the appropriate response to the right bf e:1-Th of the following items to
indicate your present.knowledge ,

a. Behavioral Objectives

Clarification or Comment:

b. Micro-teaching

Clarification or Comment:

c. Interaction Analisis

Clarification or Comment:

d. Role of the Cooperating Teacher

Clarification or Comment:

e. Simulation

Clarification or Comment:

f. Lion- verbal Commdnication

Clarification or Comment:

28
374

Adequate

Limited

Iniadequate

Other

Adequate

Limited

Inadequate

Other

Other

Adequate

Limited

Inadequate

Adequate

Limited

Inadequate

Other

Other

Adequate

Limited

Inadequate

Other

Adequate

Limited

Inadequate



C. Participants

-Name

INSTITUTE FOR THE *ORIENTATION

OF-

COOPERATING TEACHERS

Institute Evaluation by Participants - July 18, 1969

Check as many responses to each'question as apply.

Feel free to add any clarification or comment on the questionnaire in the space

provided.

A. ORGANIZATION AND'ADMINISTRATION-OF THE INSTITUTE:

1. Length of Institute Too many days

Clarification or Comment:
Too few days

Just right in length

Too much on one day

Not enough on one day

Length of day just right

Other

2. Selection of topics for inclusion
in the Institute

Relevant

Irrelevant

Clarification or Comment: Interesting

Uninteresting

Other

3. Information sent to you concerning
the Institute

Too much

Sufficient

Clarification or Comment: Not enough

Understandable

Unclear

. Other

4. Packet of related materials Relevant

Clarification or Comment:
Irrelevant

Interesting

Uninterestinv

v)
.

Other
29



C. Participants

B. CONTENT OF THE-INSTITUTE:

In thinking of the student teaching process, what do you believe to be your present
knoWledge of each of the'folloWing items?

Check as many responses to'each question as apply.

1. Student Teaching: Past, Present; FUture Adequate

Clarification or Comment:
Limited

Insufficient coverage to be usable

Topic relevant

Topic irrelevant

Other

2. Supervisory Techniques Adequate

Clarification or Comment:
Limited

Insufficient coverage

Topic relevant

Topic irrelevant

Other

3. Behavioral Objectives Adequate

Clarification or Comment:
Limited

Insufficient coverage

Topic relevant

Topic irrelevant

Other.

4. Group Dynamics Adequate

Clarification or Comment:
Limited

Insufficient coverage

Topic relevant

Topic irrelevant

30
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C. Participants

5. Interaction Analysis Adequate

Clarification ortomment:
Limited

Insufficient coverage

Topic relevant

Topic irrelevant

Other

6. General Overview of Undergraduate Adequate

Teacher Preparation Limited

Clarification or Comment: Insufficient coverage

Topic relevant

Topic irrelevant

Other

7. Evaluation Adequate

Clarification or Comment:
Limited

Insufficient coverage

Topic relevant

Topic irrelevant

Other

8. Role of the Cooperating Teacher Adequate

Clarification or Comment:
Limited

Insufficient coverage

Topic, relevant

Topic irrelevant

41,

Other

3 77t%

31



C. Parti ci pants

Instructional ffaterialt:

1. Filmstrip

Clarification or commPnt:

2. Video-tape

Clarification or. comment:

3. Printed Matri els

Clarification or CompOnti

32

. Relevant

Irrelevant

Interesting

Uninteresting

Othei^

Relevant

Irrelevant

Interesting

Uninteresting

Other

Relevant

Irrelevant

Intereiting

Uninteresting

Other



C. Participants

C. PROFESSIONAL GROWTH:.

1. Is this type institute conducive to
a teacher's professional' growth ?'

Clarification or Comment:

2. Do you believe this type institute
to be a worthwhile. in- service activity?

Clarification or Comment:

3. Compared to in-service activities
you have participated in within your
school district,wat this institute

Clarification or Comment:

Other

Definitely'

Somewhat helpful

Interesting - helpful

Uninteresting - helpful

Other

Definitely

Perhaps

Not appropriate

Other

More helpful .

As helpful

Less helpful

4. Think in terms of the total institute in comparison to other professional
growth activities.

a. Graduate School Cla§ses

Clarification or Comment:

b. Professional Reading

Clarification or Comment:

c. Professional Meetings

Clarification or Comment:

Other

Institute more valuable

Institute equally valuable

Institute less valuable

Institute more valuable

Institute equally valuable

Institute less valuable

Other

Institute more valuable

Institute equally valuable

Institute less valuable

Other

33



C. Participants

D. INDIVIDUAL REACTION:.'

1. As you anticipate becoming a. Prepared
cooperating teacher, which of the

Limited Readiness
following most accurately describes
your feelings? Inadequate

Clarification or Comment:
Eager

Other.

Neutral feelings

Apprehensive

2. `Soo you discovered any personal needs-for professional growth through
your work in the institute? If so, please _comment below..

3. What suggestions would you make for the improvement of the Institute?
Please indicate below.

34-
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CLEVELAND COMMISSION ON HIGHER EDUCATION

STUDENT TEACHING PROJECT

D. Student Teacher Questionnaire

Please check as many categories as are appropriate in each case.

1. Were you required to state objectives inlyour
lesson planning?

Clarification or Comment:

2. Were you evaluated in relation to the
objectives stated?

Clarification or Comment:

3. Did you utilize any techniques that gave you
feedback concerning your teaching performances?

Clarification or Comment:

If yes, identify the ones you used.

. Did your cooperating teacher spend productive
time with you on the general theme of teaching
feedback?

Clarification or Comment:

Never

Sometimes

Always

Never,

Sometimes

Always

Yes

No

Never

Sometimes

Always

35



5. Did your cooperating teacher work with you in
developing behavioral objectives?

Clarification or Comment:

6. Were you required to develop lesson objectives
in behavioral terms?

Clarification or Comment:

7. In your view is an emphasis on the use of
behavioral objectives in teaching a practical,
useful device?

Clarification or Comment:

8. The amount of productive time spent with the
cooperating teacher on planning, counseling,
evaluating lessons, etc. proved to be:

Clarification or Comment:

9. In regard to teaching style, the cooperating
teacher:

Clarification or Comment:

Never

Sometimes

Always

Never

Sometimes

Always

Yes

No.

Too much

Adequate

Insufficient

allowed me to experiment:

suggested I experiment.

expected me to copy his
style.



10. In evaluation conferences, the cooperating
teacher:

Clarification Or Comment:

11. Evaluate the use of each of the following in
the student teaching experience.

a. Interaction'Analysis

Clarification or Comment:

b. Videotape

Clarification or Comment:

c. Micro-teaching

Clarification or Comment:

38
11.1::

communicated effectively.

used the direct approach.

used the indirect approach.

was unable to communicate
effectively.

Helpful

Limited helpfulness

Irrelevant

Not used

Term unknown

Helpful

Limited helpfulness

Irrelevant

Not used

Term unknown

Helpful

Limited helpfulness

Irrelevant

Not used

Term unknown

37



d, Non-verbal Communication

Clarification or Comment:

e. Use of Feedback

Clarification or Comment:

12. If you were asked to evaluate your cooperating
teacher, which of these descriptions would be

'appropriate?

Clarification or Comment:

13. If you were asked to evaluate your student
teaching experience, which of these terms
wouldyou,use?

Clarification or Comment:

Thank you for your time in completing this questionnaire.

38

Helpful

Limited helpfulness

Irrelevant

Not used

Term unknown

Helpful

Limited helpfulness

Irrelevant

Not used

Term unknown

Outstandingly effective

Effective

Average

Ineffective

Unable to communicate

Fair

Unfair

Permissive

Dogmatic,

Democratic

Extremely valuable

Valuable

Moderately valuable

Unproductive

Waste of time

Harmful



CLEVELAID COMMISSION ON HIGHER EDUCATION
STUDENT TEACHING PROJECT

E. Cooperating Teacher Questionnaire

. Please check as many categories as are appropriate in each case.

1. Did you require the student.teacher to state
objectives in his lesson plans?

Clarification or Comment:

2. Did you require the student to evaluate his
lesson in relation to the stated objectives?

Clarification or Comment:

3. Did you have the student utilize any techniques
which yielded information concerning feedback in
teaching performance?

Clarification or Comment:

4. Did you work with the student to develop
behavioral objectives?

Clarification or Comment:

5. Did you require the student to develop lesson
objectives in behavioral terms?

Clarification or Comment:

Never

Sometimes

Always

Never

Sometimes

Always

Yes

No

Never

Sometimes

Always

Never

Sometimes

Always'

39



6. The amount of time available for joint planning,
counseling, evaluating lessons, etc. proved to be:

Clarification or Comment:

7. In regard to teaching style, did you:

Clarification or Comment:

8. In evaluation conferences, did you:

Clarification or Comment:

9. Evaluate the use of each of the following in the
student teaching experience.

a. Interaction Analysis

Clarification or Comment:

40

Too much

Adequate

Insufficient

allow the student to
experiment.

suggest student experiment.

expect student to copy your
style.

communicate effectively.

use.the direct approach.

use the indirect approach.

found you were unable to
communicate with this student,

Helpful

Limited helpfulness

Irrelevant

Not used

Term unknown



b. Videotape

Clarification or Comment:

Helpful

Limited helpfulness

Irrelevant

_ Not used

Term unknown

c. Micro-teaching Helpful

Limited helpfulness

Irrelevant

Not used

Term unknown

Clarification or Comment:

d. Non-verbal communication

Clarification or Comment:

e. Use of Feeback

Clarification or Comment:

387

Helpful

Limited helpfulness

Irrelevant

Not used

Term unknown

Helpful

Limited helpfulness

Irrelevant

Not used

Term unknown
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kf

388

10. If you were asked to evaluate this student teacher
which of these descriptions would you use?

Clarification or Comment:

11. Judging from the student's reaction and
performance in student teaching, would you
describe the student teaching experience to
have been

Clarification or Comment:

42

Thank you for your time in completing this questionnaire.

Outstanding

Excellent

Above Average

Average

Below Average

Extremely valuable

Valuable

Moderately valuable

Unproductive

Waste of time

Harmful



CLEVELAND COMMISSION ON HIGHER EDUCATION

STUDENT TEACHING PROJECT

F. Supervisor's Report

Please check as many categories as are appropriate in each case.

1. In regard to teaching style, did the cooperating
teacher appear to:

Clarification or Comment:

2. In evaluation conferences with the student
teacher, did the cooperating teacher appear to:

Clarification or Comment:

3. If you were asked to evaluate this student
teacher, which of these descriptions would
you use?

Clarification or Comment:

4. Judging from the student's reaction and
performance in student teaching, would you
describe the student teaching experience to
have been:

Clarification or Comment:

229

allow the student to
experiment.

suggest the student
experiment.

expect the student to
copy his style.

communicate effectively.

use the direct approach.

use the indirect approach.

be unable to communicate.

Outstanding

Excellent

Above Average

Average

Below Average

Extremely valuable

Valuable

Moderately valuable

Unproductive

Waste of time

Harmful
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5. If you were asked to evaluate the cooperating teacher,

which of the following items would be appropriate?

Clarification or Corment:

Thank you for your time in completing this questionnaire.

44

Outstandingly effective

Effective

Average

Ineffective

Unable to communicate

Fair

Unfair

Permissive

Dogmatic

DeMocratic
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INTRODUCTION

In order to develop audio-visually the ideas presented in "TOWARD
IMPROVED STUDENT TEACHING" (the handbook on student teaching published
by the Cleveland Commission on Higher Education, the Greater Cleveland
Student Teaching Improvement Project has developed a filmstrip, "MASTER
TEACHER AT WORK" and a movie, "WITH THE GRAIN." The filmstrip is 18
minutes and is accompanied,by sound tapes designed for use in orienta-
tion and in-service training of cooperating teachers and student teachers.
The movie is a 30 minute, color, 16 mm motion picture, with discussion
guide, designed for use in the orientation of cooperating teachers. Both
aids have been found useful for a variety of purposes, including work
with student teachers, parents, and college supervisors.

Since the film and filmstrip have been available for over a year,
it is logical that a follow-up study should be made to determine how ef-
fectively these materials have been used.

The existence and content of the materials received broad dissemi-
nation through several sources. Joint met.tings and workshops publicized
the film and filmstrip to local school systems and colleges. Presenta-
tions by Dr. Donald B. Swegan and Dr. John A. Morford at the Ohiu Associ-
ation for Student Teaching, the Illinois Association for Teacher Education
in Private Colleges, the Academic Consortia Seminar, the Cuyahoga County
Elementary Principals Association, and the American Association for Student
Teaching in Chicago gave the materials state and national publicity. The
usual brochures and pamphlets describing the materials were sent to audio-
visual material sources throughout the United States. Channel 25 (WVIZ-TV)
in Cleveland twice presented programs on the film and filmstrip, with panel
discussions following the audio-visual presentations.

It was the, purpose of this study to analyze the "WHO," "HOW," "WHY,"
and "WhERE" questions concerning usage as well as criticize the effective
nes? of use and gather suggestions for future ideas and improvements.

The investigations occured in three phases:

1 Before school started in the fall of 1969, the film and
filmstrip had been distributed to each of the participating
colleges and universities of the Cleveland Commission on
Higher Education; that is, to Baldwin-Wallace College,
Cleveland State University, John Carroll University, Notre
Dame College, Saint John College of Cleveland, and Ursuline
College. Therefore, a structured interview was arranged
with the appropriate person at each of these institutions.
It was also learned that these aids had been loaned to, or
shown at, other colleges and by boards of education in the
area and a numbeil of these people were interviewed.

2. Since the educational television station WVIZ-TV had been
selected as the distribution center for the previewing and
sale of the filmstrip and film, Dr. Alan R. Stephenson, Di-

1
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rector of Educational Services, was interviewed and the
preview and purchase lists for both of the aids were ob-
tained. A letter was sent to each purchaser of the film
and filmstrip, with a questionnaire and self-addressed
envelope. Those who previewed the film but did not pur-
chase it were not contacted.

The Audio-Visual Services of Kent State University had
been selected as the center for rental of the film ancL
filmstrip. Mr. Charles H. Hunger, Associate Director,
was contacted and a list of names and addresses of "WITH
THE GRAIN" users was obtained. A letter was sent to each
name on the list, with a questionnaire and a self-addressed
envelope.



PHASE I

Since the participating colleges in the Cleveland Commission on
Higher Education had received copies of both the film and filmstrip,
the research started with these schools. However, it was learned
that both public school systems and other universities working in this
area (such as Bowling Green State University and Case Western Reserve
University) borrowed copies, therefore these people were also included
in the study.

Research on the Usage of the Film and Filmstrip by Area Colleges

In all, representatives from ten different colleges in the area
were interviewed. Eight of these institutions had used the materials,
two had not. Although a structured interview was planned and the same
general framework of questions was used for each interview, the answers
did not lend themselves to easy categorization --- the usage was varied,
the observations were not uniform and the results were not easy to sum-
marize. The one universal was the agreement by all that the film is
useful, helpful and effective --- or, as one person expressed it, "a
tremendous project." Even the two who had not used the film agreed
with the above statement, one had not used the Vim because of the
nature of their situation this year, the other because arrangements
had been made by the school system to show the film to most of their
student and cooperating teachers.

The Filmstrip, "Master Teacher At Work" - The various usages of the film-
strip by the colleges were: to cooperating teachers and student teachers
by most of the colleges, to in-service sessions for teachers in public
schools, to one education department faculty, and to one administrators
meeting. The number of showings ranged from one to fifteen in various
categories and the size of the audience from six to seventy. The overall
reaction to the filmstrip was good, with no strong negative reaction.
The consesus of opinion was that the filmstrip could be used most effec-
tively for orientation to the student teachers before the beginning of
student teaching. Most agreed that adequate follow-up discussion was
important. One person suggested that in-service training for the leaders
of the discussion should be given each year. One unique comment was that
the taped commentary was the most important part, in fact, the tape had
been used without the filmstrip in a presentation and it was effective.
Criticisms given were that the combination of tape and filmstrip was dif-
ficult to coordinate, the filmstrip was too elementary, and it was oriented
to secondary schools. All schools were in agreement that future use of
the filmstrip was planned.

The Film, "With The Grain" Various usages of the film were: to cooper-
ating teachers and student teachers by most of the colleges, in-service
work, at workshops, to university classes, to education department faculty,
and to education majors in their junior year. The overall reaction to the
film was good, with the only strong criticism being directed at the quality
of the sound. The majority agreed that the film could be most effectively
used with cooperating teachers sometime after the start of the student
teaching experience. Several felt that all cooperating teachers should be

3
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brought to the campus for tea or a light buffet, followed by the showing
of the film and allowing adequate time for discussion, perhaps with sum-
marization in a large group, then going into small discussion groups. One
observation of several student teacher directors was that the comments
given by cooperating teachers was an excellent way of judging cooperating
teachers attitudes toward student teachers. Others suggested that the
film shoUld be used in in-service training and that with the advent of
teacher training centers the film would be an excellent vehicle for or-
ientation. Very little comment was made concerning the use of the Dis-
cussion Guide. Some comments were made that the discussion guide had
been looked at but no statements concerning its effectiveness were given.

Under suggestions for future implementation of audio-visual materials
there were ideas for future video tapes of actual classroom situations,
something that could be constantly changed and updated, showing good and
bad teaching in the classroom. It was also suggested by several people
that this film could be redone --- with improvement of the sound tracks
and some other ideas incorporated into the film. The elementary people
felt neglected, they wished someone would do something directly toward
elementary problems.

Research on Usage of the Film and Filmstrip by Area School Systems

Several school administrators in the Greater Cleveland area became
aware of the existence of the film and filmstrip and arranged to have them
shown to some of their staff. Eight different administrative officials
were contacted to get their reaction from the use of the film. In each
case the overall response was favorable. Such remarks as excellent ve-
hicle for discussion, excellent for entire faculty, great for new teachers
as well a cooperating teachers, had quite a bit to offer for all teachers,
etc. were recorded in the interviews. The least enthusiastic response
fror cn audience came from one school administrator who had shown it to
sixty student teachers from five different schools. Most of the student
teachers felt it was helpful in identifying their problems. but some had
already seen the film and felt it was redundant to see it again.

The film was obtained by three different methods: (1) rented from
Kent State University, (2) borrowed from area colleges and, (3) by in-
viting a faculty member from an area college to show the film and lead
the discussion. A summary of the different types of presentations and
comments is as follows:

11

1. Used in teacher orientation meetings before the beginning
of school. Shown twice, once to sixty teachers, once to
thirty. This included administrators as well as teachers.
Reaction was that this was an excellent vehicle for dis-
cussion of many facets of teacher's activities, not solely
student teacher relationships.

2. Shvwn to all new teachers in the system as well as coop-
erating teachers. Comment was that this film was more
beneficial to cooperating teachers but that it did bene-
fit the beginning teachers by alerting them to some of
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the problems they would find in the classroom. A sug-
gestion fot the future was to develop a film portraying
beginning teachers and giving suggestions on how to han-
dle the proLlems of a beginning teacher. This suggestion
also came from other administrators.

3. Shown to twenty faculty members of a private school, fol-
lowed by informal discussion. The reaction here was very
good, that the film had a lot to offer to all teachers and
it was especially good in allaying fears and apprehension
about having student teachers. The remark was made that
certainly the film must be seen more than once to get all
of the ;Ideas. Would like to see films directed toward
beginning teachers, also experienced teachers, and espec-
ially on new ideas in teaching.

4. Both film and filmstrip shown at Saturday morning in-ser-
vice training meetings for staff members, also to all
student teachers in the system. Very good for orientation
of student teachers and supervisors. General comment was
that it identified problems and opened discussion.

5. Two systems, at least, invited a faculty member of an area
college to show the film to voluntary joint meetingsof the
staff members from several different schools, both elementary
and secondary. Although the film is directed toward secon-
dary level the response was enthusiastic and an expression
of the idea for the future is planned. Comments were that
several teachers who had not seen the film expressed a
desire to do so and one principal said that whether it was
coincidence or not his school had a much more successful
experience with student teachers in the quarter after
the film had been shown than they had ever had before.

Comments from Dr. Isabel Pfeiffer's Class at Akron University

A special case that merited analysis was the reaction to the film by
Dr. Isabel Pfeiffer's graduate classes at Akron University. The composition
of the classes was two-fifths administrators or supervisors, three-fifths
classroom teachers. Although these students were not informed in advance
that they were to write a paragraph expressing crilical judgment of the
film, it seems that their perceptions of the film were more acute then
those given by student teachers or cooperating teachers in discussions
following the showing of the film. (See Appendix A for comments and re-
actions by graduate students). Excerpts of the ideas expressed by these
graduate students are as follows:

The strongest points of the film were that the situations
were real and the actions were convincing. The situations in-
volving Lorraine and Mr. Corcoran were not as well developed as
the others. An awareness of one's self can be brought out by.
observing the different situations taking place. The film can
be used as an effective learning method to those concerned. The
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critic teacher was always present and there was too much super-
vision. The indirect approach was inadequate at times. The
film failed to show enough inter-relations of students to stu-
dent teachers.. The sound was of questionable quality in places.
It could be used for any supervising group. Good situations,
well casted, good photography, and good use of indirect coun-
seling. The film was.excellent and should also be shown to
student teachers. We had an excellent introduction that made
the film easier to understand. The message of trying to build
on each individuals strengths is important. Some of the situ-
ations appear artificial. The film clearly indicates that each
teacher has his own picture of teaching and his own design to
be brought to the surface. I didn't agree with everything that
took place in the file. It could help a lot of teachers who
make the same mistakes the students do. it was not realistic
for an inner-city situation. The situations were thought pro-
voking. It was impact-filled and a professional performance
throughout. There was not enough treatment for any one person.
I like the professional way in which the art teacher handled
her colleagues. It is helpful as a review and self analysis
of teaching techniques. It was up-to-date. Definitely a worth-
while learning experience. I would benefit from a replay. Ex-
cellent, made me as a supervisor examine myself and thereby in-
duce some positive changes in my manner of supervision.

And
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PHASE I:

Educational television station WVIZ was designated as the distribu-
tion source for the preview and sale of copies of the film and filmstrip.
Dr. Alan R. Stephenson, Director of Educational Services, stated that the
demand for previewing both.aids was very heavy. The requests came from
all over the country, with a number in the south and western parts of the
United States. The copieswere sent out from the station as soon as possi-
ble each time they were returned but in a number of cases the previewers
were lax in returning the copies. The filmstrip was previewed fourteen
times, the film was previewed eighteen times. (See Appendix B for list of
previewers). In most cases the previewers asked to preview the film and
the filmstrip at the same time. Five copies of the film were purchased,
four of the purchasers had not previewed the film through WVIZ and one had.
Forty-one copies of the filmstrip tape were purchased, thirty-six had not
previewed and five had. (See Appendix C for list of purchasers). Certainly
both film and filmstrip could have been previewed through other sources.

Questionnaires were sent to the five colleges that purchased the film
and two responses were received, including one from Canada. In one case it
was shown once to three directors of elementary and secondary practice. The
comment was that it would be an excellent full-length film but in this film
there was not enough time to develop a real feeling about protaganist's di
lemna. It was also stated that the idea presented was fine but not worth
the cost of the film. The second indirectly responded that the film had been
used during a two-and-a-half day conference on supervision in student teach-
ing, with approximately one hundred supervising teachers viewing the film.
The reaction to the film was that it was an excellent film, artistic but
still practical, with no "bad points", a wonderful non-directive approach was
emphasized and this alone can allow for "spin-off" discussion centered upon
the self evaluation aspect of the supervisory process. Their future plans
are to involve teachers in in-service at various teaching centers in dis-
cussion, philosophical basically, about this film.

Questionnaires were sent to the forty-one purchasers of the filmstrip,
"MASTER TEACHER AT WORK" and twenty -one responses were received. The film-
strip was used either once or twice, shown to groups in size from one to
forty, with an average of eighteen. One response disclaimed ownership, two
had ordered but not received, one had not used, and five stated they had
ordered for use next year. Thirteen responses were in the very favorable
category, with such remarks as excellent, interested and impressed, very
positive, very useful, etc. The film had been used in a variety of ways,
from being shown to small groups of directors and administrators, to large
groups in orientation meetings. and workshops. It was shown in methods courses,
in student teacher seminars, to student teachers and cooperating teachers, to
all teachers in a group. Minor criticisms, were that filmstrip and tape were
not cooi.dinated properly, couldn't get it when ordered or scheduled, could
emphasise more the responsibilities of college and public schools in educating
the cooperating teachers, liked the tape better than the filmstrip, belabored
the obvious, and didn't like as well as "WITH THE GRAIN." All in all a very
favorable response, with most indicating pans for increased use next year.
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PHASE Ill

Mr. Charles H. Hunger, Associate Director of Audio-Visual Services at
Kent State University furnished the information on rentals of the film. Mr.

Hunger stated, "as you can imagine, we have been swamped with requests for
this film and have been able to supply only a portion of the requests."
Six copies were available, two of the original prints were lost or destroyed
and at least fifty requests have been refused because of the material not
being available. Ordinarily film ren'als are restricted to areas within a
reasonable distance but because of th tremendous demand requests were hon-
ored in any part of the United States.

Of the sixty-six rentals, five were in local area school systems and
their responses were included in Phase I. (See Appendix D for list of
rentals). Questionnaires were sent to the other sixty-one and responses
were received from forty sources. (See Appendix E for letter and question-
naire). A summary of the responses showed that the film had been used in a
variety of situations: to student teachers, cooperating teachers, college
supervisors, junior and senior education classes, total public school faculty,
in-service meetings, workshops and college classes. It was usually shown once,
but multiple showings as high as eight were given. The groups ranged in size
from one to one hundred-forty, with an average of thirty. Of the thirty-six
responses, twenty-two rated the film favorably, two were neutral or not en-
thusiastic, four rated it unfavorable and seven reported that no information
was available.

Included in the favorable reactions were such remarks as very favorable,
well done, informally positive reaction, recommended for purchase, great mes-
sage, excellent idea, and well received. Included in the unfavorable category
were: not appropriate, questions its value, frightened beginning student
teachers about discipline problems, response was not enthusiastic, and not good
enough to use with cooperating teachers.

Under strengths there were listed: technical aspects were good, typical
classroom situations, dramatize concepts cooperating teachers need help on,
portrays our own program and stimulated discussion.

Under weaknesses the poor audio-visual reproduction was mentioned five
times, other remarks were: disjointed, superficial treatment of case studies,
appearance and wearing apparel of teachers, film vibrated, copy was badly worn,
too long, and disliked the modernistic filming.

Under comments were many expressed intentions of use for next year, sug-
gestions for more audio-visual materials to be developed such as question and
discussion techniques, video tapes of actual classroom situations, films of
black students engaged in student teaching; the comment that the film was of-
ten thought of when visiting classrooms, wonderful vocal point for in-service
days, really fills a need --- the first of its kind, fills needed gap, mentioned
in final evaluation as high point of the course, please have more copies avail-
able, have seen' nothing better, and it was obvious that real time and effort
went into its production.

8



One response that merits mention came from Mr. Daniel J. Hendershott,
Director of Educational Programs, Penn-Harris-Madison School Corporation,
Mishawaka, Indiana. Mr. Hendershott wrote that they had found the film
extremely helpful Un conducting an in-service day for elementary-middle
high school teachers in the system and sent along a copy of the complete
proceedings that followed the showing of the film. (See Appendix F).
Many important points were'included in the group discussions following
the movie; included were such comments as the cooperating teacher-student
teacher relationship is no't static, but changes as the experience pro-
gresses, self evaluation is important, each student teacher must develop
his own style, the cooperating teacher needs to give him flexibility to
do this --- he must do his own caring to make his own face.

9
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SUMMARY

From all three phases of the research, a very favorable reception
of the film and filmstrip has been reported, with the criticism being
mainly of a constructive nature. The only really negative responses
were concerning the sound track of the film and the availability of
copies when needed. Many and varied usages for the film were found
ranging from methods classes at the undergraduate level, to in-service
days, workshops, to university supervision classes as well as the more
conventional presentations to cooperating teachers and student teachers.
In every case something appropriate to the situation could be found, if
nothir9 else the message that self evaluation and introspection is appro-
priate for everyone. The receptive mood to the effort of the Cleveland
Commission on Higher Education can best be summed up in a comment that
appeared on more than one response "keep up the good effort -- more
materials of this kind are urgently needed."
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APPENDIX A

Comments by Graduate Students in Supervision
on the Film "WITH THE GRAIN"

"Excellent, made me as a supervisor begin to examine myself and thereby
Induce some positive changes in my manner of supervision."

"A good film --- useful to, group."

"Very good."

"Good."

"Excellent."

"Somehow I cannot recall the situation."

"Very stimulating."

"Continue to use, but again this class could use 30 more minutes a class,
but where to find the time I don't know."

"Quite good."

"I still do not have an answer to this film. That is why education is
still a challenge."

"Some of the people looked too "hippie" and took tou long to get to the
point."

"Informative."

"Excellent --- a lot of meaning --- should be used In many areas of edu-
cation."

"O.K. --- too confusing --- the single incident films were better."

"Good insights in the action and reaction between student teacher and the
classroom teacher."

"Tremendous --- pointed up very basic truths for teachers and supervisors."

"Good for class discussion."

I I
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APPENDIX B

List of Previewers for the Film and Filmstrip
from WVIZ - TV

"WITH THE GRAIN"

Atlantic Union College
South Lancaster, Massachusetts

Eastern Illinois University
Charleston, Illinois

Frostburg State College
Frostburg, Mary%and

Indiana University
Bloomington, Indiana

Lock Haven State College
Lock Haven, Pennsylvania

North Texas State University
Denton, Texas

Northeast Missouri State Teachers College
Kirksville, Missouri

Pennsylvania State University
University Park, Pennsylvania

Southern Utah State College
Cedar City, Utah

State University College at Brockport
Brockport, New York

Syracuse University
Syracuse, New York

University of Alaska
College, Alaska

University of Texas at Austin
Austin, Texas

University of Toledo
Toledo, Ohio

University of Vermont
Burlington, Vermont

University of Wisconsin
Madison, Wisconsin

University of Wyoming
Laramie, Wyoming

Western Michigan University
Kalamazoo, Michigan

"MASTER TEACHER AT WORK"

Eastern Illinois University
Charleston, Illinois

Frostburg State College
Frostburg, Maryland

Indiana University
Bloomington, Indiana

Lock Haveo State College
Lock Haven, Pennsylvania

12
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APPENDIX B (Continued)

"MASTER TEACHER AT WORK"

North Texas State University
Denton, Texas

Northeast Missouri State Teachers College_
Kirksville, Missouri

Pennsylvania State University
University Park, Pennsylvania

Southern Utah State College
Cedar City, Utah

State University College at Brockport
Brockport, New York

Syracuse University
Syracuse, New York

Tennessee Technological University
Cookeville, Tennessee

University of Texas at Austin
Austin, Texas

University of Wyoming
Laramie, Wyoming

Western Michigan University
Kalamazoo, Michigan
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APPENDIX C

List of Purchasers for the Film and Filmstrip
from WVIZ - TV

"WITH THE GRAIN"

Brandon University
Manitoba, Canada

East Central State College.
Ada, Oklahoma

Frostburg State College
Frostburg, Maryland

Marymount College
Tarrytown, New York

University of Hawaii
Honolulu, Hawaii

"MASTER TEACHER AT WORK"

Arizona State University
Tempe, Arizona

Austin Peay State University
Clarksville, Tennessee

Berea City School District
Berea, Ohio

Brandon University
Manitoba, Canada

Brigham Young University (2)
Provo, Utah

Cepital University
Columbus, Ohio

Catholic University of Puerto Rico
Ponce, Puerto Rico

Central Michigan University
Mount Pleasant, Michigan

Concordia College
Moorhead, Minnesota

Defiance College
Defiance, Ohio

East Central State College
Ada, Oklahoma

Eastern Mennonite College
Harrisonburg, Virginia

Edgewood College
Madison, Wisconsin

Eureka College
Eureka, Illinois

Frostburg State College
Frostburg, Maryland

Georgia Southern College
Statesboro, Georgia

Hope College
Holland, Michigan
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APPENDIX C (Continued)

"MASTER TEACHER AT WORK"

Indiana State University
Terre Haute, Indiana

Kanawha County Board of Education
Kanawha County, West Virginia

Kent State University
Kent, Ohio

M. J. Kratochiv.1
Rice Lake, Wisconsin

LaSalle College
Philadelphia, Pennsylvania

Marymount College
Tarrytown, New York

Marywood College
Scranton, Pennsylvania

Miami Unl-ersity
Oxforcl Ohio

Ohio State University
Columbus, Ohio

Schmercher Middle School
Mishawaka, Indiana

Southern Utah State College
Cedar City, Utah

State University College at Brockport
Brockport, New York

State University of New York at Buffalo
Buffalo, New York

Stout State College
Menomonie, Wisconsin

University of Hawaii
Honolulu, Hawaii

University of Lethbridge
Lethbridge, Canada

University of Maryland
College Park, Maryland

University of Minnesota (2)
Minneapolis, Minnesota

University of Vermont
Burlington, Vermont

Utah State Board of Education
Salt Lake City, Utah

Utah State University of Agriculture and Applied Science
Logan Utah

Utica High School
Utica, Michigan

Western Michigan University
Kalamazoo, Michigan

Winthrop College
Rock Hill, South Carolina
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APPENDIX D

List of Rentals for the Film and Filmstrip from the
Audio-Visual Center at Kent State University

Augusta College
Sioux Falls, South Dakota

Austin Peay State College .

Clarksville, Tennessee
Barat College

Lake Forest, Illinois
By Road Elementary School

Say Village, Ohio
Benedict College
Columbia, South Carolina

California State College
Dominguez Hills, California

Capital University
Columbus, Ohio

Cedarville College
Cedarville, Ohio

The Citadel, Military College of South Carolina
Charleston, South Carolina

Colby College
Waterville, Maine

College of Saint Francis
Joliet, Illinois

Comennwealth of Pennsylvania, Bloomsburg State College
Bloomsburg, Pennsylvaria

David Lipscomb College
Nashville, Tennessee

Defiance College
Defiance, Ohio

East Central State College
Ada, Oklahoma

East Educational Complex
Lincoln, Nebraska

Eastern Kentucky State College
Richmond, Kentucky

Eastern Oregon College
La Grande, Oregon

Edgecliff College
Cincinnati, Ohio

Edgewood College of the Sacred Heart
Madison, Wisconsin

Euclid Central Junior High School
Euclid, Ohio

Farmington State Colieye
Farmington, Maine

Florida State University
Tallahassee, Florida

Gannon College
Erie, Pennsylvania

Hofstro University
Hempstead, New York

16

I al



APPENDIX D (Continued)

Indiana State University
Terre Haute, Indiana

Instructional Materials Center
Cincinnati, Ohio.

Kansas State College of Pittsburg
rttsburg, Kansas

Kutztown Mate College
Kutztown, Pennsylvania

Lakewood High School
Lakewood, Ohio

Louisiana Polytechnic Institute
Ruston, Louisiana

Madonna College
Livonia, Michigan

Malone College
Canton, Ohio

Mansfield State College
Mansfield, Pennsylvania

Marywood College
Scranton, Pennsylvania

Messiah Luthern School
Fairview Park, Ohio

Northern Illinois University
Dekaib, Illinois

Northwestern College of the Reformed,
O

Church in America
Orange City, Iowa

Notre Dame College
St, Louis, Missouri

Ohio State University
Columbus, Ohlo

Queens College
Charlotte, North Carolina

Quincy College
Quincy, Illinois

Penn-Harris-Madison School Corporation
Mishawaka, Indiana

Saint 8onadventure University
St. Bonadventure, New York

Saint cloud State College
St. Cloud, Minnesota

Mrs. Bonnie Schulwltz
Saginaw, Michigan

Siena Heights College
Adrian, Michigan

Southampton College, Long Island University
Southampton, Long Island, New York

Southern Illinois University
Carbondale, Illinois

State College at Westfield
Westfield, Massachusetts

State University of New York, College of Cortland
Cortiand,,New York

University of Georgia
Athens, Georgia
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APPENDIX 0 (Continued)

University of Hawaii
Honolulu, Hawaii

University of Kentucky
Lexington, Kentucky

University of Michigan
Ann Arbor, Michigan

University of Wisconsin at Milwaukee
Milwaukee, Wisconsin

University of Minnesota
Minneapolis, Minnesota

University of Missouri (2)

Columbia, Missouri
University of Tennessee at Chattanooga

Chattanooga, Tennessee
Villa Angela Academy

Cleveland, Ohio
Western Illinois University

Rock Island, Illinois
I/heeling College

Wheeling, West Virginia
Or. C. K. Wilcox

Springfield, Illinois
William Penn College

Osxaioosa, Iowa
Wisconsin State University

Oshkosh, Wisconsin
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APPENDIX E-1

Letter Used to Evaluate the Film, "WITH THE GRAIN"

May 30, 1970

Chairman
Department of Education

Dear Sir:

As part of the coordinated effort to improve student teaching,
the Cleveland Commission on Higher Education is very much interested
In having your evaluation of the film, "WITH THE GRAIN" which you
rented through the Audio-Visual Center of Kent State University.

On the enclosed page we would appreciate knowing how is was
used; that is how many times, to what types of groups, how many
In the groups, etc.; what was the reaction, what were its strenghts
and weaknesses, and any other comments that you might have.

FTH:rm
Enclosure

Sincerely,

F. T. Huck

417
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APPENDIX E-1.

Letter Used to Evaluate the Filmstrip, "MASTER TEACHER AT WORK"

May 30, 1970

Chairman
Department of Education

Dear Sir:

As part of the ,00rdinated effort to improve student teaching,

the Cleveland Commission on Higher Education is very much interested

In having your evaluation of the Ilmstrip, "MASTER TEACHER AT WORK."

On the enclosed page we
would appreciate knowing how it was

used; that is, how many times, to what types of groups, how many In

the groups, etc.; what was the reaction, what were Its strengths

and weaknesses, and any other comments that you might have.

FTH:rm
Enclosure

20
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APPENDIX E-3

Questionnaire Used to Evaluate the Film and Filmstrip

Comments

HOW USED?

How many times

To what type of group(s)

:low many in group(s)

REACTION:

Presenter

Group

EVALUATION:
..,

I t

Strengths
J.;

Weaknesses

OTHER SUGGESTIONS OR COMMENTS:

21



APPENDIX F-I

Comments from Penn darris Madison School Corporation

ELEMENTARY qISCUSSION GROUP NO. 1

M4Y 1;, 1970

Chairman: Mrs. Madonna Dahlin

Members: Mrs. Jean Anderson, Discussion Leader
Mrs. Carmen Bateman
Mr. Edwin Bateman
Mr. William Graves
Mr. Rdy Handley
Mr. Ronald Hostetler
Mrs. Dle a Praklet
Mrs. Jo Ann Saunders
Mrs. Lou Ann Shorts
Mrs. Eleanor Shoup, Recorder
Mr. Larry Stamm
Mrs. Susan Stanm

The group agreed that there is more carry-over Into teaching if the student
is asked to do more self- evaluation during the practice teaching experience.
The student teacher needs to learn to work his way out of his, own problems.
Colleges are doing a better Job of training students to look for their own
weaknesses. This should be one of the objectives of all colleges.

Should everyone in student teaching expect to pass? Would we be doing the
student or children a favor by passing someone who is not suited for the
job? A strong college student does not mean he is well suited for a teach-
ing position. Who should assume the responsibility of telling him that he
Is failing? The responsibility should be three fold; the person in charge
of the teachers, the critic teacher, and the college. The written part of
the student's evaluation should be important.

How do critic teachers know their responsibility? Most colleges put out
handbooks, but there seems to be a lack of materials available and more In-
service training Is needed to do a better job.

We should allow the students to go ahead and use the new innovations they
have learned in college.

/sk
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APPENDIX F-2

Comments from Penn Harris Madison School Corporation

ELEME klY DISCUSSION GROUP NO. 2
May 4, 1970

Chairman: Mrs. Madonna Dahlin

Members: Mrs. Hazel Austin
Mrs. Lucille Coleman
Miss Elizabeth Cripe
Mrs. Ida Donoho
Mrs. Katherine Eggermont, Recorder
Miss Pauline Getz
Mrs. Ruth Haag
Mrs. Pat Johnson
Mrs. Miriam long, Discussion Leader
Mrs. Elonieta Myers
Mrs. Marie Stewart
Mrs. Virginia Yoder
Miss Barbara Layman, Student Teacher

The points brought out in our group discussion following the movie, "WITH
THE GRAIN", at the May 4th In-Service Meeting were as follows:

The cooperating teacher needs to familiarize the student teacher with the
students and their problems before the experience begins. Further obser-
vation and analyzing of some of the problems should contin;e throughout
the experience:, becoming a responsibility of student teacher with the
guidance of the cooperating teacher.

The student teacher should have some responsibility the first day rather
than sit by In inactive observation. The responslUllity itself would depend
on the student's willingness and on the amount of previous experience the
student may or may not have had.

Lesson plans, at first very ICatalled, would add to the student's feeling of
security. Such plans might include questions to be asked, and oven antici-
pated answers as well as the expected page numbers and activities. With
such plans the cooperating teacner could foresee trouble and help the student
teacher find weak spots. Alternate plans in case of difficulty could be
planned. Suggestions to increase the success of the specific lesson might
be offered by the cooperating teacher or arrived at by the student. The co-
operating teacher's duty should include checking on the vaunt; connection be-
tween plans and the overall objectives as well as the dally objectives.
Knowledge as an objective is In question.

The cooperating teacher-student teacher relationship is not static but changes
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ELEMENTARY DISCUSSION GROUP NO. 2 (Continued)

as the experience progresses. This change allows for the "coming out" of
the student through increased understanding and freedom concerning the
responsibilities of the te3ching task.

Each cooperating teacher is reminded that there is a grade to be given and
it is important to the student tea:her. How can teaching for a grade be
played down? Self-evaluations do seem to promote growth, while the same
fron "outside" may inhibit growth. In discussing the matter with the
student teacher avoid the "university requires..." preface to statements.
Tact, consideration on the part of the cooperating teacher Is most im-
portant. The cooperating teacher must know when to ask and when to sug-
gest, when to talk and when to be still and listen. Sit.ze we wish to be
free to be ourselves, we must respect and help the student teacher In find-
ing himself and his own style of teaching.

/sk
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APPENDIX F-3

Comrents from Penn Harris Madison School Corporation

MIDDLE SCHOOL DISCUSSION GROUP
May 4, 1970

Chairman: Mrs. Carole Wolfe

Members: Mr. Chuck Barnes
Mr. Paul Brenneman
Mrs. Norma Courtney
Mr. Dale Gaither
Mrs. Dorothy lieminger, Discussion Leader
Mr. William Obenour
Mrs. Jacquelyn Reilly
Mr. Mark Smith
Mrs. Marilyn Wooden, Discussion Leader
Miss Anne Gulyanics, Student Teacher
Mr. David Sizemore, Student Teacher

QUESTION: How does the t1t1P of the film relate to the developing of a
teaching stile?

ANSWER: Each student teacher must develop his own style; to rake all
student teachers exactly alike Is a mistake. They need to
look for their own style, `r,r critic teachers need to give
them flexibility to do this.

The student teacher is following the model of the critic;
this supervisor is helping him tc mold his teaching philos-
opy. However, the critic Is only a guide to bring out the
good of the student teacher.

The critic must let the student teacher do his own carving
to make his own face; he discovers himself by himself.

QUESTION: What freedom should the student teacher have?

ANSWER: He should make his own plans and discuss them with his critic.
Also, he should have freedom in discipline, experimental activ-
ities, and be free to speak out.

QUESTION: is there a time that freedom Is inappropriate for the student
teacher?

ANSWER: No, if the student teacher stays within the policies ,nd philos-
ophy of the school.

QUESTION: Wh9t is the role of the critic?

ANSWER: He sets up lesson plan procedures and classroom evaluation. The
critic evaluates partially in the classroom and some in releasing

25

21



AIODLE SCHOOL NSCUSSION GROUP (Continued)

the the student teacher completely, not leaning against the black-
board as shown in the film.

QUESTION: Can the critic teacher be detrimental to the student teacher?

ANSWER: Yes, if the critic teacher is always present looking for mis-
takes. The student teacher will have more success if he is
alone.

GENERAL COMMENTS ABOUT THE FILM:

The film did not emphasize the informal evaluation. Not all evaluations
should be as formal to the classroom. Some should take place in the
teachers' lounge between classes or other convenient times.

I'd like to see the film again.

I didn't like the part of the film that emphasizes the student teachers'
making so many mistakes.

Jsk
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APPENDIX F-4

Comments from Penn Harris Madison SChool Corporation

HIGH SCHOOL DISCUSSION GROUP
May 4, 1970

Chairman: Mrs. Ciaralu Blake

Members: Mr. Marquis Anderson
Mr. Roy Bolen
Mr. James Cierzniak, Discussion Leader
Mrs. Peggy Cowen
Mr. David Geyer
Mr. Harvey Hurst
sirs. Irene Jones
Mrs. Eleanor Lord, Recorder
Mr. James Miller
Mr. Willian Ribbintt
Mr. Donald Sloan
Mr. David Smith
Mrs. Margaret Smith
Mr. Robert Ward

James Clerzniak, discussion leader, started the discussion by suggesting
that the group center their comments around general questions about the
film.

Techniques the supervising teachers used, which were constructive in working
with their student teachers, were discussed. The supervising teachers in the
film used an indirect technique which allowed the student teachers to dis-
cover their own weaknesses. The group stated that they liked this method
because It teaches the student teacher to objectively self-evaltate, and
this practice would carry over into his teaching career. The group also
commented that, If a student teacher isn't highly motivated, a more direct
method of guidance may be necessary. The teacher has A responsibility to
the students In the class and shouldn't allow the student teacher to con-
tinually mako the same mistakes.

When asked what responsibilities the supervising teacher.: nave in helping
with the development of lesson plans, the group commented that supervising
teachers should give guidance. They should let the student teachers know
of the resources which are available. The teacher needs to give advice
when asked and review lesson plans and tests before they are used. The
group emphasized that student teachers should not necessarily pattern their
teaching after the supervising teacher. They should be encouraged to try
their own Ideas. It was considered helpful for the student teacher to ob-
serve a variety of teacher.. In the school.

Recommendations for the colleges were discussed. Visitation days were con-

429 Nee I
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HIGH SCHOOL DISCUSSION GROUP (Continued)

sidered necessary to help the student teachers in planning for the units,
and students they will be teaching. The lee, of opportunity for visita-
tion when a student teacher besins in September was recognized as a prob-
lem. A teacher, who had this situation last fall, said that she handled
it by contacting the student teacher during the late summer. The student
teacher was given information concerning the units she would be planning
and was encouraged to attend the orientation days at the beginning of
school. It also was suggested that student teachers who begin in September
visit the school in the Spring prior to student teaching.

The croup commented on features of the film which brought about new reali-
zations about the role of the supervising teacher. One individual commented
upon the sensitivity the supervising teachers had towards the needs of the
student teacners. Others said that student teachers aren't always as highly
motivated as the ones in the film. This Is especially true if the student
teacher has already signed a contract. Another motivation prthiem was,
sometimes a student teacher is working only for a grade.

Additional comments included a suggested method for student teacher evalu-
ation of an essay test. The suggestion was that the student teacher be asked
how he would like to answer the questions. This helps the student teacher
evaluate If the items are appropriate for high school students.

/sk
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The model presented in this paper ha; been written by Dr. Ray
LeGrand under the auspices of a development grant from the Student
Teaching Improvement Project. The Innovations Committee alluded
to in the paper did not approve or sponsor. the actual writing. Time
did not permit such involvement. However, major credit for the
central ideas must go to the committee members who met In planning
sessions over a period of time. With their creative approach to
old and como'icated problems an exciting and important idea has
emerged: The Teacher Education Satellite Center Concept.

The writer acknowledges with deep appreciation the contributions
of the members of the Innovations Committee:

Beverly Chesellsa, Elementary Principal
Parma Schools

Mr. Robert Hohman, Supervisor of Student Teaching
Bowling Green University

Dr. Dean Kelly, Assistant Superintendent
Berea Schools

Many other dedicated professionals in the schools and colleges
working in the greater Cleveland area have also contributed to the
ideas presented here. Too numerous to mention, grateful appreciation
is In order for many helpful suggestions. Many hours of committee
meetings, consultation, travel and writing have been involved. If

such efforts contribute to the establishment of the teacher education
center concept In our home town it will have been more than worth the
time and effort. It seems certain that as the profession of teaching
comes of age in the decade ahead that the leaven sq11 have been the
demand by the profession for an active, decisive role in the training
of its 7,ovices. The profession has come of age....let us undertake
together, school and college, the tremendously important task. of
teacher education.

STIP and The Innovations Committee

The idea fur the development of a plan or model for a Teacher
Education Center grew out of a committee of the Student Teaching
Improvement Project of the Cleveland Commission on Higher Education.
A number of sub-committeet operated under the auspices or STIP, one
of which was the innovations Committee.

In the Spring of 1969 the innovations Committee sponsored a day-
long workshop zeroing in on slgnificint innovations in student teaching
practices as well as in the Instructional area in general. The keynote
speaker was chosen to firm up and summarize the activities of the
committee over the past year and to point up the way, so to speak, toward
innovative practices In the future work of the committee and of the
cooperating institutions. The keynote speaker rat this meeting was
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James Collins of the University of Maryland project. He gave a picture
of innovations in the Maryland project, which the Innovations Committee
had visited, along with others from this area who shared an interest in
moving out on the issues involve(:.

As part of the evaluation of that confeence, the conferees were
asked to evaluate the various-sessions and to express their opinions
as to future steps and plans to which the committee should turn its
attention. The one area which attracted the greatest interest by an
almost overwhelming vote was the area of teacher education centers,
a concept involving both the pre-service and In-service training of
teachers. From this indication of interest came the committee's decision
to support the development of a plan or model which would meet what the
committee felt to be the special requirements and needs of the schools
and colleges in our geographic area.

There is some Justification for describing what is presented here
as a "model" rather than a plan or set of directions. First let it be
freely admitted that we have little if any empirical data with which to
justify or prove the ideas being presented. Rather, a heuristic approach
is used in the rationale; that is, as Haney and others indicate, a
rationale growing out of experience of committed professionals, not that
of a closely established set of rules.

This model, then, should be viewed as "articulated heuristics" not
a set of polished hypotheses. The committee would hope that from this
model would develop an experimental design which could test the articulates
of the model. Such a design might reject, reconstitute or redesign various
facets of the model and thereby move into new and better practices in
teacher education.

Criticism of the model itself Is meaningless outside of some working,
active project. What is needed at this junctur is not more philosophizing
over old hypotheses (probably still untested) but rather active participation
in getting ready to hypothesize ... that is, by establis.ing and working
through practical situations in order to collect experimental data from
which solid designs for testing may be built.

As will be seen in greater detail the essential plan formed under
the model Is what the committee chose to call the satellite concept.
In this plan, a number of centers could operate under the umbrella of a
central coordinating committee composed of the cooperating schools and
colleges. The individual center could be either nt the building level
or at the department level In the case of secondary schools. Such a
plan might operate in a building with several colleges working on a
cooperative basis or the plan might be operative with one school and one
college working together. In a more limited way the Jatter plan has
already been tried by several schools and colleges but not within the
larger arena of the satellite concept presented in this model.

2

4R1



The essential Idea is that the individual school centers would operate
cooperatively, yet within their own special interests and needs, carrying
out agreed upon principles and patterns which could be further studied :,old
improved with the end result being better education for the children
involved. Student teachers would serve together in a school or department
with their professional development guided largely by the master teachers
with the college supervisor playing the role of teacher-trainer educator.
But he would no longer work strictly with individual student teachers but
rather with the master teacher training student teachers.

Points of Departure

At the very heart of the teacher education center concept, as conceived
by the committee, is the basic Premise that teacher education is a partner-
ship of responsibility to be shared equally by both school and college.
The dichotomi of responsibility, of the training-performance aspect of the
professional, reflects the age-old town-gown philosophy of the middle
ages. The Idea that expertise Is somehow separk.ed from experience in
the training of teachers has contributed significantly to this dichotomy
o. division in the pro sional education of teachers.

To demonstrate in a very simple way this polarization of school and
college is an easy matter. .Ask a college education department faculty
member whose responsibility it is to prepare teachers and his response
naturally is that it is indeed the college's duty. On the other hand,
If one were to ask a school man whose responsibility it is to provide
in-service training to members of the teaching profession, undoubtedly
the answer will be that It is the school's. Very little disagreement is
to be expected on this question. And thereby hangs the tale ... simplistic
approaches to essentially complicated tasks and processes seldom, if ever,
lead to creative, generative solutions. They tend rather to create staid,
restrictive postures contributing to mechanical, limiting experiences more
appropriate to the technologist than to the professional. The medical
profession discovered this when causes of diseases began to be treated
rather than symptoms of diseases.

Of vital importance then Is the basic premise that the school and
college must be equal partners in a new and unique way. There nay be
a temptation to compare this cooperative venture to the lab school concept.
True, there a-e a number or parallels; however, the central theme is
different. If the lab school failed, it failed on just this point: it

was a college-dominated, orlente scheme. The department of education
"ran" the scnool and "suffered," If ever so benevolently, the poor cousins
of the enterprise: the non-college personnel.

If such comparisons seam harsh, it is only because of the reality of
the present day situation. School people have come of age and no longer
endure an attitude of condescension or paternalism on the part of college
personnel. in fact, In so many ways, the action is out in the field, in
the schools. That Is where the innovations seem to be. At one tire the
momentum for change may have come from the colleges. Perhaps today ti shoe
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is on the other foot ... the firing-line is a steaming caldron of ideas
and self-generating needs, concerns, and vacuums. There is no longer
room, or perhaps tolerance, for irrelevant teacher trainins. The package
labeled "teacher education" is a whole one and needs to be treated as
such.

The pre-teaching experiences required of a prospective teacher are
no different from those required of many if not all practicing teachers.
Ours Is not a profession of perfected sciences but rather a profession
of performing arts using the technologies of many sciences. It is a
question of degree not of kind. The training of teachers must utilize
all facets of the training continuum. Master teachers In practice have
much the same responsibility to their profession as does a doctor to his
profession in the training of new professionals. Practice-teachers
must learn their responsibility to their charges in advancing the practice
of the art. It Is a two-way street that must be traveled. The beginner
and the practitioner both are involved in the teaching and the learning.
The beginning of the art cannot sensibly be distiaguished from its fruition.
The first ...roke of the artist's brush is equally important as the last.
Either one left out makes the work incomplete. The total process pre-
service and in-service is viewed as one.

The teacher education center has then as on. of its central purposes
the increasing and polishing of a teacher's reeertory of professional
techniques and the introduction of novices to these professional skills
and knowledges. The task is one for the profession not merely for the
school or the college as has been the pattern of the past. The task
belongs to a team working in equal partnership under an umbrella of
shared responsibility.

Objectives of Teacher Education Centers

The long range objectives of a teacher education center are in large
measure those of present day programs designed to train teachers bvt with
much larger dimensions added; that Is the deveiopmet of increasingly
capable professionals. in the enunciation of the particulars, there will
be many differences both in specifics included or omitted as well as In
degrees of emphasis.

In the present model, objectives will be more clearly enumerated 6S
experience is gained In the face of the Implementation. As new needs
emerge, objectives will undoubtedly be reconstituted in order to more
clearly reflect both needs and the practicalities encountered. The
objectives given here are suggested expressions of directions which have
grown out of committee meetings, visits to teacher education centers,
conferences, and those which are expressed In available literature. They
are not meant to be all-inch:sive zNr restrictive. In fact, each Individual
center will need to examine very carefully the rationale for Its existence
and derive its own objectives within Its own uniqueness. Some possible
objectives are:



1. To provide organized laboratory experiences at the
pre-service and student teaching level in which the
competencies of both school and college personnel
are utilized to the fullest.

2. To promote coordinated inter - Institutional conperation
In the training of teachers at all levels at both the
pre-service and in-service periods of a professional's
growth and improvement.

3. To contribute to the building of a rationale for
teacher preparation at the state level by designing
hypotheses for experimental testing.

4. To encourage a diversity of innovative approaches
'contributing to the educational needs of the students
being served. Such Innovations would be shared among
and between operating centers to serve as a spur for
professional development of master teachers.

5. To provide a clearinghouse for the placement of student
teachers as well as the placement of pre-service teachers.

6. To create environments which end the traditional dichotomy
between colleges and schools in providing for the growth
of professionals in both school and college.

7. To create situations which utilize the concept of shared
responsibilities and concerns through cooperative decision
making and use of resources.'

8. To affect the quality of the instructional process by the
introduction of new and Improved approaches In the classroom.
A beyinning development of a strategy for determination of

' such improvement would be part of each center's plan.

Definition of Terms

Model: The choice of the "model" as opposed to "plan" Is not made
with the Idea of conveying a concept with a carefully chosen emphasis.
Ths word'"plan" according to Good's Dictionary of Education Is simply
the top view of an object. Soo') a term is adequate when discussing the
plan of administration or a plan of attacking a problem or even a plan
for placing student teachers. For In that mode one may draw a two-
dimensional representation or simply describe the idea in words or provide
a verbal set of'dtrections. One may communicate sufficiently to be
understood In that arrangemett.

A model, on the other hand, is something more ... not so easily done,
If at all, on paper. Good defines a model as: a replica or three-dimensional
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scale representation of an object, principle, or idea. It becomes
immediately apparent that no such three-dimenslonal work appears in
a two-dimension media. Thus, we further support the notion that this
representation is but the beginning, the finishing of which remains
to the organic structuring by schools and colleges. This model then
shall be.viewed, and is so intended, to represent a "search model:"
a first stage in problem solving.

Student teaching center: A school which is utilized by one or more
colleges for the placement of student teachers with a care of specific,
identified teachers in an ongoing relationship between specific institutions.

Teacher education center: A concept in which training and professional
development occur under the shared auspices of both schools and colleges
at all levels of the professional experience for pre-service and In-service
teachers.

Satellite Concept: A concept which delineates main principles under
which the individual teacher education center develops its competencies in
fulfilling unique needs. The coorlinating agent composed of the individual
centers seeks to make the centers more different rather than more alike
within the broad over-arching goals serving the centers and uniting them in
common professional purposes.

The Satellite Concept

Attempting to build a plan of pre-service and in-service teacher
training which will satisfy all of the various current plans and approaches
to teacher education In the greater Cleveland area presents many unique
problems and challenges. As various plans and their attendant problems are
devised and analyzed, It becomes immediately apparent that one of the consequent
prerequisites for success of any proposal Is an almost complete flexibility
In organizational scheme as well as in the framing of the general conceptual
design. The innovations Committee early decided that such a prerequisite should
receive a high priority If any plan or model were to be given serious consid-
eration by schools and colleges In the Cleveland area.

A number of elements were recognized by the committee as indicating the
need for a plan which thrived on flexibility and divergence rather than one
which was stifled by difference and variety. Among those elements were:

6

I. Individual needs growing out of geographic location and the
historic development of the school or college.

2. Differing enphese3 of the Institutions involved in such matters
as curricula organizational patterns, already established
commitments, and matters of institutional objectives.

Considerations arising from the availability of professional
personnel to staff a proposed center.
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4. Changes occuring in a school or college In program, staff
and financial support.

5. Provisions for the Introduction of changes and programs
at varying rates of speed In order to encourage innovation
rather than provisions for a narrow set of rules which
would hamper the development of many different approaches
to hard, practical problems.

6. Situations requiring broad general principles of operation
rather than narrow strictures which make cooperative en-

:, deavors difficult, If not impossible.

7. Need for a procedure making it possible and desirable to
provide experience at different centers, when required,
In order to "cross-fertilize" and create a sense on unity
and whole among operating centers. Some centers (as In
urban schools) can provide experiences for in-service
teachers and pre-service teachers not available In other
centers.

As the committee pondered these questions of flexibility, a concept
of, for want of a better term, satellite centers evolved. Rather than
beating the drum for any and all to begin a teacher education center, but
not to stand In the woy of the development of any center, the satellite
concept provides for the conceptual framework which Individual centers
could adopt as a working basis and from which individual needs could be
dealt with in a creative, innovative fashion. The organizational frame-
work would be one of confederation providing for the Issues raised on the
question of flexibility. A working organizational chart is analyzed In
a later section of this paper.

As the idea of the satellite concept began to take form, the
committee realized that a dozen or so basic premises were developing
which would, In the end, serve as general principles for teacher education
cooperative centers. These general principles or statements are, of
course, not directive In that they aru meant to limit further development
of plans, but are meant to stimulate and encourage a beginning In estab-
lishing a movement already afoot In a number of other states In new,
bold, need-fulfililn3 professional training of teachers.

General Principles

Each teacher education center would develop a plan which would spell
out clearly and definitively its own operational procedures and organiza-
tional scheme. The principles which the committee suggests as a beginning
guideline are:

1. The involvement of the school faculty or department is a total
Involvement. Tho seminars, work-study sessions and planning
sessions would need to include the entire professional staff

7
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of the school or unit focused on that particular instructional
setting.

2. The master' teacher staff would not be a specially constituted
staff. Center teachers have differing talents which would need
to be identified and used. No attempt is made to build a hand-
picked staff which might resemble a lab school concept.

3. Faculty improvement, usually referred to as in-service, is a
central concept requiring the utilization of college resources
within the department of education as well as those of other
departments in the colleges.

4. The principal of the school, or department head in a department,
is considered the key leader. It becomes imperative at that
point to identify school leaders with open, innovative
approaches if a center is to have any hope of success at this
beginning stage.

5. The college supervisor plays a new, broader role. Under this
plan the supervisor becomes more truly a teacher of teachers.
He or she must be change-oriented, willing to step out into
new and as yet uncharted courses.

6. In the beginning stages, student teachers need to be screened
for characteristics which would Indicate flexibility on their
parts. Some evidence seems to Indicate that in an environment
of change even quite closed personalities begin to open. This
dividend would be used as an Instructional element as centers
become better established.-

7. A wide variety of experiences is to be provided the teacher In
training including such ideas as: tutoring, micro-teaching,
analysis of teaching behavior via video-recording, visits to
many grade levels and subject matter departments, post - holing
in the specialized area, vertical study of students from a
case analysis approach, visits to other schools and centers,
and seminars In both large group and small group sessions.

8. Pre-student teaching experiences constitute an lmportait
necessary part of the centers role in pre-service training
and are vital in developing an identification with the
totality of the professional program on the parts of both
the teachers in training and the teachers in service.

. Funding of the costs of the student teaching experience Is
antiquated under the present system and must be vastly
improved. At the start of a center, payment for supervision
should be pooled and the center staff as a whole should
decide in what way the funds are to be used. Such an approach
adds to the concept of the_totality of the undertaking. A
fresh approach to the use of college funds used In student
teaching must also be developed.

437



10. The college makes specialists available outside of the normal
student teaching experience in such areas as reading, admin-
istration, school psychology and other related areas. Where
possible, joint appointments should be made even if on a non-
salaried basis.

11. Centers should be-built on the concepts of multi-college parti-
cipation with the obje:tive of varied and differing philosphies
and techniques being available to the center. Such relationships
among colleges should be developed within a contractual frame-
work which would be more than a gentleman's agreement but less,
probably, than a legal :agreement. This principle does not rule
out single'college centers; the wider approach would seem to
provide for many more possibilities of intercenter cooperative
programs.

12 On the other hand, such contractual agreements should also be
developed between the school and the colleges cooperating with
the school. Insofar as possible, the responsibilities unique to
one or the other of the parties cooperating are to be spelled
out clearly, as well as those which are to be shared in common.
Such role definition must be In writing and widely circulated.
Written agreements also more easily serve an evaluative function
in the later stages of the cooperative effort.

Related Concepts

Upon further consideration, the Innovations Committee felt that a
number of related concepts were worthy of consideration and could easily
be built Into a center plan if the cooperating institutions were willing
to work in those directions.

1. It may be that one of the most important, and the most subtle,
elements of the center concept is the'personality of the
person who Is viewed as "holding the plan together." In the

centers viewed by the committee there was little doubt that the
coordinator of the center and /or of the overall project was
the one single, most important element In the operation. The
choice of such a person may well be among the first consider-
ations of the institutions working together.

2. One of these suggestions is the role of the principal. In an

appropriate situation the building principal (or department
head) could act as the program coordinator. lie (she) might

have a joint appointment on one of the college staffs and
would play a somewhat different role than if ho were simply
the key Instructional leader In the plan, important as that
Pole Is In itself.' it was the feeling of the committae that
In most cases a building principal may already be overloaded
and have his time over-committed but that sur.h a role could
more easily be undertaken by a department head or perhaps a
grade level chairman.

9
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3. Prior to, as well as during, the functioning of the center(s)
seminars might be held, sponsored by the colleges, which
would deal with instructional Issues outlined in the state-
ment of organization of the particular center. At that time
topics dealing with techniques of improving perceptions of
teacher classroom performance, awareness of student and staff
needs, the development of sensitivity to the Interpersonal
relationships, and topics relating to various innovative
approaches, techniques, tools, and methodologies available
for the improvement of pre-servke and in-service professionals.

4. As part of the on-going nature of the center and as part of the
wider, view of the role of the center in generating innovative
ideas, as well as consuming innovative practices, some center,
located in systems oriented to instructional development might
develop instructional packages in areas devoted to organizational
innovations which would be made available for trial and/or use
to other related centers. One sue+ area mentioned was In the
area of the development of behavioral stated objectives for use
In a scheme of individually prescribed instruction. Another
example is the development of "critical" incl '.Ints much along
the theme used by Crulkshank,

5. Graduate practicurs could be closely involved in the on-going
work of the center'. Diagnostic work could be a part of the
assignments of graduate students. Administrative interns might
play important roles as well might school psychologists and
reading specialists. Although such work might be done more
easily through classroom teachers, a great reservoir of talent
should be utilized In these resources in inventive and relevant
ways.

6. The school community at large would have to be kept closely
informed as to the central purpose of the center. It would
have to be clearly established that experimentation was not
the basic purpose of the center. The parents would be ass'ired
that pupil learning was being facilitated through better staff
training which, in all likelihood could not otherwise occur.

7. One of the most important allied concerns is the rewarding
of teachers engaged in this demanding operation. Providing
appropriate recognition of the staff is an area that presents
severe problems If no additional funds are available. However,
there are avenues open for investigation which each center and
its total staff would need to explore. No one suggestion or
method is going to serve the emerging centers In the various
diverse conditions envisioned by the committee. What might
serve an inner city school staff In the way of recognition
might be inappropriate of lack of merit 'n some other
circumstance.
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8. Each center would be encouraged to develop Its own "specialty"
In areas of staff development, instructional techniques, etc.,
just as the individual school were to develop through its own
needs in the light of its competencies. In the case of the
center, however, the additional resources of the colleges

-would be called upon and utilized In ne and different
ways not possible otherwise. Such specialties might
Include the development of feedback systems, special
training material's, diagnostic procedures and prescriptive
techniques, teaming arrangements.

Organization of the Satellite Plan

The diagramatic plan shown attempts to Incorporate the basic principles
of the model presented earlier with one or two additional Ideas to give the
plan wide representation and acceptance. As can be seen the plan utilizes
the existence of STIP as a backdrop of already existing cooperation. How-
ever, one could as easily utilize the good offices of a number of agencies
or institutions serving as an interested "disinterested" party.

The Coordinating Committee, made up of the participating schools and
colleges serve as the policy making board with advice from other agencies
such as the County Superintendents Association, the Teachers Associations
,.nd the State Department of Education. the Coordinator, would be responsible
to the Committee and would work within the framework of the STIP project
with the advice and help of t:e Teacher Education Consultant of the
Cleveland Commission on Higher Education.

It can be noticed that the college supervisor works closely with the
Satellite Coordinator In a cooperative way. These lines will more
practically be determined by practice rather than by decree and might
well be different In the various centers. The Satellite Coordinator
has direct responsibility to and for the building centers and serves
as liaison to the Coordinating Committee.

I I
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Organization of the Buildfujenter

The key in any innovation at the building level is In most instances
the building principal. The diagram indicates the principal working
through what is called here the building coordinator. In some cases the
two positions would in fact be handled by the principal. In secondary
schools with large departments that person serving as coordinator might
be the department head. In some systems It is not inconceivable to
think of this position being filled by a central office person who is
freely accepted as part of the building staff by the teachers ;n that
building or department.

The Building C.)ordinator would have responsibilities for both the
master te,.."ters and the student teachers (as well as other teachers in
training). It will be noted that in this case of the Building Center
the Building Coordinator is depicted against a backdrop of Satellite
concept. This Is done to emphasize the continuity which would exist
under a Satellite concept. The college supervisor serves in the capacity
of an advisor and trainer of teacher trainers. Pe would carry cut this
role in close working relationships with the building coordinator.

To emphasize further the unique role of the center, lines will be
noted leading from the teacher in training and the master teachers. Such
a concept signifies the utilization of the many skills and s:ecializations
available in any professional staff Such arrangements would be made at the
regular meetings at the building level of the training team.

Role Definition

Under the Teacher Education Center Concept the roles of the building
principal (department head, grade level chairman), college supervisor,
and the supervising teacher would take on new and added dimensions. It

is not possible to draw concrete Job description in delineating a model,
nor Is It desirable to fira-up the position descriptions so early in the
development aspects of any project. However, It is necessary to indicate
in general terms, the role differentiations which are necessary and which
other projects have, with experience, found to be changed.

Building

Traditionally the building principal has been assigned the t.--sk of
"finding" classroom teachers able, and more to the point, willing to accept
the added responsibility of a student teacher. Depending on the situation,
the principal may have completed his resronsibility to pre-service teacher
education at that point, or he may continue, In varying degrees, his
Involvement with the student teacher and the supervising teacher.

The building principal, acting as building coordinator, most involve
himself to a much greater degree In the center model if the concept Is to
meet any significant degree of success. The principal must:

13
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1. Administer the program In his building and assist In
working with the coordinator and with other centers.

2. Be w:lling and earnestly seek to participate in innovative
plans both In curricular and organizational areas.

3. Assist In selecting the kinos of variety of experiences at
the student teaching level and at the time prior to the
student teaching experience.

4. Be Involved in the orientation of student teachers.

5. Interpret the center concept to the school community.

6. Aid In Identifying pre-student teaching experiences.

Joint School - College Coordinating Committee

A Coordinating Committee becomes essential for those schools and
colleges agreeing to work with in a center concept In a cooperative way.
Even if the center is operated on a one to one basis the institutions
could still realistically operate under the general principles outlined
In this model. If communication is to progress and flow freely a structure
must be developed which provi.as for the Interchange of Ideas and problems.
In the event a center coordinator is engaged that coordinator acts as
executive secretary for the institutional representatives and Is In a position
to carry out center policy.

The Coordinating Committee could have any number of organizational patterns
and is probably best decided by the group itself as It meets to consider the
nature of the overall structure. Such a committee must be organized along
lines dictated by the working relationships and practicalities of the problems
it faces rather than an hypothetically projected idea. It must first have
a heuristic basis before the polished theory can emerge. The duties of such
a committee might include:

1. Formulating policy relating to the general organization of
the center concept.

2. Adopting procedures for the assignment of student teachers
to teacher education centers.

3. Determining policy regarding the preprofessional experiences
of stude "ts from the cooperating institutions.

4. To serve as a clearing house for research and experimentation
as applied to the center concept.

4

5. Establishing guidelines for the seminar experiences available
to the centers and the pooling of resources for special needs.

15
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6. Set policy relatinc, to the requirements needed in the student
teacher experience.

Center Coordinator

Although a center coordinator may not be availadle in the early or
beginning stages of the program such a role will certainly need to be filled
as the concept takes root and more units are added. it is not unrealistic
to believe that the role could be brought Into existence with little
difficulty if the cooperating institutions agreed to move in that direction.
There is strong feeling that such a position needs to ted early
in the development of the seater concept. The oommitt strongly
emphasizes the idea that one of the most important qualifications to be
required of the coordinator is the possession of a friendly, warm approach
to both adults and students in the program. The individual center personnel
must trust and accept the person in this role. Such an accepting environment
is of particular importance in beginning a program of this nature so sensitive
and swceptible to human interrelationships. Such a role would ask a coor-
dinator to:

1. Determine the canter placement of student teachers in cooperation
with school and college personnel.

2. Coordinate activities among the various centers.

3. Provide for continuity of experiences within the specialties
,df the individual centers short of conformity to predetermined
patterns.

4. Be responsible for the provisions of supervising teachers
for a variety of dotles ard competencies by keeping a
current list of teachers available and the special com-
petencies they offer.

5. Provides liaison between and among the colleges through the
designated college supervisors Lod the schools involved.

6. Act as secretary of any established coordinating committee.

7. Coordinate all pre-service and in-service sessions in the
various centers.

College Supervisor

Perhaps the role requiring the most drastic and dramatic change is
that of the college supervlsor....Currently the role is one of classroom
visitation and, if time can be found, a hurried conference. in the eyes
of not a few student teachers the college supervisor is seen as en in-
frequent visitor whose comments may or may not be relevant to the
developing relationship between the student and the cooperating supervising
teacher. tittle behavior modification is attributed to the college
supervisor except in the event of a crisis sltuation....and then the
supervisor Is seen as the removal agent all too frequently. in the center

16
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plan the college supervisor:

1. Acts as consultant to the supervising teachers,

2. Serves as co-planner with the principal in matters relating
to 1n-service training of the entire staff,

3. Conducts and arranges seminars for student teachers and
teacher trainers alike.

4. Provides and serves as a liaison between school arid
college and among other centers.

5. Aids development of appropriate student teaching
experiences and in designating professional staff to
facilitate the experiences chosen.

6. Works closely with the coordinator in ell aspects of the
center's activities.

Supervising Teachers

The supervising or cooperating teachers are no longer only the master
teacher providing the major portion of the student teacher experience.
Every teacher identified as a member of the master teacher team has some
measure of esponsibility to teach his own area of accomplishment or
expertise to the teacher in training. All members of the training team
share equally In their responsibility for the professional growth of the
student.

Teacher in Training

Perhaps, even with all the difficulties attendant to the attempt to
establish a teacher education center, the student teacher has the most
difficult role to live; It is a role demanding the magic of a Jekyll-Hyde
episode for the student teacher Is Just that: student as well as teacher.
In the teacher education center the teacher in training must be eogaged
In a more vital, viable relationship with willingness to accept more
responsibility with a greater commitment to clearer professional goats
no longer anticipatory, shimmering, general, vague, other-directed goals.
If the teacher education concept has merit at all such merit must reside
primarily In the greater professionalization of a teacher prepared to
interreact In a well-defined, behaviorily oriented Instructional process.

State lartment of Education

The role of the State Department of Education Is one of leadership and
facilitation. It is highly desirable to have the Department appoint a liaison
person who would be available to consultation and who would join In partnership.

17
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There are undoubtedly a great many factors which need support and the
assistance of the State Department. In a very real sense a need exists
to have the State Department lead such a venture and to be a full partner
In the planning and evaluation. Changes in certification and related
requirements may well be recognized for the first time In this unique
setting. It is strongly recommended that the State Department accept
an aggressive role of leadership in the undertaking and participate
as an active sponsor in all phases of any teacher education center
project.

A Working Plan

A plan which would carry out the various principles and concepts
related in the described model is, at this state of development,
suggestive only of any finalized, working blue prints. However,
the plan presented here is one which reflects elements of plans
already in operation as well as elements deemed important in proceeding
on the basis of the satellite concepts.

The following steps are presented as a suggestion in getting the idea
off the ground, so to speak, as well as to serve as a beginning for serious
conversations between and among schools and colleges:

18

I A Coordinating Conmilttee of schools and colleges ready to
establish a cooperative Teacher Education Center would
be formed. Part of the purposes of the Committee is to
formulate specific working relationships, agree upon the
establishment of centers and establish the administrative
machinery necessary to the project. The Committee would also
want to formulate plans for the identification of a center
coordinator. Funding would be a concern at this point.

2. Four or five centers are suggested in the initial stages.
The committee has not suggested this as a rigid recommendation
and fewer or more centers could easily be included in the
final plan. It is suggested that early experience in the
following areas In the county is Important, if possible:
an urban school, an east side, a west side, and a privet,
school in Cuyahoga County.

3. After the ':oordinating Committee has worked out the feasible
pattern of centers under the agreed upon guiding principles,
the building centers would be given the charge of formulating
their specific plan in consultation with the Coordinating
Committee. Such Items as a seminar schedule, resources,
theme or specialties, organization of professional experiences,
large group presentations, uses of college supervisors and college
resources, and other problems and needs recognized by the building
team would be planned. It would appear that a quite simple plan
might be developed as a beginning with more sophistication
developing as experience Is gained.
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4. Eae. center might ideally be assigned 10-15 student teachers.
If there were four operational centers the suggested number of
student teachers in each center would release two full time
college supervisors who would then perform in a much different
role as discussed earlier. The special skills of the teachers
In the center would be identified and plans made for the use
of the skills in training the student teachers.

5. Each center (building or department) would plan its on-going
activities together with the Satellite Coordinator, building
coordinator and the college supervisor. Particular themes
and emphases would be Identified and the on-going nature of
the center established. Leadership would be exerted by the
Coordinating Committee and the Satellite Coordinator In
providing resources for the various centers in this critical
planning stage of the seminars and work sessions deemed to be
necessary.

6, The Satellite Coordinator and the Building Coordinator would
meet regularly with the college supervisors to share develop-
ments, exchange ideas, discuss common problems and explore
possible solutions. Problems involving the institutions
which cannot be resolved at this level would be referred to the
Coordinating Committee.

7. The Coordinating Committee would be responsible for evaluation
of the degree to which the basic operational objectives are
being achieved. It would seem to be desirable to seek funding
for a disinterested party to conduct the actual evaluation.

8. 'A newsletter, perhaps an expanded issue of the STIP newsletter,
would serve to inform other centers as well as other interested
parties as to the progress and activities of the centers,

19
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The Purpose of this renort is to brinrr vPrions

salient factors into closer nere-)ective for review of

the project director. The study,"The Use of Person-

ality Characteristics and Role Expectations ail Deter-

miners for Successful Student-Teaching Assignments", was

introduced to member and participating colleges and

universities at a nesting held on December 15, 1969.

(See enclosure 1.) The following porticinants were in

attendance:

Mr. Marian E. Blue - Hiram College

Sister Alice Clare, O.S.U. - Ursuline College for
Women

Dr. Pat F. Cosiano - Ohio University

Mr. Robert J. Hohman - Bowling Green State Univ.

Dr. Ted Huck and

Dr. John Morford - John Ce.:.roll University

Sister Mary Josetta, C.S.J. - St. John College

Dr. Robert Pfeiffer - Kent State University

Sister Vary Verone, S.N.D. - Notre Dame College

Representatives of member colleges and

universities not able to attend (Allegheny, Baldwin-

Wallace, Case Western Reserve, Cleveland State, MiP.Mi

University, and Ohio State University) were sent letters

explaining the !lurpose of the meeting on December 15, 1969.

The above mentioned colleges end universities were in-

vited to narticipate in the research nroject and their

assistance was encouraged. (See enclosure 2.)

Before the meeting was adjourned, the following

information was accumulated concerning apnlication date

for student teaching, enrollments of student teaching

programa, conies of evaluation forms, rnd the length of

the student teaching exneriences. (See enclosure 3.)
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The fell quarter and/or semester of the 1970

acadenic school year will he the student teaching ex-

nerience under study. The sannie size will he annroxi

nrtel7 student teachers and 't55 sunervisin,:. teanhers

renreccetin- eleven. (11) of the fourteen (14) collees

or universities invited to narticinate in the research

nroject.

:Avon of the fourteen eolleges or universities

sent conies of the student teacher evaluation 771r-,s. The

wrnose VPS to compile and lay some base for uniform

student teacher evaluative criteria. This is nresently

under consideration by the researcher. A meeting to

discuss this nossibility is being nrojected for nid

October 1970.

Letters have been sent to eleven directors of

the nartinipating colleges or universities reauesting

information concerning the student teaching esninments.

(See enclosure 4.). This will enable the researcher to

adninister the instrunents to the sunervising teachers

ta%ing nart in the study. The role instrument Was ad-

ninistered on A aril 1, 1970 to ninety (91) students on

the Bowling Green State Universit'T CoirfAs. Six weeks

later the inst-unent was administered to the same ntnety

(90) students. A reliability coefficient of .87 vac

connuted. This instru-FrA will be administered to all

student teachers cnci sunervisin!' teachers nrior to the

student teaching exnerience rnd near the end of the

e' :n'rience. It will be interesting to n,ti.s rh-q..7e

in enectations on the earl of the stud3rnt v.. cher and

sunervising teacher. These data be treats? by

Chi osurre (X2) to determine the significant exnectr-tions.

2



If student tenchers and aunervising teachers rsree on

certain items, then they might be selected to -,ork

tosether.-

The treatment of the date derivee fro'' the

i%dividual resnonse*of each su-crvising teachers end

student teacher on the Edwar71.s Personal Preference

Schedule (E.P.P.S.) will be compiled to rive a menu

reenonse for nine of the nersonality factors. Computer

eeuipment vill be uses to analyze the dote collected

from the supervising teacher respondent forms, the

scores on the Edwards Personal Preference Schedule

(E.P:P.S.), and the role eme:tation instrument. A

nrogrem has been written by the researcher to score the

B.p.p.S. and several test runs 'neve been mrde using the

data collected from the Bowling Green State University

semple.

The final report is scheduled to be in the

hands of the Project Director before the end of arch 1971,

3

4533 .0



Institution

AllePheny Collep:e

BaldwinWallnce Colle-e

Bowlinr Green State Univ.

Cese Westerr 1-Zeserve Univ.

Cleveland Stete University

Colle-e

John Crrroll University

Y.ent Ste to University

Mani University

Notre Dane College

Ohio Stete University

Ohio University

St. John Collerre

Ursaline Colle7e

TT3S'2LTI- 3UAARY

No. of Student T:.aehers
Tested or To Be Tester'

Not

Not

15

11

45

No Regnonse

35

0

45

45

34

32

known nt this tine

45

known et this ti-.e

24

Li 4

Drte Tented

Sept. 21, 1970

.,opril 14, 1970

Mry 21 a 22,1970

June 1, 197n

Sent. 1, 1970

Anril 27, 117'
(Random 3r1111e)
Hy 18, 1970
(Cancelled)

Sent. 15, 1970

Anril 13, 197')

Anril 16,

Anril 13, '



(Enclosure 1.)

Pao jest Diuctok:
Dr. John A. Morford

GREATER CLEVELAND
STUDENT TEACHING IMPROVEMENT PROJECT

SPONSORED BY THE CLEVELAND COMMISSION ON HIGHER EDUCATION.

1367 East Sixth Street
Cleveland, Ohio 44114

(216) 241-7583

TO: ,K Mr. James McConnell
Allegheny College

X Dr. Ernest J. Kozma
Baldwin-Wallace College

)(Dr. Elsie M. Nicholson
Case Western Reserve University

X Dr. Robert Koepper
K Or. Robert H. MacNaughton

Cleveland State University
Prof. Marion E. Blue
Hiram College

Dr. Francis T. Huck
Dr. John A. Morford
John Carroll University

FROM: Mr. Robert J. Hohman, Consultant

EKecatCut Vikettot
Dr. Donald B. Swegan

AsioeUte i4AWW4

Dr. Louie W. Theodosion

Dr. Robert Pfeiffer
Kent State University

N Dr. Robert Goble
Warn; University

Sister Merry-i,r+se441-el
Notre Dame College

XDr.--Hefeee--er-444,44,--4-p. -sr.02
Ohio State University a.tvzre,..04r41.4t,

Dr. Patrick F. Cosiano
Ohio University

Sister Mary Josetta, C.S.J.
St. John College; of Cleveland

Sister Alice Clare, O.S.U.
Ursullue College for Women

A meeting has been scheduled to diswiss the
your college or university in a project entitled,
DISC:"ER THE SIGNIFICANT FACTORS FOR A SUCCESSFUL
MENV'.

possible involvement of
"A RESEARCH PROJECT TO
STUDENT TEACHING ASSIGN-

Because of the content of this study, your views and insights are
needed to make this a meaningful contribution to teacher preparation
programs.

in order to give you ample time to clear this date we are setting
it a month in advance in hopes that you will attend. A return postcard
has been enclosed for your convenience.

DATE: Monday, December 15, 1969

TIME' 1:30 - 3:30 p.m.

RJH:hjk
11/11/69
Enclosure

PLACE: Cleveland Commission on Higher Educat'on
1;67'East Sixth Street, 1608
Cleveland, Ohlo 44114

455 ,
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OSnclosure

January 2, 1970

Dr. Elnie M. Nicholson
Director of Teacher Education
!lecher Memorial Building
Case Weptern Reserve Univsity
Cleveland, Ohio 44:06

Dear Dr. : :Cholson:

A meeting was held on December 15, 1960 to discuss the possible in-
volvement of your university in a study entitled, "A Research Project to
Discover the Significant Factors for a Successful Student Teaching Assign-
ment." If you are placing student teachers in the Cleveland area during
the academic yelr 1970-71, I would like to invite you and your student
teachers to participate in this project.

I as most interested in identifying the factors related to a success-
ful student teaching exparience. A sample of all colleges and universities
partLcipatiag in the Commission's activities would add to the precesion of
the study. It would be helpful to know approximately how many student
teachers you anticipate having in the C:zveland area, specifically Cuyahoga
County, each quarter during the 1970-71 school year. This information will
assist me in determining how large a sample I will ba working with.

Please inform me if you have registratton dateo during the Spring Quar-
ter. I could administer two inventories at that time. These inventories
must be administered before the tall Quarter begin..

There is a need fol a uniform student teacher evaluation form to de-
termine success in student teaching. Pleat. send me a copy of the evalu-
atIon fora used by your university.

The enclosed questionnaire (Form A) will be administered to both coop-
erating teachers and student teachers before and after the student teaching
experience. Any comments relative to the questiminaire and/or project would
be appreciated. if you have any question. concerning the study, please con-
tact ma at your earliest convenience.

RJHlbjk
Sneloeures

6

Sincerely,

Robert J. Hoboes
Consultant
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(Enclosure. 4.)

1 OWLING GREEN STATE UNIVERSITY

BOWLING GREEN, OHIO
4)411

DerATMEIWT Of EDUCATION

Sister Alice Clare, O.S.U.
Director of Student Teaching
Ursuline College For Women
Lander Rd. and Fairmount
Pepper Pike
Cleveland, Ohio 44174

Dear Sister Alice Clare:

May 20, 1970

Enclosed you will find a list of fall semester student teachers.
After you have received confirmation of the student teaching assign-
ments, E would greatly appreciate the following information for each
student teacher.

1. School District
2. School Building and Address
3. Supervising Teachers Name
4. Grade or Subject Area Assignment

Your prompt consideration would be greatly appreciated.

Sincerely,

Robert J. Hohman
Consultant

is



(gnelosure 5.)

March 10, 1970

Professor Marion E. blue
Hiram College
Departmert of Lducation
Hiram, Ohio 44234

Dear Marion:

I would like to determine a day and time to meat and administer
my instruments to yov.: Fall Quarter student teaCherh. During one of
our phone conversations you indicated that 75-80 suldent teachers
might be assigned in the schools in Cuyahoga County next year. I

would like to involve 25 (or less) of your students during the Fall
Quarter.

Hay 11 or 12 would be convenient days for me t) administer the
instruments. I will need approximately one hour of their time. If

neither of those dates are convenient please suggest alternative days
and times. In your case 1 may be able to involve all the student
teachers during the Fall Quarter.

Ii

Your cooperation is greatly appreciated.

Sincerely,

Robert J. Uohman
Consultant

59'
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Improvement of Secondary School-College
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Sister Ann Gertrude

Guatet Ctevetand
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I. THE PROBLEM AND OBJECTIVES

A. Statement of the Problem

This research was an InvPstigatIon of ways in which
colleges can cooperate with secondary schools in the Greater ,

Cleveland Area In meeting the needs and interests of science
students and communicating to the students an understanding
of the relevance of science and technology to the Important
problems of society.

B. Objectives of the Research

1. To determine the needs and interests of high school science
students; to determine the relevance of science instruction
to what the students consider the important problems of
society.

2. To discover methods and procedures that colleges can use to
communicate to high school students and their teachers the
relation between science and the problems of social living.

3. To determine ways In which the needs and Interests of the
high school students and the suggestions of science teachers
can be Incorporated into preparation programs for science
teaClers.

II. METHODOLOGY

This research was a questionnaire survey of a sampiing of secondary
school science teachers and students in the Greater Cleveland Area.

A. Design of the Questionnaire

Two questionnaires were prepared and submitted to members of
the staff and college students for their comments, criticisms,
and suggestions.

The questionnaire administered to science teachers covered
three major areas: I) relevance of science instruction to problems
of society; 2) relation between science and social living In teacher
preparation programs In colleges; 3) need for greater cooperation
between high schools and colleges In science education.

The student questionnaire was designed to obtain data in the
following three areas: 1) Interests and nttds of high school
science student's; 2) availability of Information abca opportunities
In science; 3) possible ways that colleges could best help in meeting
needs and interests of the students.

Each section of the questionnaires contained an introductory

1



paragraph intended to provoke some thought in these important
areas of science education.

B. Selection of the Sample

Questionnaires were administered to 105 randomly selected
science teachers from 45 high schools in the Greater Cleveland
Area.

Student questionnaires were distributed to 1000 senior
students in 20 high schools. The schools were selected to
give a representative sampling of students from Cleveland,
Suburban, and Catholic school systems. The schools selected
were

Collinwood High School
East High School
John Adams High School
John Marshall High School
South High School
West Technical High School
Cleveland Heights High School
Euclid High School
Garfield Heights High School
Independence High School

Lakewood High School
Mayfield High School
Midpark High School
Parma Senior High School
Willoughby South High School
Magniftcat High School
Marymount High School
St. Joseph High School
St. Joseph Academy
Villa Angela Academy

C. Distribution of the Questionnaires

Before distributing the questionnaires, letters were sent to
the principals of all Cleveland Area high schools explaining the
project. The mailing of the questionnaires was made during the
first week in January, 1970. Covering letters and stamped, self-
addressed envelopes were included. Questionnaires were mailed
directly to the teachers. Student questionnaires were sent in
packets of 50 to science department chairmen to be distributed
to science classes.

Ill. RESPONSE RATE
Percent

Number sent Number returned Response

Teacher Questionnaires 105 78 74%

Student Questionnaires 1000 80; 81%

Of the 20 schools to which student questionnaires were sent, 18
(90%) responded. The principals and department chairmen were extremely
cooperat:ve and the expression of interest In the results was indeed
encouraging. Several took time to write letters or call offering to
help and requesting questionnaires.

IV. DISCUSSION OF THE RESULTS

elC4
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Data collected from the questionnaires are summarized on the
attached pages. The forms sent to teachers and students have been
reproduced with the percent of responses for each item indicated.

There appears to be agreement between what the teachers and
students consider to be the important goals of science instruction,
It is significant that in the students' evaluation of the actual
achievements of science courses, questions relating to science,
technology, and problems of society were rated "not at all" or
"somewhat" most frequently (67%-75%). This is the area that most
science teachers (84%) believe should receive greater emphasis
in teacher preparation programs in the colleges. In fact a large
proportion (82%) considered a course relating science, technology,
and society important in the preparation of new teachers and 75%
of the in-service teachers who responded expressed interest in such
a course themselves.

the largest proportion of teachers (59%) felt that the extent
to which students elect to pursue careers in science reflects the
effort to make science relevant to needs of the students and problems
of society.

Students not interested In science gave as their reasons most
frequently, "too much stress on facts and theories", "poorly taught",
and "too difficult, impractical, ar.d irrelevant."

The large majority of teachers responding (89%) agreed that there
Is a need for greater cooperation between high schools and colleges
in science education and in addition to the choices given, suggested
other ways this could be accomplished.

A more detailed study will be made of the many interesting comments
made by both teachers and students. It might be useful to analyze the
data according to type and location of the schools. There appeared to
be differences in some areas.

Although in this report no attempt was made to compare responses
of boys and girls, the responses were tabulated separately and it will
be of interest to us to examine this data more carefully.

V. DISTRIBUTION OF THE RESULTS OF THIS STUDY

The results of both questionnaires will be sent to the principals
and science department chairmen in the Cleveland Area high schools.

The data from the teacher questionnaires will be mailed to all
science teachers who participated in this study.

Results will be discussed w!th high school and college science
teachers.

465 \
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QUESTIONNAIRE SENT TO STUDEVPS

URSULINE COLLEGE
LANDER ROAD AND FAIRMOUNT BOULEVARD

CLEVELAND, OHIO 44124

CHEMISTRY DSPARMNT

This questionnaire is part of a study being conducted by the chemistry
department of Ursuline College. The project, supported by a grant from the
Cleveland Commission on Higher Education, has a three-fold purpose:

1) to determine the scientific interests of high school students in
the Greater Cleveland Area;

2) to determine the relevance of science instruction to the important
problems of society;

3) to discover ways in which colleges can cooperate with secondary
schools in meeting the needs and interests of science students.

We are grateful for the expression of your opinions and comments in
the three areas covered by this questionnaire and thank you for your cooperation.

School

Male Female

Check the science courses you have taken and are currently enrolled in.

General Science Biology

Earth Science Chemistry

Life Science Physics

Physical Science Other

General Instructions to the Student

1. Please answer by checking as many choices that you feel complete each
statement.

2. If you are not in agreement with any of the choices, please indicate
your own comments on the line provided.

3. In addition to the statements you check, feel free to add other comments
on the line provided.

4. Please remember that your evaluation should be based on your experience
in all high school science courses.

4
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I. There is an urgent need for greater stimulation of interest in
'science at the high school level. Man and his society are today increas-
ingly dependent on science and teohnology. To live and participate in
this aocfety demands a basic but broad understanding of the questions:
What is science? How is it done? What is its relevance to man and
social living?

A. I have chosen to enroll in science courses:

1) To fulfill college entrance requirements.

2) Because they were suggested by the guidance counsellor.

3) Because I believe they are relevant to important problems of
society.

4) To satisfy n curiosity about nature.

5) Because my interest was stimulated by previous science teachers.

6) To prepare for a career in science.

7) Other (Specify)

B. Listed below are some goals of science instruction. Rate each item in
terms of degree of IMPORTANCE TO YOU. For each item encircle a number
from 1, meaning NO IMPORTANCE on an ascending scale to 51 meaning
GREAT IMPORTANCE.

1. To enable students to become better citizens
by being more informed

2. To ensure that students with the ability and
desire to enter scientific careers receive the
foundation for further education in science

IMPORTANCE TO YOU

3. Tb become involved in studying and helping toward
the solution of problems concerned with human
needs

4. To develop a spirit of inquiry and an open mind --

5. To increase observational and experimental skills-

6. To learn mientifio facts and theories

7 To relate science to everyday living; to the social
and personal interests and responsibilities of the
students

8. To develop a deeper understanding of nature; to
appreciate its order and beauty.

9. Other (Specify)

467'.

NONE HIGH

1 2 3 24 5

1 2 3 h 5

1 2 3 h 5

1 2 3 14 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 it 5
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C. Listed below are some possible achievements of science courses. Check
the answer that best applies to soience courses 1ou have taken.

Have your science courses - --

1. Helped you to develop sound thinking
habits?

2. Helped you to meet your own problems
more effectively?

3. Aroused your curiosity about the nature
of your environment?

4. Stressed facts and theories and not in-
cluded enough practical applications to
everyday living or to the problems c,f
society?

5. Shown relationships among different
fields of science (chemistry, biology,
physics, etc)?

6. Made clear to you the distinction
between science and technology?

7. Shown relationships among science and
technology and other fields (social
sciences, literature, history, art, etc.)?

8. Communicated to you the excitement and
satisfactions of scientific discovery?

ft. Shown relationships and interdependence
of the sciences and concern for human
needs?

NOT AT SOMMATHAT TO MEAT
ALL EXTENT

D. If science does not interest you, briefly state what you think is the
reason for this.

AN, =1100

6
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In the search for relevance) today's students face a broad range of

career opportunities in science and related fields that were not known a

generation ago. Education in the sciences will open the way to careers

that offer challenge and excitement to those who wish to share in the

services that science renders our society and to have a hand in shaping

the world of tomorrow. Not enough students are going into science to

meet future needs.

Encircle YES or NO

A. Do you have available sufficient information about

careers in science?

B. Would you have a greater interest in science if you

knew more about the variety of jobs and professional

opportunities in science?

C. Do you see that careers in science may be a way to

help in the solution of problems concerned with

human improvement and social betterment?

L. Would you have a greater interest in science if you

knew more about the human activity aspect of science- -

something about how the activity is carried on and

about the scientists themselves?

E Does a fear of the misuse of technological developments

and resources discourage you from choosing a career in

the sciences?

YES NO

YES NO

YES NO

YES NO

YES NO

III. One of the moat striking developments in American education has been

the effort toward better articulation between secondary schools and colleges.

Educators and aoientists recognize the need for closer cooperation in

science education.

Listed below are some possible ways that college science departments could

assist in meeting the needs and interests of high school students. Please

check the ways that you feel would beat help you.

A. Discussions with college science students.

B. Tbura of college science laboratories.

C. Use of college laboratory facilities.

D. Nake information about college courses available.

E. Lectures by college graduates working in scientific fields.

F. Workshops for high school students at colleges.

O. Talks and discussions of current problems relevant to human needs - --

hunger, poverty, advances related to heredity and health, automation,

population, pollution, etc.

H. Other (Specify)

7
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SUBMITTED TO

THE CLEVELAND COMMISSION ON HIGHER EDUCATION

STUDENT TEACHING IMPROVEMENT PROJECT

STUDENT QUESTIONNAIRE

with Percent Response Indicated for each
item and choice of answers

807 students responded (81 %)
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I. There is an urgent -teed for greater stimulation of interest in
science at the high school level. Man and his society are today
increasingly dependent on science and technology. To live and participate
in this society demands a basic but broad understanding of the
questions: What is science? How is it done? What is its relevance
to man and social living?

A. I have chosen to enroll in science courses:

70% 1) To fulfill college entrance requirements.

18% 2) Because they were suggested by the guidance counsellor.

24% 3) Because I believe they are relevant to important problems
of society.

39% 4) To satisfy my curiosity about nature.

30% 5) Because my interest was stimulated by previous science
teachers.

40% 6) To prepare for a career in science.

B. Listed below are some goals of science instruction. Rate each item
in terms of degree of IMPORTANCE TO YOU. For each item encircle
a number from 1, meaning NO IMPORTANCE on an ascending scale to
5, meaning GREAT IMPORTANCE.

IMPORTANCE TO YOU
NONE HIGH
1 2 3 4 5

1. To enable students to become better citizens
by being more informed 11% 24% 41% 15% 9%

2. To ensure that students with the ability and
desire to enter scientific careers receive
the foundation for further education in
science. 4% 7% 16% 23% 50%

3. To beccme involved in studying and helping
toward the solution of problems concerned with
human needs. 5% 13% 28% 26% 28%

4. To develop a spirit of inquiry and an
open mind. 5% 10% 23% 31% 31%

5. To increase observational and experimental
skills. 5% 10% 28% 32% 25%

6. To learn scientific facts and theories.- 9% 18% 33% 23% 17%

7. To relate science to everyday living; to
the social and personal interests and respon-
sibilities of the students. 8% 15% 27% 29% 21%

8. To develop a deeper understanding of nature; to
appreciate its order and beauty. - - - 1:3 14% 28% 25% 23%
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C. Listed below are some possible achievemente of science courses.
Check the answer that best applies to science courses you have taken.

Have your science courses---

NOT AT ALL

1. Helped you to develop sound thinking
habits? S%

2. Helped you to meet your own problems
more effectively? 36%

3. Aroused your curiosity about the nature
of your environment? 10%

4. Stressed facts and theories and not in-
cluded enough practical applications to
everyday living or to the problems of
society?

5. Shown relationships among different
fields of science (chemistry, biology,
physics, etc)?

22%

11%

6. Made car to you the distinction
between science and technology? 46%

7. Shown relationships among science and
technology and other fields (social
sciences, literature, history, avt,etc.).42%

8. Communicated to you the excitement and
satisfactions of scientific discovery? 18%

9. shown relationships and interdependence
of the sciences and concern for human
needs? 14%

SOMEWHAT
TO

GREAT EXTENT

69% 23%

56% 8%

4196 49%

53% 25%

49% 40%

42% 12%

46% 12%

52% 30%

53% 33%

II, In the search for relevance, today's students face a broad range of
career opportunities in science and related fields that were not knorn a
generation ago. Education in the sciences will open the way to careers
that offer challenge and excitement to those who wish to share in the
services that science renders our society and to have a hand in shaping
the world of tomorrow. Not enough students are going into science to
meet future needs.
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Encircle YES or NO YES NO No Response

A. Do you have available sufficient informatioo
about careers in science? 50% 50%

8. Would you have a greater interest in science if you
knew more about the variety of jobs and professional
opportunities in science? 66% 33% 196

C. Do you see that careers in science may be a way to
help in the solution of problems concerned with
human improvement and social betterment? 88% 11% 1%

D. Would you have greater interest in science if you
knew more about the human activity aspect of science
something about how the activity is carried on and
about the scientists themselves? 57% 41% 2%

E. Does a fear of the misuse of technological developments
and resources discourage you from choosing a career in
the sciences? 14% 85% 1%

T11. One of the most striking developments in American education has
been the effort toward better articulation between secondary schools
and colleges. Educators and scientists recognize the need for closer
cooperation in science education.

Listed below are some possible ways that college science departments
could assist in meeting the needs and interests of high school
students. Please check the ways that yo.i feel would best help you.

54%A. Discussions with college science students.

57% B. Tours of college science laboratories.

148% C. Use of college laboratory facilities.

55% D. Make information about college courses available.

51% E. Lectures by college graduates working in scientific fields.

65% F. Workshops for sigh school students at colleges.

55% G. Talks and discussions of current problems relevant to human
needs, humger, poverty, advances related to heredity and health,
automation, populations pollution, etc.

10
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OrrESTIONNAIRE SENT TO TEACHERS

URSULINE COLLEGE
LAMM ROAD AND FAIRMOUNT BOULEVARD

CLEVELAND, OHIO 144124

CHEMISTRY DEPARTMENT

This questionnaire is part of a study being conducted by the chez-
ietry department of Ursuline College. The project, supported by a grant from
the Cleveland Commission on Higher Education, has a three-fold purpose*

1) to determine the relevance of science instruction to the
important problems of society*

2) to discover ways in which colleges can cooperate with sec-
ondary schools in meeting the needs and interests of science
students;

3) to obtain suggestions for restructuring the goals of soience
teacher preparation programs in the colleges.

Scientists and educators agree that all aspects of science and
technology should be under constant review in terms of the needs of our
students and of society. Science teachers should have an important part.

in this review.

We are grateful to you for the expression of your opiniont and
comment. in the four areas covered by this questionnaire and thank you for
your cooperation.

Please check the aoience courses you have taught and are currently teaching.

General Science Biology

Earth Science Chemistry

Life Science Physics

Physical Seines Other

11



There is an trcent need for greatar stimulation of tnterest Lai 4 rce
at the gh school level. Man and his society are today increasingly
pendent on scio.mce and technology. ro live and participate in this society
demands a basic but broad understanding of science and its relevance to
man and social living. How often have students asked, "What good is this
to me now?" "What good will it be to me in the future?" Perhaps a greater
effort should be made to provide the answers to these questions by relating
scientific activities to the real world of human needs and values.

A. Listed below are some goals of science in$truction. Rate each item
in terms of degree of IMPORTANCE TO YOU. For each item encircle a
number from I, meaning NO IMPORTANCE, on an ascending scale to 5,
meaning GREAT MOORTANCE.

IMPORTANCE TO YOU
NCO HIGH

1. To enable students to become better citizens
by being more informed 1

2. To ensure that students with the ability and
desire to enter scientific careers receive the
foundation for further education in science 1

3. To develop a spirit of inquiry and an open mind 1

4. To increase observational and experimental skills - 1

5. To learn scientific facts and theories 1

6. To relate science to svorrirr 11-1%; to the social
and personal interests and responsibilities of the
atudemtn 1

are to

:r t .1J

o1N-r.

9. To re7eal the relationships and interdependence of
the sciences and concern for human needej to impart
a sense of the place of science in society 1

10. To show relationships among different fields of
science 1

11. To show relationships among science and technology
and other disciplines (the humanities and the arts) 1

12. To communicate to students the excitement and
satisfactions of scientific discovery 1

13. Other (specify)

12
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2 3 4 5

2 3 14 5

2 3 4 5

2 3 4 5

2 3 4 5

2 3 14 5

2 3 Li 5

2 3 4 5

2 3 4 5

2 3 is 5
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B. Do you feel that there is a decreased intereet in science
at the high school level?

C. Do you think that the theoretical framework of course con-
tent is a factor in the decreased interest in science?

D. Are you able to structure your mums to fit the needs of
your students?
1. If nct, what are the obstacles?

2. How do you as a science teacher determine the needs and
interests of the students in structuring your courses?

YES NO

YES NO

YES NO

E. Do college requirements force you to restrict yourself to
certain areas or approaches? TES NO

F. Do you think it is possible to'relate your subjeot matter
to problems of social living? YES NO

O. To do this is it necessary to sacrifice course material? ---- YES NO

Comments

II. In the search for relevance, today's students face a broad range of
career opportunities in science and related fields that were not known a
generation ago. Students need to be convinced that education in the
sciences will open the vow to careers that offer challenge and excitement
to those who wish to share in the services that science renders our
society and to have a hand in shaping the world of tomorrow. Not enough
students are going into science to meet future needs.

A. Do you think that the extent to which students elect to pursue careers
in scientific fields reflects the effort to asks science relevant to
the needs of the students and to problems of society? ------ YES NO

B. Would your students show a greater intereet i,a science if
they knew more about the variety of job and professional
opportunities in seisms? -------- ------- TES NO

C. Do you have sufficient information available to you about
careersin science? YES NO

Commenter
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III. The changing nature of student expectations offers to future science
teachers a challenge to create a broader understanding of what science is
like and to include those aspects of science directly relevant to problems
of social living. Recent studies suggest the need to re-examine and re-
structure the goals of science teacher preparation programs in colleges.

A. Do you think that more time should be devoted to relating
science, technology, and problems of mcoiety in science
teacher preparation programs in the colleges? YES NO

B. Would you consider a course relating science, technology and
society important in die preparation of new teachers? YES NO

C. Would you as an in-service science teacher be interested in
ouch a course? YES NO

D. Do you feel that colleges in tha Cleveland Area should offer
supplementary courses, workshops* or seminars to enable high
school science teachers to incorporate new developments into
their courses?

Please eumest areas that would be of interests

YES NO

1Y. One of the most striking develoments in American education has been
the effort toward better articulation betsien secondary schools and colleges.

A. Do you think that there is need for greater cooperation
between high schools and colleges in eoienoe education? ---- YES NO

B. Listed below are some possible ways that college eoience departments
could assist in meeting the needs and interests of high school. students.
Please check the ways that you feel would best help you or your students.

1. Tours of college science laboratories.

2. Use of college laboratory facilities.

3. Lectures by college graduates working in soientifio fields.

4. Workshops for high ecLool student' it oblleges

5. Exchange of faculty

6. Provide follow -up information on high school graduates who
attend college.

7. Discussions between high school and oollege science teachers.

8. Make information about college courses available.

9. Other (specify)

Commentat
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SUBMITTED TO

THE CLEVELAND COMMISSION ON HIGHER EDUCATION

SPIDENT TEACHING IMPROVEMENT PROJECT

TEACHER QUESTIONNAIRE

with Percent Response indicated for each
item and choice of answers

teachers responded (74%)
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I. There is an urgent need for greater stimulation of interes in
science at the high school level. Man and his society are today
increasingly dependent on science and technology. To live and par-
ticipate in this society demands a basic but broad understanding of
science and its relevance to man hnd social living. How often have
students asked, "What good is this to me now?" "What good will it
be to me in the future?" Perhaps a greater effort should be made to
provide the answers to these questions by relating scientific
activities to the real world of human needs and values.

A. Listed below are some goals of science instruction. Rate each
item in terms of eegree of IMPORTANCE TO YOU. For each item
encircle a number from 1, meaning NO IMPORTANCE, on as ascending
scale to 5, meaning GREAT IMPORTANCE.

IMPORTANCE ') YOU
NONE HIGH

1 2 3 4 5

1. To enable students to become better citizens
by being more informed. 0% 5% 24% 24% 47%

2. To ensure that students with the ability and desire
to enter scientific careers receive the foundation for
further education in science. 1% 0% 11% 31% 57%

3. To develop a spirit of inquiry and an open
mind. 0% 1% 4% 12% 83%

4. To increase observational and experimental
skills. 1% 2% 12% 27% 58%

5. To learn scientific facts and theories. - 12% 1% 46% 27% 14%

6. To relate science to everyday living; to the
social and personal interests and responsibilities
of the students. 0% 5% 19% 36% 40%

7. To develop a deeper understandink, of nature;
to appreciate its order and beauty. - - 1% 1% 19% 30% 49%

8. To give the student a better foundation from
which to govern his own life; to help him to
meet his own problems more effectively. - 1% 5% 21% 31% 42%

). To reveal the relationships and interdependence
of the sciences and concern for human needs; to
impart a sense of the place of science in
society. 0% 6% 25% 38% 31%

10, To show relationships among different fields
of science. 0% 14% 34% 3)% 15%

11. To show relationships among science and
technology and other disciplines (the humanities
and the arts). 0% 9% 40% 40% 11%

12. To communicate to students the excitement and
satisfactions of scientific discovery 1% 3% 15% 28% 53%



B. Do you feel that there is a decreased interest
in science at the high school level?-

NO
YES NO RESPONSE

47% 50% 3%

C. Do you think that the theoretical framework of
course content is a factor in the decreased
interest in science? - 46% 44% 10%

D. Are you able to structure your courses to fit
the needs of your students?
1. If not, what are the obstacles?

58% 40%

2. lbw do you as a science teacher determine the
needs and interests of the students in structuring
your courses?

E. Do college requireaults force you to restrict
yourself to certain areas or approaches? - - - - 40% 56%, 4%

F. Do you think it is possible to relate your subject
matter to problems of social living? 90% 10%

G. To do this is it necessary to sacrifice course
material? 56% 41% 3%

II. In the search for relevance, today's students face a broad range of
career opportunities in science and related fields that were not known
a generation ago. Students need to be convinced that education in the
sciences will open the way to careers that offer challenge and excitement
to those 4hr wish to share in the services that science renders our
society and to have a hand in shaping the world of tomorrow. Not enough
students are going into science to meet future needs.

A. Do you think that the extent to which students elect to pursue careers
in scientific fields reflects the effort to make science relevant to
the needs of the students and to problems of society?

59% 33% 8%

B. Would your students show a greater interest in science if
they knew more about the variety of job and professional
opportunities in science? 64% 27% 9%

C. Do you have sufficient information available to you about
careers in science? 41% 58% 1%
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III. The changing nature of student expectations offers to future science
teachers a challenge to create a broader nderstanding of what science is
like and to include those aspects of science directly relevant to
problems of social living. Re ent studies suggest the need to re-examine
and restructure the goals of science teacher preparation programs in
colleges.

YES
A. Do you think that more time should be devoted to

relating science, technology, and problems of society
in science teacher preparation programs in
in the colleges? 811%

B. Would you consider a course relating science,
technology and society important in the
preparation of new teachers? 82%

C. Would you as an in-service science teacher be inter-
ested in such a course? 75%

D. Do you feel that colleges in the Cleveland Area
should offer supplementary courses, workshops, or
seminars to enable high school science teachers
to incorporate new developments into their courses? 95%

NO
NO

RESPONSE

11% 5%

14% 4%

23% 2%

3%

IV. One of the most etriking developments in American education has been
the effort toward better t:ticulation between secondary schools and
colleges.
A. Do you think that there is a need for greater cooperation

between high schools and colleges in science education 89% 1% 8%

B. Listed below are some possible ways that college science del,artweas
could assist in metling the needs and interests of high school
students. Please check the ways that you feel would best help you
or your students.

46% 1. Tours of college science laboratories.

52% 2. Use of college laboratory facilities.

65% 3, Lectures by college graduates working in scientific fields.

74% 4. Workshops for high school students at colleges.

46% 5. Exchange of faculty.

38% 6. Provide follow-up information on high school graduates
who attend college.

69% 7. Discussions between high school and college science teachers.

44% 8. Make information about college courses available.
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INTRODUCTION

The laboratories associated with General Chemistry and to a
lesser extent advanced chemistry courses have been the subject of
much criticism and innovative programs over the past fifteen years.
In particular, the past.two or three years have been ones of drastic
measures; and by some standards even chaotic activity in a rush to
bring some concept of relevance to the introductory course In chem-
istry. The main reason behind all this activity, iA my opinion, has
been the decline of physical science as a live option career oppor-
tunity to today's youth. No longer is the chemist or the physicist
high on the scale of prestige as was the case in the years, 1957-1966.
Of course, we In the discipline continue to realize the rich rewards
of a career in the physical sciences, but have turned in a miserable
performance of influence and Instruction to our young generation. We
must often remain aloof from discussions on pertinent scientific top-
ics of today on which moral judgments are being asked of us. Witness
the attitude of the scientific community towards water and aid pollu-
tion prior to "Earth Day, 1970". It is also true that the dedicated
scientist and the arrogant sociologist are not communicating with
each other, yet both are saying things which have common grounds for
cooperative efforts In evolving solutions to today's pressing prob-
lems concerned with man's survival on this planet. Secondly, the
prevalent attitude about making science relevant to the beginning stu-
dent has been to introduce ultra-sophisticated experiments to students
whose previous laboratory experience has been limited to test tubes and
color changes therein. This approach at the outset is surely destined
to fail for the student soon becomes totally frustrated and merely goes
through the motions of experimentation.

It would be presumptuous to state that the two laboratory courses
which evolved as a result of this grant are solve-alls for chemistry
laboratory instruction; however, the results which were obtained were
very positive with respect to the type of student who comes to Baldwin-
Wallace and elects physical science courses. All men by nature desire
to know, as Aristotle said in the opening sentence of his Metaphysics.
Perhaps the capacity to be curious is stifled more today than it was a
few thousand years ago, for It seems that today the number of really
Inquisitive minds is small. It is probably true that we cannot hope
to convince every person of the delectability of knowledge. However,
the proportion of the curious to the indifferent can be increased by
subtle persuasion. This was the aim of this manual, accomplished by
substituting, insofar as possible, education by investigation and edu-
cation by personal data evaluation in the laboratory for education by
authority and rote memory in the lecture room. In the biochemistry
laboratory this was not difficult to achieve for this area of chemistry
is "in vogue" at the present time. The general chemistry laboratory
presented the great challenge and this, report will treat each separately.

1
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The Problem

To generate a set of stimuli through experimentation which
would give each student an idea of what it is that a chemist does
and how he proceeds to accumulate a set of data from which deduc-
tions as tb the nature of the matter can be made.

Design

Two groups were used in General Chemistry. One group was a con-
trol group and used the laboratory manual, "Practice in Thinking" by
Jay Young, for two ten-week quarters. The other group used the manual
described in this report for the first - quarter, then used "Practice
in Thinking" the subsequent ten weeks.

The only comparison possible in the Biochemistry Course v., my
own observations with respect to the previous year's students.
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GENERAL CHEMISTRY LABORATORY

General chemistry is a two quarter sequence at Baldwin-Wallace.
The identifying numbers are Chem. 103 and 104. The sequence is of-
fered in the fall anu winter, and also as a sequence in the winter
and spring. The new laboratory was introduced in the 103 course in
the winter q',arter. The author also taught 104 during the winter
quarter so that some meaningful comparisons could be made. The 104
lab was the same for the spring students as that used in the winter
quarter. The laboratory manual ilsed at Baldwin-Wallace is Practice
in Thinking by Jay Young. It is a most challenging laboratory exper-
ience. The manual poses solvalbe questions. Its proper use requires
the students to conceive testable explanations for the questions posed.
The object here is to proceed frqm rather qualitative experiments to
quantitative data experiments. The composition of the students in each
sequence bears some comment. The fall - winter 103-4 sequence is com-
posed of freshmen who are declared chemist-y majors, home economics
majors, plus a random assortment of other freshmen and sophomores.
The winter - spring 103-4 enrollment is mostly biology majors with a
group of freshmen who were somewhat disappointed with their courses
during the fall quarter and wish to expose themselves to some science.
There was one student who had decided to become a chemistry major.

Rationale of the klepriments

A. Charles' Law

1r this experiment the student measures the change in volume of
a gas as the temperature is raised from 20° to 80°C. The data are
plotted on 1 graph and the slope of the line is the coefficient of
expansion of the gas. A dozen runs can easily be made in one three
hour laboratory period. Each run was made .,1th a different initial
volume of gas. The student then plotted all of the data and using
the method of least squares, calculated the various coefficients of
expansion. With all of this data, it was a natural evsnt to discuss
a statistical treatment of error analysis. The students thus learned
to gr4ph empirica! data, perform a graphical solution to arrive at the
desired numbers, and do an errcr analysis. Note that at no time was
"getting the correct answer" stressed. This becomes an important
feature of this laboratory course.

3, Emission Spectroscopy

Students worked in pairs on this experiment and recorded on photo-
graphic film various spectra of metals and salts using a Jarrell-Ash
4.5 meter spectrometer. They learned to develop their own film and the
techniques of Identifying elements and ions by the distinct series of
Ilnes each one emits upon striking an arc containing the element under
question. Each student was assigned an unknown which ne was to iAentify
by emission spectroscopy. This forced the student to the libraly for

comparisoe purposes. The concept of electrons moving about a nuclew-
at various levels was made a live phenomenon as they actually recoreA
it on photographic film.



C. ice Calorimetry

The idea that every chemical reaction is accompanied by either
absorption or evolution of heat is a difficult one for a beginning
student. In this experiment each student constructs his own calo-
rimeter, calibrates it, and then runs a chemical reaction which
generated head. The data are graphed and another graphical method
of anlaysis is explained to yield the heat evolved. It was found
that in tro three hour periods, the student made between six and
eight runs which he then subjected to the previously learned error
analysis. At this point some students began to question their Indi-
vidual techniques in performing an experiment. This was an important
phenomenon becaut_e no mention of variance in technique was made pre-
viously.

D. Synthesis of Co(NH3)6C13 and Subsequent Analysis for Purity

The student reads in textbooks many chemical reactions and
equations. He thus begins to reason that actually all one does is
mix two chemicals together and by SORA mystical event out comes the
product. The purpose of this particular experiment is to vividly
illustrate how a chemist does indeed synthesize a polecule. The sturl

dent was forced to do a literature search to find a satisfactory
metho4 for the synthesis. Note here I could have given them a "cook-
book recipe" but instead opted for the library search. Once the ma-
terial was synthesized, the student was asked to analyze for its pur-
ity. This Involved making and using an len-exchange column and sub-
sequent titration using a pH meter and graphing the results. Yet
another graphical solution was obtained. If the purity was low, e.g.,
less than 65%, the student re-crystallized his material-and repeated
the analysis.

E. Determination of the Stoichiometry of a Complex Ion by Job's Method

The student here was introduced to another graphical technique and
a new analytical tool, a spectrophotometer. it soon becomes apparent
to the student that if something is colored, ne can capitalize on this
color to determine how much of it was actually present and then extend
this logic to what the ratio of consti,tuents need be to give a maximum
of color intensity. The Fe SCN44 ion is deep red in color and by mixing
various ratios of Few and SC47 the 1:1 stiochiometric ratio is to be
found to yield the most intense color. Again this was another new
graphical solution to a chemical problem.
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BIOCHEMISTRY

In the field of biochemistry today, it is r..,t d'fficult to find

experiments which get the student involved. The problem is to attempt
experiments which lead to conclusive results which will not require
rather sophisticated experimental techniques. Ilhen dealing with com-
plex and macromolecules whose structure can be altered by the slightest
change in pH of a solution, one must be careful to assure some reason-
able chance of success. The following set of experiments seemed to
work well in this aspect.

Rationale of the Experiments

A. Amino Acid Analysis

In this experiment students selectively hydrolyzed a sample of
protein (sone hair, fingernails or tonenails) and then proceeded to
analyze the resulting solution for the various amino acids present.
The techniques of thin-larger chromatography and electraphoresis which
are heavily used in biochemistry were introduced to the student at this
time.

B. The Isolation of DNA from E. Cali Cells

Everyone has f. Coll cells in their bodies at some time. Theee-
fore, the student feels perSonally Involved working with these bacteria.
The method of extraction was taken directly from the literature. Marmur's
method was found to give excellent results and large yields of ONA were
commonplace. The student was then charged with getting the purity above
90% which required about six hours of lab work. Thus the DNA Isolated
and purified was subsequently used in the following experiment.

C. The Hyperchromic Effect in DNA

The molecule DNA exists as a double hell (two strings twisted to-
gether) and in this experiment the student studied the rate at which the
two strands are'unwound by the enzyme DNAse. Ths student used two dif-
ferent techniques of measurement, one optical and one mechanical, and
then compared the two sets of data. They were also surprised to find
that the unwinding process is not linear with respect to time. The ques-
tion, Why?, brought out some interesting speculative responses based on
inductive and deductive logic,

D. Synthesis of Glucose - 1 - Phosphate

The molecule glucose-l-rhosphate Is the beginning of the metabolic
pathway leading to pyruvate production. It is synthesized from glycogen
in animal cells and starch in plant cells. The student here synthesized
It from starch and an enzyme found in potatoes. The isolation procedure

.1s tedious but interesting due to a variety of techniques utilized. The

purity was ascertained at the completion of the experiment.
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RESULTS

In the biochemistry laboratory the students begal slowly and
hesitated to betome deeply involved with the amino acid experiment.
However, once they began to extract DNA from E. Coil cells the at-
titude changed drastically. Although the laboratory was scheduled
for three hours per week, by the third week, all of the students be-
gan working six tr. seven hours per week, all on their own meitivation.
Three of them retwned to the first experiment on electrophoresis and
reran their unknowns again, developing excellent techniques as they
worked. During the fifth week, the students began working on the
last experiment which came as a complete surprise to myself. They
had obviously read the experiment and realized that data accumulation
would be over a period of two weeks or so and began early. The syn-
thesis of Givcose-l-phosphate and the kinetics of animinding of the
double helix in DNA proved to be thetmost enjoyable from the view-
point of the student. Complete and total physical and mental involve-
ment was noted during these procedures, i.e., the laboratory was
quiet. It should be noted that these students responded poorly to
graphical analysis since as freshmen tio.) years earlier, no 9raphical
methods were stressed in general chemistry. Once they were shown
what a graph can do to clear up a set of numerical data, they respond-
ed with a proliferation of graphs.

The extraction of DNA became so successful that when the Coop-
erative Science Center at Baldwin-Wallace invited approximately 100
Ohio Science Fair winners from Northeast Ohio High Schools, I decided
to try the isolation procedure with 25 of them in a three-hour period.
Twenty-four of them succeeded in obtaining the DNA. The high school
science teachers were greatly impressed with the results and I believe
as a result Baldwin-Wallace will have a f.a of these people as students
in the near future. One young lady undertook the isolation of DNA from
various bacterial cells and entered the results in this year's science
fair and received cri Honorable Mention.

The laboratory was directly tied to lecture material and in this
instance was a huge success. Protein chemistry was alive for the stu-
dent who was digesting his hair in the laboratory. Jim Watson's book.
"rho Double helix", was read by all with a deeper meaning as in the
laboratory the student was isolating and purifying the long glass4like
threads. With respect to specific repeated test questions from the
previous year, it was interesting and significant to see answers pre-
sented in graphical form rather than regurgitation of class notes of
the previous year's class. it was at this point that I arrived at the
conclusion that this laboratory had performed a yeoman's job with re,
spect to the instructional process. These students had left the mem-
orization process for at least the moment and began to see order in
disorier, unity in variety, acid became creative thinkers for the first
time in their short !Ives. To this end, none of them I am sure will ay.'
proach any class In any discipline the same as they had previously done.
For the moment they had risen to a new way of viewing the world in which
they exist. I seriously doubt if a return to the old view will occur for
the new became too exciting for them.
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The General Chemistry labo, atory exhibited different effects.
The students taking the new lah course became very conscious of the
procedure they were adopting while running an experiment. Their ap-
proach was much more orderly. The feeling that one ain change the
results by the manner in which he performed an experiment permeated
these students into a real sense of self-awareness in the laboratory.
Students began to criticize not only their own technique but their
fellow colleague's also. The main drive was for a consistent set of
data rather than striving to obtain a "correct" answer. This in it-
self is the one goal to which I strive to teach each quarter and it
was achieved with great ease using the new 103 manual. Stimulation
can be sometimes implied from attendance data and it is noteworthy
that I had no unexcused. absence in the laboratory for 38 students
in the ten week quarter. About one half of the students spent extra
tine in the laboratory, not because they were behind, but to merely
change experimental procedure and note the differences in data.

Again, as in the Biochemistry course, graphical analysis became
a way of life for them and test questions were answered in terms of
graphs. At this point I would like to interject an opinion. It seems
to be a common belief among college professors that entering college
students understand a graph with respect to ,:oordinates, slopes, equa-
tions, etc. After this year's experience, I must disagree; and this
indeed may be where we as professors need to take heed. We speak in
terms of graphs, we lecture from graphical presentations and we may
indeed be talking tc ourselves. The entering fresh-An Is not well
versed In graphical analysis and we need to spend considerable time
nuturing these concept-, to students.

In Chemistry 104 in the spring quarter, the students eagerly at-
tacked-the standardized manual at the outset. Their hypotheses were
more sophisticated, their experiments to prove or disprove their orig-
inal hypotheses were suberb. Then after five weeks o' the quarter,
enthus:asm began tailing off. When I questioned this lack of enthus-
iasm, what emerged was a feeling of no challenge to the students.
They had become bored with the standardize! method. They were asking
me to give them experiments like those antr3. ?lease note here that
their work at this point was superior co those students in the winter
104 lab and the problem was not one of too difficult experiments. Upon
being presented this challenge, I had to Immediately come up with ex-
periments which amid challenge their abilities. At the time in the
lecture, we were stuJying electrochemistry, and co I began by asking
them to build a battery based on reactions found i' the E.M.F. tables.
This request resulted In some of the most esoteriL. galvanic cells ever
constructed. Other students did not really believe the ideas behind
concentration cells and set out to disaprove it. To their discovery
they could not. Some of the pre-engineers designed two fuel cells and
built them. One was a hydrogenchlorine cell and when the chlorine gen-
erator was activated we had a greenish gas everywhere. That student
learned first hand some safety precautions with respect to corrosive
gas handlingi

One of the highlights of this extemporaneous experimentation came
when a student m.uestioned a formula in his textbook. Instead of telling
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him, f asked him to prove or disprove the stiochiometry as a lab
experiment. After much searching he came up with the best piece
of deductive logic in the year. If indeed we determined the
stiochimetry of a colored species by the intensity of color as a
function of. its composition (Job's Method), why not wiegh the pre-
cipitate resultino from various mixtures of mole ratios of anion
and cation. .The correct stiochiometry would be the mixture with
the most precipitated substance. It was this kind of approach
wil!ch convinced the aythor that the new 103 laboratory manual had
imparted a lasting and impressive effect on the students.
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CONCLUSIONS

1. The assumption that beginning students in college understand
graphs is false.

2. A most effective teaching and self-instructional tool'is graph-
ical analysis of data and trends in data.

3. Through graphical analysis, one can instruct to an effective de-
gree, the method of deductive logic in the physical science.

4. When students build their own apparatus, the personal factor
of data accumulation is amphiified.

5. To strive for consistent Bata is a much better approach than to
seek "right answers".

6. The teaching of scientific concepts and mathematical concepts is
made infinitely easier using a student's own data taken in the
laboratory.

7. Allowing the student to seek laboratory answers to classroom
questions is a most rewarding and effective method of teaching.

8. Education by laboratory investigation is an effective tool which
the chemist has yet to realize in his method of instruction.
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